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Penelitian ini bertujuan untuk menganalisis efek perlakuan virtual collaborative
learning (VCL) dalam meningkatkan kemampuan komunikasi siswa dalam Bahasa
Inggris. VCL adalah metode belajar-mengajar sederhana yang mengharuskan siswa
untuk bekerja sama dan berdiskusi dalam kelompok atau pasangan secara virtual
sehingga mudah dipahami oleh siswa sekolah dasar di Thailand. Dalam penelitian
quasi-experimental ini, desain time-series yang digunakan adalah masing-masing
tiga kali pre-test dan post-test kepada dua belas siswa dari dua sekolah berbeda di
Thailand. Data penelitian yang terkumpul dianalisis secara deskriptif. Hasil
penelitian menunjukkan bahwa kemampuan komunikasi Bahasa Inggris siswa
meningkat sekitar 48%. VCL juga meningkatkan kepercayaan diri siswa Thailand
dalam berkomunikasi menggunakan bahasa Inggris. Penelitian ini juga menemukan
potensi penggunaan VCL karena pelajar diusia muda lebih tertarik untuk belajar
secara kolaboratif dengan lingkungan dan teman baru.

Abstract

This study was carried out to analyze the effect of virtual collaborative learning
(VCL) for enhancing and encouraging students to improve their English
communication ability. VCL is a simple teaching-learning method that requires
students to work and discuss in groups or pairs virtually which are easy to
understand by primary Thai students. In this quasi-experimental research, a time-
series design that used three times in each pre-test and post-test were applied to
collect data from twelve students from two different schools in Thailand. The data
collected were analyzed descriptively. The findings of the study showed that all
respondents had improvements in their English communication ability with around
48% of improvements. The VCL was also improved Thai students’ confidence in
communicating using English. This study had also found the potential use of VCL as
young learners had more interest in learning collaboratively with new environments

and friends.
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INTRODUCTION

English communication ability is one of
the important abilities in life. Khatib and
Nooreiny  (2014) stated that English
communication ability is very important in
academic and professional lives. Students are
required to communicate well in their native
and also international languages. People assume
that someone who fluent in English
communication is a smart person. Rao (2019)
argued that today, individuals should dominate
communication skills to gain success in their
respective fields since communication skills
play a vital role to acquire achievements in all
fields, such as science, technology, health,
entertainment, business, and others. This also is
essential in the teaching-learning process. Palos
and Merima (2014) also stated that one of the
most important variables which influence the
learning process is communication ability. The
teaching-learning process will be successful if
both communicators are able to communicate
well. As stated by Djonnaidi, Wahyuni, and
Nova (2021) that good communication ability is
determined by communicators’ speaking skill
with mutual understanding. In reality, many
EFL students are facing problems in mastering
communication ability. Al Hosni (2014)
proposed that regardless of how EFL students
know about the English Language, they will
still  confront numerous  troubles in
communication. The examples of students’
problems in communication include worrying
about making mistakes and lacking vocabulary
which leads to a lack of confidence. This would
happen if students rarely practice especially for
their active skills which consist of listening
exercises and speaking practices. Besides,
students who are reluctant to communicate with
other people will make matters worse
(Januariza and Suswati, 2016). In addition, the
wrong teaching method applied by the teacher
would also make the students’ communication
problems worsened.

Thai students are no different. In fact,
many Thai students could not communicate
using English effectively (Jaiyai et al., 2005).
Most of the students in Thailand have problems
with their English skills, especially in speaking

and listening which are affecting their English
communication ability. Biyaem (1997) argued
that lack of confidence and lack of opportunity
make Thai students’ English communication
ability worsened. Thai students do not have
opportunities to communicate with their
teachers and classmates using English, because
their mother tongue affects their English
pronunciation. This is strengthened by
Punthumasen (2007) who found that most Thai
students do not want learning English since it is
boring and furthermore teaching approach is
not fascinating. In addition, there are
insufficient intriguing English books and
materials which can urge them to study. As
Prapphal (2003) stressed, the lack of utilizing
technology in innovative learning activities
contributes to the Thai students’ problem in
communication ability.

Virtual learning had been more famous and
worthwhile in this Covid-19 pandemic. As an
instrument that permits figuring out how to
proceed learning process without unnecessary
danger of virus infection, virtual learning
becomes a new way of learning for all students,
especially for Thai learners. Virtual learning
should involve modern philosophy and modern
technology. As Kawinkoonlasate (2020)
conclude that virtual learning can overcome the
students' boring matter effectively, interest, and
bring them to the new learning environment.
This also enhances students’ opportunity to
enggage in self-directed learning (Daar &
Nasar, 2021). Virtual learning ought to be
collaborating each other, tackling complex
issues, critical thinking, creating various types
of communication and leadership skills, while
further developing inspiration and efficiency.
The combination of virtual learning and
technology in the classroom allows teachers
and learners to enhance crucial skills for current
life.

One of the best methodologies to conduct
virtual learning for the students in Thailand is
Virtual Collaborative Learning (VCL).VCL is
technology-based learning where participants
should work together as a group to construct
and share knowledge. Collaborative activities in
virtual learning lead to positive student
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communication performance outcomes. It can
help students actively produce critical and
metacognitive thinking and increase students'
creativity for problem-solving. It can also lead
students' persistence to a greater degree, as well
as decreasing the time needed for learning.
Loes, C.N. et al. (2017) concluded that learning
together advanced the positive communications.
Harsley, R. Et al. (2017), Cho, Y.H and Lim,
K.Y. (2017), Purcher P. Et al. (2016), Berns, A.
Et al. (2013), and Ibanez, M.B. Et al. (2012)
also agreed that collaborative learning usually
giving greater achievement result for students
when compared with individual learning.

In VCL, one of the most popular activities
to be conducted in the classroom is Cooperative
Learning Structures (CLS). According to
Jhonson, Jhonson, and Stanne (2000), CLS is a
strategy that plays a role play. Role-play is an
activity that should change one's conduct to
assume a role, to fill a social role, or planned to
act in an adopted role. For example, the
students will present in pair, one student will be
a tutor who asks questions and the other
students will be a tutee who answers the
questions. But the two of them had to switch
roles afterwards. Moreover, another example is
when a group of three students that the first
student plays a customer role in a shop, the
second student plays a shop employee, the third
student plays cashier role. CLS has clear and
simple rules and instruction which is easy to
understand by primary Thai students.
Considering the very basic knowledge and
ability of Thai students and also the limited
English teacher in Thai primary school, CLS is
one of the best methods to improve Thai
students’ communication ability than the other
methods of collaborative learning. There are
some previous studies that attempted to find out
the use of CLS in teaching EFL students.
However, the subject of the studies were
college students. For example, the studies of
Xin and Yunus (2019) and Cottell andBarbara
(1994) showed that Cooperative Learning
Structures are beneficial for students because
students’ SVA test achievement improves
significantly. It can improve the students’
language  skills, teamwork and also
interpersonal skills. In contrast, this study tries

to find out the use of CLS in English teaching
for primary students. This study focuses on the
effectiveness of VCL for improving students’
English communication ability in two schools,
Bansubjaroen School and Wangnampu School
in Loei, Thailand.
Literature Review
Virtual Learning

Virtual learning is a broader dimension of
online courses with an online environment
(Yonas and Mitike, 2020). This means that the
characteristics of virtual learning are distance
and internet connection. As mentioned by
Kawinkoonlasate (2020) and Homan and
Macpherson (2005) that virtual learning is a
learning process using technology such as
devices and internet connections as well as
electronic  learning materials which s
interactive and downloadable. It enhances
learning activities through the technology use
and the internet. The teaching activities in the
virtual learning environment commonly use
instruction in most and physically separated.

Virtual learning is really beneficial for
students. It gives an opportunity to the students
to search and find many more resources for
learning. According to Anderson (2006), virtual
learning gives the opportunity to the students to
interact with the many sources of learning that
can improve students creativity. In addition, the
connectivity between students helps them to
communicate and learn each other which can
increase students’ motivation, ability in
performances and their confidence. Students
can support and help each other. They will also
improve their knowledge through
communication. Those ways are the great
benefit of virtual learning. (Yuan and Kim,
2014). However according to Ningsih (2020),
virtual learning with conventional learning
method will impact the learners’ understanding.
This is because the conventional learning
method usually has limited interaction between
learners and teacher.
Collaborative Learning

Collaborative learning is a learning together
process that consists of two or more people for
solving problems, completing tasks, or learning
new concepts (Fitriasari, N.S. Et al., 2020).
Collaborative learning is beneficial for student's
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development. It makes students able to express

their ideas, articulate thinking, develop

representations, elaborate and engage students’
knowledge in a social matter (Hernandez,

Marcedes, and Pablo, 2014). It strengthened

that interactions must happen to activate the

cognitive  mechanisms  which  produce
explanations, agreements, knowledge
explicitness and negotiation. This process
allows everyone to learn through people
experiences. There are other advantages, such
as academic, psychological and social benefits
different stages that already found and
explained in previous studies (Johnson, Johnson

& Holubec, 1993; Roberts, 2005; Guitert, 2011;

Hernandez-Sellés & Muifioz-Carril, 2012;

Samsul, 2020).

Knowledge arises from human
relationships. Knowledge is a result of social
processes in historical and cultural contexts.
Collaborative activities are based on three
principles (Chandra, 2015):

a. The primary focus of instruction is
students. It is similar with students centered
learning which the teacher role is to guide
and supervise students. Students will be
given responsibility for the learning path by
imparting to their skills which aims to

develop learner autonomy and
independence.
b. The primary importance  includes

interaction and “doing”. Interaction helps
students to train their communication
ability. “Doing” is the activities that require
students to move around and be active.

c. Working in groups has become an
important method in learning. Working in a
group or pair can increase the amount of
student practice, train the learner's
confidence, encourages students to
cooperate with one another, learn from one
another a lot, and others. The
communication between students will go
well if the students are paired or grouped.
Jhonson, Jhonson, and Stanne (2000)

mentioned that researchers already developed

many kinds of collaborative learning, but one
the most popular activities is Cooperative

Learning Structures (CLS). CLS is a strategy

that plays a role play. Role-play is an activity

that should change one's conduct to assume a

role, to fill a social role, or planned to act in an

adopted role. For example, the students will
present in pairs, one student will be a tutor who
asks questions and the other students will be a
tutee who answers the questions. However, the
students had to switch roles afterwards.
Moreover, another example is when a group of
three students that the first student plays a
customer role in a shop, the second student
plays a shop employee, the third student plays a
cashier role.

Bansubjaroen School (school condition based
on the teachers’ perspective)

Bansubjaroen School is a primary public
school that was established as an official school
starts from May 1971. Bansubjaroen School is
located in the Moo 2, Huai Siseaet Sub-District,
Phu Luang District, Loei, Thailand. This school
consists of kindergarten 3 until primary school
grade 6. The total of the students is twenty-one
students include five students in the
kindergarten, three students in the first primary,
three students in the second primary, two
students in the third primary, three students in
the fourth primary, two students in the fifth
primary, and two students in the sixth primary.
This school has only two mathematics teachers
and one science teacher, without an English
teacher. Whereas, the subjects that are taught
are Mathematics, English, Science, Thai
Language, Social, and Art. The English lesson
is taught three times a week with an hour per
meeting.

English teacher has an important
responsibility for ensuring that students learn
proper English materials. However, as
mentioned earlier, there is no English teacher to
teach the subject in Bansubjaroen School. There
are no capable teachers in teaching English with
English educational background. In addition,
most teachers in Bansubjaroen School cannot
speak English fluently. Therefore, most of the
time they only utilize google translate for
helping them teaching English to the students.
As a consequence, English in Bansubjaroen
School is taught with conventional teaching and
used old fashioned grammar being given the
highest priority. As the result, the students feel
bored easily in learning English.

Wangnampu School (school condition based
on the teachers’ perspective)

Wangnampu School is a primary public
school that was established in May 1985. This
school is located in the Moo 3, Huai Siseaet
Sub-District, Phu Luang District, Loei
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Province. Wangnampu School consists of
kindergarten 2, kindergarten 3 until the sixth
primary with the total number of students is
twenty-four students. The students include four
students in kindergarten 2, three students in
kindergarten 3, two students in the first
primary, sixth students in the second primary,
fourth students in the third primary, three
students in the fourth primary, and one student
in each fifth and sixth primary. This school has
one kindergarten teacher, one Thai teacher, and
an English teacher. However, there are eight
subjects taught include Mathematics, English,
Science, Thai Language, Social, History, PE
Class, and also Art Computer. The English
lesson is taught five hours per week.

Wangnampu School has one English
teacher who can help students to learn English.
The teacher usually uses conventional teaching
and old fashioned grammar being given the
highest priority which makes the students feel
bored easily in learning English. Sometimes,
the English teacher also applies active activities
such as learning vocabulary and drawing.
However, the teacher never tries to use
collaborative learning for the teaching-learning
process. Therefore, teaching and learning
outcomes cannot be maximized.

Considering the very basic knowledge and
ability of Thai students and also the limited
English teacher in the Thai primary school,
CLS could be the one of the best methods to
improve Thai students’ communication ability
than the other methods of collaborative
learning. There are some previous studies that
attempted to find out the use of CLS. However,
the subject of the studies were college students.
For example, the studies of Xin and Melor
(2019) and Cottell and Barbara (1994) showed
that Cooperative Learning Structures are
beneficial for students because students’ SVA
test achievement improves significantly. It can
improve the students’ language skills,
teamwork and also interpersonal skills. In
contrast, this study tries to find out the use of
CLS in English teaching for primary students in
two different schools. This study focuses on the
effectiveness of VCL to improve students’
English communication ability in two different
Thai schools, Bansubjaroen School and
Wangnampu School.

METHOD

This study utilized the quantitative
approach research methods. This study used a
quasi-experimental approach One Group Time-
Series Design. The data was collected by a
communication performance test in two
treatments. The first treatment used virtual
conventional learning and continued with VCL.
The tests are conducted repeatedly during the
learning activities in a semester. The One
Group Time-Series Design (Leedy & Ormrod,
2005) is described in Table 1.

O1, 02, O3 are the results of students’
communication performances after virtual
conventional learning. While, O4, OS5, O6 are
the results of students’ communication
performances after VCL. X is the treatment
using VCL. This research was conducted in
Bansubjaroen School and Wangnumpu School,
Loei, Thailand through Virtual Meeting
Application. The population of this research
were a combination of students in the
Bansubjaroen School and Wangnumpu School,
Loei, Thailand in the odd semester of
2020/2021. The researcher chose students in the
grade 4,5, and 6 classes in both schools with the
total students of 12 students. There were two
variables in this study. The independent
variable was VCL and the dependent variable
was students’ communication ability. This
research used communication performance tests
as instruments. The scoring criteria included
pronunciation, grammar, vocabulary, fluency,
and comprehension that developed from the
Oral Proficiency Scoring Categories proposed
by H. Douglas Brown.

The way of score conversion:
Gained Score

] 1
Maximum Score *Weight (100)

After that, all normally distributed and
homogeneous data were analyzed using
ANOVA. Statistical testing was carried out at a
significance level of 0.05 (P-value < 0.05).
Analysis technique data using the IBM SPSS
Statistics 25 statistical program.

Table 1. The One Group Time-Series Design

Group Time —

Group Ol 02 O3 X 04 O5 06
1
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RESULTS

The two research instruments, three times
pre-test and three times post-test were utilized
to collect data. The entire data collected were
tabulated using Oral Proficiency Scoring
Categories proposed by H. Douglas Brown and
analyzed descriptively. The scores of all twelve
students in the pre-tests were compared with
their post-test scores. The scores were
calculated by the score conversion formula. The
communication performance tests was carried
out six times during the learning activities.
Three communication performance  tests
conducted before VCL and the other three tests
conducted after VCL. After the process of
converting the score, the average score of each
test was found.

The results are 01=02=03 < 04=05=06.
The students’ pre-test and post-test scores
showed constantly between O1, 02, O3 and
between O4, O5, and O6. The O1, 02, O3
represent the first, second, and third
communication performance tests before the
VCL (pre-tests). The O4, O5, O6 represent the
first, second, and third post-tests. The results of
communication performance tests before and
after the treatment are shown significantly
different. The figure of the descriptive analysis
of students' communication skills in English
result is presented in Figure 1. The students’
pre-test communication score of both schools
from Bansubjaroen English teacher showed 1.4
points (maximum score of 5) or around 29 out
of 100 contrast with students’ post-test score
that was 4.2 points or around 84. Similarly,
students’ pre-test score from Wangnampu
English teacher was 1.5 points or about 30 and
4.3 points or around 86 after

100 Bansubjaro
en English
80 Teacher
60 Wangnamp
40 —— qy u English
Teacher
20
Internship
0 T T T T T 1 Teacher
01 02 O3 04 OS5 06

Figure 1. Average of students’
communication performance results

convertion for post-test score. In the same way,
the Internship teacher gave 2 points in average
or about 40 for students’ pre-test scores and 3.8
points or about 75 for students’ post-test scores.

Prior to the implementation of VCL,
students' communication skills in English from
all teachers were quite low, with an average
score of 1.6 points or about 33 on each criteria,
in three different tests. Meanwhile, after the
implementation of VCL, students'
communication skills in English in both schools
increased, to an average of 4 or about 81 on
each criteria, in three different tests. The
students’ scores of both schools from all
English teachers increased from pre-test scores
to the post-test.

The percentage of students' confidence
from the number of students who volunteered to
perform before and after the implementation of
VCL showed a difference. From the data, only
one student volunteered to perform in the first
pre-test (O1). In the second and third pre-tests
(02 and 0O3), there were 2 students who
volunteered to  perform  before  the
implementation of VCL from the two schools.
However, after the implementation of VCL,
there are 10 students or about 83.33% who
volunteered to perform in the first and second
post-tests (04 and OS5). In the last post-test
(06), eleven students volunteered to perform.
The percentage difference is presented in
Figure 2.

The data collected show that there is a
significant difference in students’ confidence
performing their communication ability in front
of the class.

100
80
60
40
20 1010 11

1 2 2
0

Pre-Test Post-Test

Test 1 Test 2 Test 3

Figure 2. The Percentage of Students’
Number who Volunteered to Perform Before
and After The Implementation of VCL
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Table 2. Test of Homogeneity of Variances

Levene
Statistic dfl  df2  Sig.

Score Based on

Mean 0,204 5 66 0,960

The difference showed from the average
score of pre-tests and post-tests. It was only
13,88% of students volunteered to perform in
front of the class. It means only around two
students had the confidence to perform.
Contrastly, the post-tests average score showed
that 86,11% or about 10 students had
confidence in performing in front of the class
virtually. The students’ confidence in
performing in front of the other students from
two different schools, two English teachers
from Thailand, and also an Internship English
teacher virtually after the VCL treatments were
much better than the students’ confidence
before the treatments.

Table 3. The results of the analysis of
variance (ANOVA) of students'
communication skills in English

Sum of Mean Sig
Squares  Df Square F .
Between 43201, 8640,3 437, 0,0
Groups 747 5 49 663 00
Within 1302,9
Groups 73 66 19,742
44504,
Total 720 71

The table of Homogeneity of Variances
test shows that the P-value (sig) based on Mean
=0.960 > a = 0.05. This means that all samples
(01, 02, 03, 04, 05, and O6) come from the
same variance (homogeny) populations. The

data  distribution of students' English
communication ability was normal and
homogeneous  (P-value > 0.05). The

Homogeneity of the Variances tests table is
presented in Table 2.

Table 4. Mean Difference

(I) group (J) group (I-]) Std. Error Sig.
Bonferroni pre-test 1 pre-test 2 0,4417 1,8139 1,000
pre-test 3 -0,1333 1,8139 1,000
post-test 1 -48,8833* 1,8139 0,000
post-test 2 -48,6667* 1,8139 0,000
post-test 3 -49,1083* 1,8139 0,000
pre-test 2 pre-test 1 -0,4417 1,8139 1,000
pre-test 3 -0,5750 1,8139 1,000
post-test 1 -49,3250* 1,8139 0,000
post-test 2 -49,1083* 1,8139 0,000
post-test 3 -49,5500* 1,8139 0,000
pre-test 3 pre-test 1 0,1333 1,8139 1,000
pre-test 2 0,5750 1,8139 1,000
post-test 1 -48,7500%* 1,8139 0,000
post-test 2 -48,5333* 1,8139 0,000
post-test 3 -48,9750* 1,8139 0,000
post-test 1 pre-test 1 48,8833* 1,8139 0,000
pre-test 2 49,3250% 1,8139 0,000
pre-test 3 48,7500% 1,8139 0,000
post-test 2 0,2167 1,8139 1,000
post-test 3 -0,2250 1,8139 1,000
post-test 2 pre-test 1 48,6667* 1,8139 0,000
pre-test 2 49,1083* 1,8139 0,000
pre-test 3 48,5333* 1,8139 0,000
post-test 1 -0,2167 1,8139 1,000
post-test 3 -0,4417 1,8139 1,000
post-test 3 pre-test 1 49,1083* 1,8139 0,000
pre-test 2 49,5500* 1,8139 0,000
pre-test 3 48,9750* 1,8139 0,000
post-test 1 0,2250 1,8139 1,000
post-test 2 0,4417 1,8139 1,000

* . The mean difference is significant at the 0.05 level.
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The normally distributed and homogenious
data were analyzed using ANOVA. The
ANOVA table show that the value of sig
between groups = 0.000 < o = 0.05. The results
of the ANOVA statistical analysis represents
that HO was rejected or the difference between
the pre-test and post-test scores was significant
(P=0.000). This indicates that students'
communication skills in English before and
after the implementation of the VCL changed
significantly. =~ The results of students'
communication skills in English scores analysis
are presented in Table 3.

The results of Pairwise Comparison
analysis using Bonferroni showed that the sig
value between Ol(pre-test 1), O2 (pre-test 2),
and O3 (pre-test 3) or between O4 (post-test 1),
05 (post-test 2), and O6 (post-test 3) were
1.000. Specifically, the sig value between the
pre-test 1 and pre-test 2 or pre-test 1 and pre-
test 3 is 1.000.

Likewise, 1.000 1is the sig value
between the post-test 1 and post-test 2 or post-
test 1 and post-test 3. That score indicates that
students' communication skills in English
before (between O1, O2, and O3) and after
(between O4, OS5, and 06) the implementation
of VCL are not significantly different. Whereas,
the sig value between O1 and O4, O1 and OS5,
O1 and 06, O2 and 04, O2 and O35, O2 and O6,
03 and 04, O3 and 05, O3 and O6 were 0,000.
The score between pre-tests and post-tests show
that the students' communication skills in
English before and after the implementation of
VCL are significantly different (P=0.000). This
strengthen the result that HO is rejected. The
VCL between the two schools virtually can
improve students’ communication performance.
The summary of the pairwise comparison
analysis result is presented in Table 4.

DISCUSSION

From the pre and post-test results, the use
of the VCL method managed to enhance the
communication ability among the primary Thai
students in two different schools. In the pre-test
scores, most students got around 33% in each
criteria (pronunciation, grammar, vocabulary,
fluency, and comprehension). This indicated

that the conventional method was not effective
to improve students’ English communication
ability. After the implementation of the VCL
method, the three post-test showed an
increasing scores significantly. The twelve
students got around 81% for each criteria in
their post-tests. This showed that the VCL
method managed to reinforce the pronunciation,
grammar, vocabulary, fluency, and
comprehension learned among the students,
which represents to the aim of this study.
Undeniably, Hernandez, Marcedes, and Pablo
(2014) stated that, collaborative learning makes
students able to express their ideas, articulate
thinking, develop representations, elaborate,
and engage in a social process of students’ new
knowledge. It allows students to learn from
others, about the way how to speak,
pronunciation, vocabulary, grammar, and
followed by its fluency and comprehension.
Besides, the classroom situation showed that
students were enthusiastic during the classes.
The virtual classes with different schools
created a new environment that enhance
students interest in learning. Supported by
Kawinkoonlasate (2020) that virtual learning
can overcome the students' boring matter
effectively, interest, and bring them to the new
learning environment.The students from other
schools who become their new friends
motivated them to learn more about each other.

The student number who volunteered to
perform showed that the VCL had achieved its
potential in encouraging students motivation
and  confidence in  performing  the
communication ability in front of the classes
virtually. The total students' number who
volunteered to perform during the conventional
method were less than 2 students in each
communication test. It indicates that the
students were not confident enough with their
ability in English communication. It also shows
that the students were not accustomed to
communicate using English. However, the data
of students number who volunteered to
perform, after the VCL method treatments are
almost all students. This represents the students'
confidence were improve significantly. Almost
all students were confident in their
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pronunciation, vocabulary, grammar, fluency,
and comprehension to perform their English
communication ability in front of the classes.
This also shows that the students were
accustomed to communicate using English.

Apart from those, Thai primary students
were interested in learning English in the new
environment and new friends from the other
schools. It can also improve the knowledge of
English teaching-learning activities from both
schools. Those are beneficial for both schools,
English teachers, and also students to improve
student's communication ability, English
teachers’ knowledge of English teaching-
learning methods, and then it will benefit the
school as well.

CONCLUSION

The implementation of  Virtual
Collaborative Learning (VCL) can help to
improve the students' communication ability.
This study proved that VCL becomes an
effective methodology in teaching English for
primary school in Thailand as the data
collected. The data collected showed that the
most of the students had the confidence to
perform in front of people, aside from having
better communication ability; in which
advanced the students' interest in learning
active skills in English. The students'
motivation level was improved marked by
students’ enthusiasm on the use of VCL
between two different schools in learning
communication during the class. Students got a
new environment of learning through virtual
learning. The collaboration between the two
schools enhanced students interest in learning
with new friends. In fact, according to pre-test
data, post-test data and ANOVA test, VCL was
better appropriate learning methods
implemented in Bansubjaroen School and
Wangnampu School, Thailand during virtual
learning compared to the conventional learning.
As for teachers, it provides a new alternative
learning method for a students-centered
learning environment where students can
collaborate each other in two or more schools
virtually. The teacher’s involvement was
decreasing and the students’ autonomy was
increasing during the process of learning. The

role of the teacher is to guide and monitor the
activities. Thus, VCL shows relevance
improvement in students communication ability
and confidence as one of the best methodology
in an active, interesting, and effective way. As
suggestions for future researches, it would be
interesting to see the implementation of VCL in
the wider respondents in different schools using
other virtual applications.
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