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Abstract: Despite its significance, a significant proportion of students encounter 

challenges when engaging with coursework involving calculations. As a result, the study 

examines the perceived influence of Financial Accounting Anxiety on the academic 

performance of business education students in colleges of education in Kwara State, 

Nigeria. The population comprised students across three (3) State-owned Colleges of 

Education, totalling 1,016, and the sample size was determined using Krejcie and Morgan's 

(1970) method, yielding 279. However, convenience sampling was used to distribute the 

questionnaire to relevant students. The data were obtained using a Google Forms 

questionnaire shared via WhatsApp among students. Descriptive and inferential statistical 

methods were employed to understand the data. A significant relationship was found 

between complex accounting standards and students' academic performance. Meanwhile, 

no significant effect of low self-efficacy on academic performance. An emotional response 

was found to be equally significantly related to the students’ academic performance. Finally, 

poor study habits were found to influence academic performance. The inherent involvement 

in accounting principles and standards often creates barriers to comprehension, thereby 

affecting students' ability to perform effectively in financial accounting courses. This 

suggests that the design and delivery of accounting curricula need to consider the cognitive 

load imposed by these standards and how they may exacerbate academic challenges for 

some students. Facilitators should endeavour to break down complex accounting methods 

into smaller, more digestible modules. 
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INTRODUCTION 

Business education is a combination of various fields, including Financial Accounting (FA), 

Marketing, Management, and Entrepreneurship Education, and is structured to provide students with the 

required knowledge and skills to succeed in the business world. It can play a significant role in the country's 

educational growth and economic development (Fisher et al., 2024; Lloyd et al., 2025). Financial 

Accounting is one of the basic courses in Nigerian Colleges of Education (CoEs), as it equips students to 

practice a broad spectrum of professions. Nonetheless, several students in such institutions experience 

substantial difficulties with calculative coursework, especially in accounting. This has been reported in 

various studies that attribute the anxiety and academic performance difficulties in accounting to fear of 

failure (Brelsford & Doheny, 2022), improper teaching methodologies (Dolezal et al., 2025), unfamiliarity 

to basic accounting principles (Yang et al., 2024) and lack of supportive systems (Fisher et al., 2024). The 

fact that these challenges persist in Nigerian CoEs, however, stems from an intersection of contextual 

factors within the Nigerian educational system. Rigidity in the curriculum is among the main reasons for 

students' predicaments in accounting education. The structure of the financial accounting curriculum in 

most CoEs tends to be too theoretical, with little practical application, which does not appeal to students 

with diverse learning styles (Brelsford & Doheny, 2022). In addition, the curriculum is usually structured 

as a one-size-fits-all model, with little flexibility to accommodate learners with varying understandings or 

prior knowledge. Such rigidity increases students' sense of inferiority and fear of failure, especially in a 

subject as complex (Doz et al., 2025; Qiangzhen, 2025). 

Also, lecturers' qualifications and pedagogical approaches are critical in shaping students' learning 

experiences. Nigerian CoEs have many lecturers who may not be well-trained in current teaching methods, 

especially in courses such as accounting, which require both theoretical knowledge and mathematical skills. 

According to Wang et al. (2025), instructional approaches that place heavy emphasis on quantitative tests, 

such as exams and continuous assessments (CAs), are among the reasons for students' anxiety. Although 

they are effective for testing knowledge, these methods do not provide the support and opportunities for 

active participation and formative feedback that are essential for students' engagement and confidence in 

accounting studies (Yang et al., 2024). These are further compounded by institutional resource constraints. 

Nigerian CoEs are plagued by inadequate teaching resources, technology, and support services to help 

students grasp intricate accounting concepts. The absence of these vital resources, along with congested 

classrooms, also worsens the quality of teaching and student interaction, further increasing students' 

anxiety. The shortage of qualified tutors, along with the inability to provide individual attention, prevents 

students from overcoming their challenges in a timely manner. 

This study is very important as it aims to establish the root causes of excessive worry and poor 

performance in accounting programs at Institutions of Education in Nigeria. It is important to understand 

the reasons behind the continued existence of these problems to help formulate specific interventions that 

can change teaching practices, redesign the curriculum, and provide more support to students within an 

institution. The fact that accounting is an essential part of business education means that enhancing students' 

competence in this field has a far-reaching effect on their success in their studies and upcoming employment 

(Islam et al., 2020; Jansen & De Villiers, 2024). Although other researchers have already examined 

different aspects of accounting education, such as anxiety, fear of failure, and teaching techniques, none 

have recently examined the challenges in the context of Nigerian Colleges of Education. Most of the current 

literature (Li et al., 2022; Fisher et al., 2024; Wang et al., 2025) is concentrated on the general educational 

issues that affect the field of accounting in general or on the situations at large that fail to consider the 

institutional, curricular, and resource-based limitations specific to the CoEs in Nigeria. These research gaps 

complicate the ability to draw conclusions that can be readily generalised to Nigerian educational contexts 

and CoEs, especially the CoE, where the institutional structure and resources differ considerably from those 

of other higher education institutions. Thus, the purpose of the present research is to address this gap and 

discuss the issues that emerge in Nigerian CoE, particularly regarding the provision of effective accounting 

education, and how these issues lead to anxiety among students and to their dismal performance. Such a 
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contextual study will enable the creation of more specific solutions that may help maximise student 

performance in accounting and related majors at Nigerian Colleges of Education. Consequently, prior 

studies have yielded inconsistent results, leaving gaps that the present study aims to address. 

i) To what extent does a complex accounting standard influence academic performance among 

business education students in Kwara State Colleges of Education? 

ii) To what extent does low self-efficacy affect academic performance among business education 

students in Kwara State Colleges of Education? 

iii) To what extent does emotional response influence academic performance among business 

education students in Kwara State Colleges of Education? 

iv) To what extent do poor study habits affect academic performance among business education 

students in Kwara State Colleges of Education? 

LITERATURE REVIEW AND HYPOTHESES  

Financial Accounting Anxiety (FAA) has been a topic of discussion in previous literature as an 

indicator of stress, anxiety, and fear of those engaged in working with financial accounting procedures, 

concepts, and duties (Hlay et al., 2023). For example, Visser et al. (2021) suggested that this anxiety may 

affect students of accounting and individuals employed in the financial sector. A different point of view, 

provided by Dom et al. (2025), offers important insights into the nature, causes, effects, and strategies for 

controlling FAA in the handling of financial records. It is worth noting, however, that the FAA can be 

described as having a negative emotional response to activities related to accounting, often due to a fear of 

errors, confusion with complex financial language, or stress during exams or accounting work (Doz et al., 

2025; Fergus & Petrick Smith, 2022).  

Dimensions of Financial Accounting Anxiety 

a) Complex Accounting Standards (CAS): The need to improve the quality and comparability of 

financial information in various jurisdictions has determined the evolution of accounting standards. 

However, as business transactions have become more complex, standards have evolved to address a 

wider range of situations, including derivatives, revenue recognition, leases, and financial instruments 

(Feng et al., 2025). Consequently, Islam et al. (2020) characterised CAS as a complex and elaborate 

set of guidelines, rules, and principles that govern financial reporting and accounting practices and 

explained that these standards are created to address muted financial dealings and economic realities 

(Islam et al., 2020). 

b) Low Self-efficacy: The mental component of anxiety has been denoted with the term low self-

efficacy, which can be defined as worry, negative expectations, and worries about the performance or 

the result of a specific situation or event (Boamah et al., 2025). In fact, the phrase has been used in 

many instances to identify with negative thinking processes, i.e., a lack of confidence in oneself and 

fear of failure, which may interfere with students' concentration and attention in their studies. Sandra 

et al. (2025) suggest that, besides somatic anxiety, which is a physical reaction to stress (increased 

heart rate, sweating), the two-dimensional theory of anxiety distinguishes low self-efficacy.  

c) Emotional Response: Emotional response is another term discussed in the literature that conveys the 

emotional and physiological reactions people experience in cases that can be considered stressful or 

threatening (Namkung et al., 2023). It is this type of anxiety that processes emotions and causes arousal 

to fear or stress due to its expression in increased arousal, nervousness, and emotional anguish, which 

often leads to fear or worry (Mohzana, 2024). According to Mowen et al. (2018), personality traits, 

including neuroticism and emotional sensitivity, can influence the prevalence of emotional responses, 

especially in high-stress situations such as academic performance or public speaking.  

d) Poor Study Habits: Poor study habits are ineffective, or rather, the opposite: unhelpful habits and 

behaviours that cannot enable a student to learn effectively and memorise what they learn. The habits 

adversely affect academic achievements and may contribute to the further development of stress, 

decreased motivation, and low self-esteem (Okay-Somerville et al., 2022). The concept is understood 
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by examining the causes, manifestations, and effects of poor study habits. This was also supported by 

Doz et al. (2025) in their cognitive model of poor study habits, which assumed that these behaviours 

and routines are ineffective or counterproductive and inhibit a student's ability to learn, memorise 

information, and perform well academically.  

Students’ Academic Performance 

Academic performance is a multidimensional construct that is extensively investigated in educational 

research and literature today (Wyk & Swart, 2020). It is typically described as the level of students' 

academic performance in their learning, which is usually measured by grades, test scores, and general 

academic success, encompassing both cognitive and non-cognitive abilities (Putwain, 2023). Nevertheless, 

Klee et al. (2022) describe academic performance as the result of education, defined as the degree to which 

a student, teacher, or school has accomplished its educational objectives. In the COE environments, it is 

typically measured in terms of different tests, including standardised tests, the average grade point or GPA, 

and the completion of academic tasks or projects.  

Theory of Planned Behaviour  

The Theory of Planned Behaviour (TPB) was proposed by Icek Ajzen in 1985 as an extension of 

the earlier Theory of Reasoned Action (TRA), which he developed with Martin Fishbein in 1975. The main 

purpose of TPB is to predict and explain human behaviour in specific contexts. It posits that three primary 

Factors drive human behaviour: attitudes toward the behaviour (the degree to which a person has a 

favourable or unfavourable evaluation of the behaviour in question); subjective norms (the perceived social 

pressures to perform or not perform the behaviour); and perceived behavioural control (the individual’s 

perception of the ease or difficulty of performing the behaviour, which is directly linked to their confidence 

in their ability to execute it) (Ajzen, 1991; Aliyu, 2024). From the analysis presented, TPB is often applied 

to situations where individuals have incomplete volitional control, meaning that while they intend to 

perform a behaviour, external Factors may influence the actual execution (Aliyu, 2024). This can be applied 

to students in higher institutions offering financial accounting-related courses by aligning their behaviour 

with that of calculation courses. Fig. 1 further illustrates the application of the theory: 

 

 

 

 

 

 

 

 

Fig. 1: TPB Model (Adapted from: Aliyu (2024)) 

 

TPB can be applied to explain the behaviour of individuals who are anxious about a financial issue 

or accounting procedure, as shown in Fig. 1, in the context of students' behavioural intention towards FAA. 

For example, when a student considers financial accounting tasks as complicated or stressful, they will form 

negative attitudes towards completing them. Consequently, when one believes that peers, family, or work 

require financial accounting expertise, these social forces can influence anxiety and performance. However, 

as long as a person believes they lack the necessary skills or resources to manage finances effectively, the 
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perceived inability to do so will result in anxiety and a lower likelihood of performing financial tasks. On 

the other hand, anxiousness may be alleviated through a state of control (Hamid et al., 2024). This means 

that knowledge about these three Factors can be used to create interventions that decrease FAA by 

modifying attitudes, offering social support, or increasing perceived control through education and 

resources. 

Walberg’s Theory of Educational Performance  

Walberg's theory, proposed by Walberg (1992), identified 28 categories of learning influence. Of 

the 11 most influential domains of variables, eight involved social-emotional influences:  classroom 

management, parental support, student-teacher interactions, social-behavioural attributes, motivational-

effective attributes, the peer group, school culture, and Classroom climate (Walberg, 1992). Distant 

background influences (state, district, school policies, organisational characteristics, curriculum, and 

instruction) were less influential. Aydın and Özgeldi (2024) affirmed that direct intervention in the 

psychological determinants of learning is the most effective avenue for reform.  

 

 

 

 

 

 

 

 

 

 

Fig. 2: Walberg’s Theory of Educational Performance 

Source: Walberg (1981) 

According to the theory, as shown in Fig. 2, Walberg incorporates various factors, including student 

motivation, teacher effectiveness and family background, to explain the educational outcomes. According 

to the author, the quality of instruction, greater student engagement, and positive learning conditions can 

all contribute to improved academic performance. It also highlights the significance of intrinsic and 

extrinsic motivators and recommends that an ideal solution to the various factors could be an equalised 

approach that considers both to enhance educational performance (Sandra et al., 2025). This theory has 

been implemented by several educationists as a basis for gauging students' educational performance; 

however, it has been criticised as a broad, general theory that may not adequately account for individual 

learning needs and cultural variations (Callimaci et al., 2024). Therefore, although the theory can be of 

great assistance in explaining major factors affecting educational performance, the theory's general 

character and the continuously changing environment of educational studies can limit its application. 

Theoretical Linkage for Hypotheses 

Acampora et al. (2022) address the use of complex operational strategies in the hospitality industry 

and the role of accounting standards in business education. As complex strategies affect the performance 

of the hospitality industry, complex accounting standards could also affect the academic performance of 

business education students (Fennig et al., 2025). This comparison supports the hypothesis that academic 
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achievement can be influenced by accounting standards that may facilitate or inhibit it; hence, the 

hypothesis:  

H01: Complex accounting standards have no significant influence on the academic performance of business 

education students at Kwara State CoE. 

Similarly, Aliyu (2024) focuses on the contribution of self-efficacy to academic citizenship, a finding 

consistent with Aydin and Ozgeldi (2024), who examine the mediating effect of self-efficacy on test anxiety 

and academic performance. These studies indicate that self-efficacy is a direct determinant of academic 

performance, thereby validating the hypothesis that low self-efficacy may impede students' academic 

performance (Asare, 2025). Both articles demonstrate that belief in one's abilities influences students' 

academic performance; therefore, H02. 

H02: Low self-efficacy has no significant effect on academic performance among business education 

students in Kwara State CoE 

The impact of emotional conditions, e.g., stress, anxiety, and burnout, on academic performance is 

studied in a variety of studies, including those by Brelsford and Doheny (2022), Fisher et al. (2024), and 

Klee et al. (2022). Their results reveal that emotional reactions such as anxiety and burnout have negative 

effects on the academic performance of students. This confirms the hypothesis that emotional reactions can 

play an important role in academic performance, as emotional strain reduces learning and the use of 

cognitive resources; hence, the hypothesis: 

H03: Emotional response has no significant influence on academic performance among business education 

students in KS CoE 

Doz et al. (2025) and Sandra et al. (2025) show that cognitive and study skills can be enhanced through 

structured interventions, which are crucial to academic success. Habits, especially the establishment of 

effective cognitive strategies, are essential for fostering students' problem-solving and academic success. 

These results support the hypothesis that students' academic performance is adversely affected by poor 

study habits and improves when proper strategies are put in place (Lv, 2022); hence, the hypothesis: 

H04: Poor study habits have no significant influence on academic performance among business education 

students at KS CoE. 

 

 

 

 

 

     

 

  

 

Fig. 3: Conceptual Framework 
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Fig. 3 presents study’s framework designed to explore the relationship between FAA and Students’ 

Academic Performance. The framework shows that independent variables of Complex Accounting 

Standards (the perceived difficulty in understanding and applying intricate accounting rules and 

regulations)’ low self-efficacy (i.e. mental stress related to the fear of failure, overthinking, or confusion 

while solving accounting problems); emotional response (emotional responses, such as fear, worry, or 

frustration, that arise from financial accounting tasks) and poor study habit (anxiety stemming from 

students’ poor relationship with his/her study, or peer pressure when discussing or presenting financial 

accounting tasks). The framework demonstrates the role of the mediating variable of strategies to alleviate 

FAA, which is meant to be an intervention to decrease FAA, in positively influencing academic performance 

due to their treatment of affective and poor study behaviours, which are the results of stress management 

workshops or psychological support, learners' exposure to complex standards, and through teaching and 

explaining real-life examples.  It implies that anxiety related to financial accounting negatively affects 

students' performance by hindering their ability to actively participate, apply cognitive strategies 

effectively, utilise simplified resources, or engage in peer-supported learning. 

 

METHODS  

The study employs a descriptive survey design, a suitable method for collecting data from a 

population (Saunders et al., 2016). As McNaughton (2018) notes, the survey method is highly reliable and 

easily accessible because it presents standardised questions to all respondents, thereby largely eliminating 

respondent subjectivity. Another reason the descriptive survey design should be implemented is that it 

allows depicting the existing situation without controlling variables or creating artificial environments, as 

Acampora et al. (2022) observe. The population of this study comprised students across the State-owned 

Colleges of education, as they serve as the foundation for producing professionally trained teachers for 

primary, secondary, and tertiary schools. This study was confined to three (3) State-owned Colleges of 

Education: Kwara State College of Education, Ilorin; Kwara State College of Education, Oro; and Kwara 

State College of Education, Lafiagi, because they are the oldest Colleges of Education in Kwara State and 

because Business Education Courses Are Available.  

Table 1: Population of the Sampled COEs 
S/N Name Population of Business 

Education Students  

Sample Size 

1 Kwara State College of 

Education, Ilorin 

410 113 

2 Kwara State College of 

Education, Oro 

335 92 

3 Kwara State College of 

Education, Lafiagi 

271 74 

 Total  1,016 279 

Source: Field Survey across the selected CoE (2025) 

However, the study employed Krejcie and Morgan's (1970) method to determine the sample size. 

At a 95% degree of accuracy, the desired confidence level of population size of 1,016, population proportion 

of 0.5 and degree of accuracy expressed as a proportion is 0.05. This sample size was prorated across the 

three (3) colleges of education selected in the study. Below explains the procedure used to arrive at the 

sample size: 

 

 

s = X2NP(1− P) ÷ d2 (N −1) + X2 P(1− P) 

𝑠 =
(3.841)(1,016)(0.5)(1 − 0.5)

(0.05)2(1,016 − 1) + (3.841)(0.5)(1 − 0.5)
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(3.841)(1,016)(0.5)(0.5)

𝑠 = (0.0025)(1,016) + (3.841)(0.5)(0.5)
 

𝑠 =
975.61

2.54 + 0.96
 

𝑠 =
975.61

3.5
 

𝑠 = 279 

Therefore, the sample proportion across the COEs as presented in Table 1 is given as: 

Kwara State College of Education, Ilorin 

410

1,016
× 279 = 113 

Kwara State College of Education, Oro 

335

1,016
× 279 = 92 

Kwara State College of Education, Lafiagi 

271

1,016
× 279 = 74 

   

 While Krejcie and Morgan's (1970) formula was used to determine the appropriate sample size, 

which is commonly associated with probability sampling, the study employed convenience sampling due 

to practical constraints. This approach was chosen for its time- and cost-efficiency, enabling data collection 

within the available timeframe. However, to mitigate bias and ensure some degree of diversity within the 

sample, simple random sampling was used to select participants, as recommended by Saunders et al. 

(2016), ensuring that participants were randomly selected from the accessible pool of students (Nayak & 

Singh, 2021). 

Validity and Reliability of Research Instrument   

The research instrument, a structured questionnaire, was developed specifically for this study. To 

ensure its validity, the questionnaire underwent content validation through a pilot study. The questionnaire 

items were reviewed by subject experts to ensure they adequately captured relevant constructs, including 

complex accounting standards, low self-efficacy, emotional responses, and poor study habits. The reliability 

of the instrument was assessed using Cronbach’s alpha, and the high values (above 0.90 for all variables) 

confirm the internal consistency of the items. While the scales were developed for the current study, they 

were grounded in existing theoretical frameworks and models in education and psychology to ensure 

relevance. 

Table 2: Cronbach Alpha Reliability Coefficients 
Variables Scale Mean if 

Item Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's 

Alpha (α) 

Complex Accounting Standards 26.6393 15.213 .869 .951 

Low self-efficacy 26.8528 15.341 .812 .954 

Emotional response 26.7654 15.399 .848 .952 

Poor study habits 26.7995 14.939 .858 .951 
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Strategies to Alleviate FAA 26.7795 15.306 .875 .950 

Academic Performance 26.8262 14.474 .880 .950 

SPSS Output, 2025 

 

Although the Cronbach’s alpha values are high (e.g., above 0.95), this does not necessarily indicate 

redundancy in the items. According to Hair et al. (2019), excessively high alpha values may result from the 

homogeneity of the scale items, likely due to strong conceptual alignment among the constructs. The high 

alpha values reflect the instrument's ability to consistently measure each construct. However, factor analysis 

will be employed to explore the dimensionality and ensure that the items are appropriately grouped within 

their respective factors.  

Procedures for Data Collection 

To ensure a high response rate and participation, the Google Forms questionnaire was distributed via 

WhatsApp, a popular platform among students. This approach leverages the ease of use and availability of 

WhatsApp, thereby increasing the likelihood of respondents and response rates. To achieve the study's 

purpose, descriptive and inferential statistical techniques will be employed to provide a picture of the data. 

The researcher distributed the questionnaire via the link sent to students with the help of the Head of 

Department. This was done in two (2) tranches. In the first tranche, a total of 186 questionnaires were 

retrieved (CoE, Ilorin = 90; CoE, Oro = 56; and CoE, Lafiagi = 40). Subsequently, a second tranche was 

sent to the students, and another 110 were retrieved (CoE, Ilorin: 30; CoE, Oro: 40; and CoE, Lafiagi: 40). 

Based on these figures, the sample size was determined, resulting in a 100% response rate. However, after 

data collection, the responses were analysed using SPSS for preliminary statistics and PLS-SEM for the 

structural model analysis. The diagnostic measures outlined above were computed to ensure the model's 

validity and reliability, as shown in Table 2. The application of these diagnostics enhances the rigour of the 

methodology (Hair et al., 2019). 

 

RESULTS AND DISCUSSION 

Table 3. Socio-demographic Features  
Constructs Frequency Percent 

Gender 

Female 157 56.3% 

Male 122 43.7% 

Age 

< 20 Years 190 68.1% 

> 20 Years 89 31.9% 

Location of the College of Education 

College of Education, Ilorin 113 40.5% 

College of Education, Oro 92 33.0% 

College of Education (Technical), Lafiagi 74 26.5% 

Level 

First Year 90 32.3% 

Second Year 106 38.0% 

Third Year 53 19.0% 

Other Degree Programmes (specify) 30 10.8% 

Have you taken any accounting-related courses before? 

Yes  100 100% 

Total 279 100.0 
 

Table 3 shows that the sociodemographic data on FAA and performance are closely linked to variables such 

as gender, age, institutional location, academic level, and students' familiarity with the financial accounting 

subject, rather than being isolated to ability. 
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Descriptive Analysis  

Table 4: Complex Accounting Standards 
Constructs SD D N A SA Mean SD 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

S
ta

t. 

S
ta

t. 

Complex accounting standards 

make it difficult for me to 

understand the course material 

5 1.8 0 0 5 1.8 97 34.6 173 61.8 4.55 .707 

I spend a significant amount of 

time trying to grasp complex 

accounting standards, which 

affects my study schedule 

5 1.8 5 1.8 5 1.8 72 25.7 193 68.9 4.58 .776 

The complexity of accounting 

standards enhances my critical 

thinking and problem-solving 

skills 

5 1.8 15 5.4 26 9.3 103 36.8 131 46.8 4.21 .945 

Complex accounting standards 

are a barrier to achieving high 

grades in my accounting courses 

0 0 5 1.8 11 3.9 97 34.6 167 59.6 4.52 .661 

The difficulty of accounting 

standards leads to a higher rate of 

academic stress and anxiety 

0 0 5 1.8 11 3.9 127 45.4 137 48.9 4.41 .656 

Overall Total 4.454 0.749 

Source: Field Survey Report, 2025 

 
Table 4 reveals that most respondents (61.8% SA and 34.6% agree) believe that the complex 

accounting standards make the course materials difficult to understand, as indicated by the high mean 

(4.55). A large percentage (68.9% SA, 25.7% agree) holds the view that attempts to understand intricate 

standards influence their study schedules, resulting in the highest mean of 4.58. Although most (46.8% SA, 

36.8% agree) believe that complexity is a skill that enhances their critical thinking, the average score (4.21) 

is lower than that of the other constructs, and the standard deviation (0.945) is higher, indicating a varied 

opinion. Most participants (59.6% SA, 34.6% agree) believe that complicated accounting standards are one 

of the obstacles to achieving high grades, as indicated by an average score of 4.52. Most people (48.9% 

SA, 45.4% agree) say that they are stressed and anxious because of these standards (academic), and the 

mean score is 4.41. A mean of 4.454 and an SD of 0.749 suggest a high level of agreement on the issues 

surrounding complex accounting standards, as the means across all constructs are high. The feedback on 

critical thinking and problem-solving skills, however, is rather positive, which reveals a two-sided view of 

their effects. 
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Table 5: Low Self-Efficacy Scale 
Constructs SD D N A SA Mean SD 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

S
ta

t. 

S
ta

t. 

I find it difficult to concentrate 

on my studies due to constant 

worrying about failing 

0 0 0 0 5 1.8 158 56.4 117 41.8 4.40 .526 

My mind often goes blank when 

I try to recall information during 

exams 

0 0 0 0 21 7.5 138 49.3 121 43.2 4.36 .617 

I tend to forget things I’ve 

studied when I start feeling 

anxious about an upcoming test 

5 1.8 31 11.1 36 12.9 97 34.6 111 39.6 3.99 1.064 

My academic performance 

suffers because I focus more on 

my anxiety than the actual 

content 

0 0 5 1.8 32 11.4 117 41.8 126 45.0 4.30 .740 

I often feel overwhelmed by the 

amount of material I need to 

study before exams 

0 0 0 0 27 9.6 108 38.6 145 51.8 4.42 .662 

Overall Total  4.294 0.721 

Source: Field Survey Report, 2025 

 
Table 5 presents the descriptive statistics of respondents' low self-efficacy based on its influence 

on academic performance. Most respondents (41.8%) are in strong agreement or agree (56.4%) with this 

statement, which has a high mean score of 4.40 (SD = 0.526), indicating that many people struggle to 

concentrate due to low self-efficacy. Likewise, most respondents (49.3% or 43.2%, SD = 4.36, p = .617) 

agree or strongly agree. This is an underlying problem with recalling during exams. I am more inclined to 

forget what I have studied when I begin to feel anxious about an upcoming test. There is an agreement at 

the following levels: SA (39.6%) and agree (34.6%). Responses to neutral (12.9%), disagreement (13%), 

and neutral (12.9%) are marginally more prevalent, with a mean of 3.99 (SD = 1.064) and greater variation. 

This affects my performance in school, as I am too concerned with my anxiety as opposed to the content. 

The level of agreement is high, with 45.0% agreeing and 41.8% strongly agreeing, yielding a mean of 4.30 

(SD = 0.74). This highlights the negative influence of anxiety on education. Most respondents have a strong 

agree (51.8%) or agree (38.6%) response to this statement, which indicates a mean score of 4.42 (SD = 

0.662). This suggests that the experience of feeling overwhelmed is generally prevalent. 

Table 6: Emotional response 
Constructs SD D N A SA Mean SD 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

S
ta

t. 

S
ta

t. 

I avoid certain academic 

tasks due to fear of failure 

0 0 5 1.8 31 11.1 119 42.5 125 44.6 4.30 .735 

I am constantly worried 

about meeting academic 

expectations set by myself 

0 0 5 1.8 10 3.6 145 51.8 120 42.9 4.36 .640 
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I find it difficult to relax 

after receiving feedback or 

grades 

5 1.8 5 1.8 15 5.4 124 44.3 131 46.8 4.40 .774 

I worry about failing in my 

academic work even when I 

prepare well 

137 48.9 133 47.5 10 3.6 0 0 0 0 1.55 .566 

I often feel tense or restless 

when completing academic 

assignments 

122 43.6 143 51.1 15 5.4 0 0 0 0 1.62 .587 

Overall Total  3.246 0.660 

Source: Field Survey Report, 2025 

 
Table 6 is the analysis of the structural validity of emotional response. The analysis has interpreted 

the statistics with reference to the reported standard deviations, means and pattern of agreement. Most 

respondents reported fear of failure (Agreement: 42.5%; SAd: 44.6%). The mean is high, and the standard 

deviation is low, indicating consistent responses. The high mean indicates that most respondents are very 

concerned with self-imposed expectations (51.8% Agreed, 42.9% Somewhat Agreed). The standard 

deviation is low, indicating consistency in the levels of worry. There was a high level of agreement on the 

difficulty of relaxation after feedback was raised (44.3% Agreed, 46.8% SAd), and the mean followed this 

pattern. The standard deviation is a bit high, but it still represents a concentrated response pattern. Skewed 

responses toward the disagree side (48.9% Strongly Disagree, 47.5% Disagree), indicating that most of the 

respondents are not worrying too much when prepared. This tendency is indicated by the low mean, whereas 

the strong agreement between respondents is indicated by the low standard deviation. The responses were 

once again biased, with disagreement (43.6% Strongly Disagree, 51.1% Disagree), indicating that tension 

or restlessness is not a widespread challenge. This is in line with the low mean and the low standard 

deviation, which indicate uniformity of responses. 

Table 7 Poor Study Habits  
Constructs SD D N A SA Mean SD 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

F
r 

%
 

S
ta

t. 

S
ta

t. 

My fear of being judged by peers 

during presentations negatively 

influences my ability to do well 

academically 

0 0 35 12.5 48 17.1 129 46.1 68 24.3 3.82 .941 

I avoid participating in group 

discussions or activities due to 

anxiety, which reduces my learning 

opportunities 

0 0 7 2.5 48 17.1 149 53.2 76 27.1 4.05 .736 

I frequently skip classes or school 

events because of anxiety about 

social interactions, which affects my 

academic results 

7 2.5 14 5.0 48 17.1 135 48.2 76 27.1 3.93 .930 

I often feel overwhelmed by group 

assignments due to the pressure of 

interacting with my classmates 

0 0 18 6.4 51 18.2 117 41.8 94 33.6 4.02 .882 

Social situations at school (e.g., 

public speaking or presentations) 

cause me to underperform 

academically 

7 2.5 25 8.9 54 19.3 125 44.6 69 24.6 3.80 .992 

Overall Total  3.924 0.896 
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The descriptive analysis of the given data on Poor study habits constructs is presented in Table 7, which 

shows that a significant percentage of respondents (46.1%) agreed or SAd (24.3%) that fear of judgment 

negatively influences their academic performance. A smaller percentage were neutral (17.1), and none 

strongly disagreed. The majority (53.2%) or strong majority (27.1%) of the respondents agreed that anxiety 

causes avoiding group discussion, which resulted in less learning. This item is the most agreed upon with 

the highest mean, therefore. Many respondents (48.2%) or SAd (27.1%) reported that poor study habits 

during interactions led them to miss classes/events, which, in turn, influenced their performance. There was 

a low percentage of strongly disagree (2.5) and disagree (5.0). Most of them (41.8% and 33.6%, 

respectively) agreed that group assignments are overwhelming due to the pressure to interact. Only 6.4 per 

cent disagreed with this statement. A considerable percentage (44.6%) or a considerable percentage (24.6%) 

said that there were social situations, like speaking in public, that result in academic underperformance. 

The lower percentage (8.9%) and the strongly disagree (2.5%) responses were in disagreement. 

Overall Measurement Model  

Following an evaluation of the measurement model's validity, the researcher proceeded to test the 

hypothesised association using SmartPLS 4.0 PLS algorithm and the Bootstrapping technique. This was 

done in two versions. The first version included six (6) components in the study framework for this stage: 

CAS= Complex Accounting Standards, LSE= Low Self-Efficacy, ER = Emotional Response, PSH= Poor 

Study Habit, SFA= Strategies to Alleviate FA, SAP= Students’ Academic Performance. 

The structural model indicates that approximately 49% of the variance in students’ academic 

performance is explained by complex accounting standards, low self-efficacy, emotional response, and poor 

study habits. Among these predictors, poor study habits exhibited the strongest positive relationship with 

academic performance (β = 0.698), suggesting a possible reverse or mis-specified construct that warrants 

further examination. Complex accounting standards (β = -0.065) and low self-efficacy (β = -0.065) 

exhibited weak negative effects, indicating that both factors have a slight detrimental impact on 

performance. In contrast, emotional response had no direct influence (β = 0.000). Students’ academic 

performance also negatively influenced Strategies to alleviate failure anxiety (β = -0.333), accounting for 

11% of its variance, indicating that high-performing students rely less on coping strategies. Overall, the 

model demonstrates moderate explanatory power, but conceptual refinement, particularly regarding the 

directionality of poor study habits and the weak outer loadings, is recommended for improved validity. 

However, factor loadings below 0.70 may need to be reassessed to better align with their constructs. 

Therefore, future research should increase the sample size to enhance data variability and explore other 

methods, like EFA and CFA, to refine the scale and improve its validity. Additionally, it should be a priority 

in later analysis to ensure that the multicollinearity is checked, and that any measurement error is rectified. 

Table 8. Summary of the Findings 

S/N Hypotheses Coefficient 

Value 

Sig. 

value  

Decision Decision Alternative  

H01 Complex accounting standards have 

no significant influence on the 

academic performance of business 

education students at Kwara State 

CoE. 

R2= 0.126 P=0.001 

< 0.05 

Rejected  A positive but weak effect; 

the complexity of accounting 

standards has a slight 

influence on performance. 

H02 Low self-efficacy has no significant 

effect on academic performance 

among business education students 

in Kwara State CoE 

R2=0.001 P=0.965 

> 0.05 

Accepted  Low self-efficacy marginally 

reduces performance 

H03 Emotional response has no 

significant influence on academic 

performance among business 

education students in KS CoE 

R2 = 0.004 P=0.000 

< 0.05 

Rejected  Emotional response directly 

influences performance. 
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H04 Poor study habits have no significant 

influence on academic performance 

among business education students 

at KS CoE. 

R2=0.019 P=0.001 

< 0.05 

Rejected  Poor study habit has a 

significant influence on 

academic performance 

Source: Field Survey Report, 2025 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 4: Overall Measurement Model 

Source: PLS-SEM Output, 2025 

 

The findings have shown that there are low levels of correlations between academic performance 

and the CAS (Cognitive-Affective-Social) variables, and the only significant relationship is CAS 04 (r = -

0.126, p < .05). Although the anxiety mitigation procedures found in the study can have a small but 

statistically significant effect on student attendance and performance, the relationship between them is low, 

and the overall effect on performance is low. Past studies, such as that of Feng et al. (2025), have shown 

that students often struggle to grasp and apply complex academic standards, leading to lower levels of 

understanding and performance. In the same vein, Shenoy et al. (2024) discovered that the technicality of 

language and the procedural conditions of accounting hindered deep learning and conceptual understanding. 

It is worth noting that the weak positive correlation between low self-efficacy (predictor variable) and 

academic performance (dependent variable) (R = 0.031) indicates that low self-efficacy has nearly no 

influence on student engagement and performance. The scores of R2 contain 0.001 with a significant p-

value (p = 0.965), which indicates the absence of a statistically significant effect of low self-efficacy on 

student performance that is consistent with previous results by Fennig et al. (2025) and Ghasemi (2022), 
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who also reported that low self-efficacy usually correlates with low academic performance. Given such 

poor correlations, the same result must be taken with a grain of salt, and subsequent research should 

examine whether unmeasured variables affect self-efficacy and academic achievement. 

In the same manner, the correlation between emotional response and academic performance (R = 

0.063) is very low, and R² (0.004) indicates that predictors of emotional response explain only 0.4 per cent 

of academic performance, with the p-value being non-significant (p = 0.778). It has been theorised that 

students who feel emotionally distressed might be unable to perform well on high-stakes tests (Aydin & 

Ozgeldi, 2024), but the poor results of the current study highlight the need to examine the interaction 

between emotional regulation and other student-related variables, including motivation and coping styles. 

The correlation between poor study habits and poor academic performance (R = 0.137) is not significant (p 

= 0.153), and the R² is 0.019, which means that poor study habits account for only 1.9 per cent of the 

variation in academic performance. Whereas the poor study habits predictors conceptualisation is consistent 

with the possible effects on academic performance, as was hypothesised by Dom et al. (2025) and Sandra 

et al. (2025), the poor statistical relationship indicates that the poor study habits predictors may not have 

the expected significant influence on the academic performance. The results align with the study by Okay-

Somerville et al. (2022), who found that poor study habits may negatively affect participation in classroom 

discussions and reduce the likelihood of academic growth. But the conflicting beta value for a positive 

correlation between bad study habits and academic results raises concerns about measurement or coding 

errors. The authors ought to be critical of this anomaly, as the findings contain contradictions that cannot 

be dismissed as mere anomalies. 

Study’s Limitations and Suggestions for Further Studies 

Although the TPB and Walberg's theory were presented in the literature review, they were not fully 

applied in the interpretation of the results. These theoretical frameworks could be better integrated into the 

discussion, especially in explaining how attitudes, perceived control, emotional control, and learning 

environments influence accounting performance. TPB, especially, might provide useful information on the 

role of intention and perceived control of behaviour in students' academic performance within the study's 

framework. Besides, the research results are insufficient to explain the institutional and cultural forces that 

could mediate relationships among the variables in the Nigerian CoE setting. Educational infrastructure, 

instructional methods, and cultural values related to academic accomplishment may be very important in 

determining student performance. These moderators should be examined further in future studies to provide 

a more detailed picture of the impact of these contextual factors on student outcomes in Nigerian 

educational institutions. Other limitations: the sample size was calculated using a rigorous formula; 

convenience sampling may be biased and may not accurately reflect the diverse student population in CoEs 

in Nigeria. The data used in the study were collected via a questionnaire distributed via Google Forms. This 

can lead to response bias, such as social desirability bias, in which students give answers they believe are 

acceptable within society rather than what they experience. It was specifically the financial accounting 

anxiety that was subject to the study. Although it is a critical area, the results might not be relevant to other 

academic fields and studies in Nigerian CoEs. The study did not provide a profound exploration of the 

aspects of the institution (policies and infrastructure) or the institutional reforms of the wider education 

system, which could be the causes of the anxiety and performance of students. As a result, future studies 

may adopt a qualitative approach using in-depth interviews, or a focus group session may be a more in-

depth study of students' personal experiences with financial accounting anxiety and the reasons for it. To 

enhance the generalisability of the findings, a larger sample of Nigerian CoEs across various states should 

be considered in the future. Shortcomings in institutional policies and resources should be targeted to 

develop more holistic solutions. Future studies can examine the role of technological aids, such as 

accounting software and e-learning tools, in alleviating financial accounting anxiety.  
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CONCLUSION 

This study found a strong relationship between financial accounting anxiety (FAA) and academic 

performance, focusing on the cognitive and emotional aspects of student performance in financial 

accounting courses. It was evident that complex accounting standards introduce significant cognitive load 

for students, which, combined with FAA, creates barriers to their understanding and critical engagement 

with the materials. It was equally uncovered that poor self-efficacy, anxiety, and negative thought patterns 

that are caused by the anxiety brought about by complex accounting principles further compromise the 

concentration and performance of students. Moreover, FAA evokes emotional responses, including 

discomfort and fear, which consequently undermine students' confidence and lead to avoidance behaviour 

(unwillingness to participate in classroom discussions, group projects, and presentations). These evasion 

patterns have been cited as major impediments to the acquisition of critical learning skills in accounting. 

Also, the fear of being judged could lead to poor study habits that increase the adverse self-impact of FAA, 

and there is a cycle of disengagement and low academic success. The lack of opportunities in the active 

learning environment, which are crucial elements in accounting education, restricts students' ability to test 

and put the information into practice. These results indicate an urgent need to reevaluate how financial 

accounting is taught in educational institutions, especially by minimising the cognitive load and considering 

the emotional issues faced by students as applied to FAA. The synthesis of the study's understanding 

recommends the following for relevant colleges’ stakeholders: 

a) Facilitators consider dividing the content into small, easy-to-manage modules to reduce the cognitive 

burden of complex accounting standards. This is possible by using examples, case studies, and visual 

aids that help students make solid links between abstract concepts.  

b) The mentorship programmes (peer mentoring or mentoring first-year students by upper-level students) 

can be strengthened by incorporating alumni and faculty as mentors, providing students with external 

guidance and support in coping with FAA by sharing personal strategies for success. 

c) Since FAA has emotional implications on the learning outcomes of the students, it is appropriate that 

institutions should include the use of customised psychological services to overcome academic-related 

anxieties. The psychological counselling services must be aimed at coping strategies to deal with stress 

and emotional resilience, as well as negative self-talk.  

d) The college's stakeholders should use inclusive methods of teaching to overcome the fear of being 

judged and make students feel unwilling to participate. It might be done through an open-door policy, 

anonymous submission of questions, and a teaching approach that invites and allows questions and 

other forms of participation without fear of criticism.  
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