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Abstract: This study aims to investigate the effectivenesgrofect approach, as
one of the alternative instructions, in encouragihglents’ English skill, especially
in reading comprehensioithis is a quasi-experimental study which involved
two classes with 34 students in each class asdttipants. The data were
obtained from tests, participant observation, wigvs, and questionnaires.
The finding of the independent t-test computat®0.048 indicating that Ho
was rejected. Therefore, it can be concluded tr@egt approach is effective
in promoting students’ English skills, especialtyreading comprehension.
In addition, the students not only enjoyed the rgway process, shown by
their enthusiasm in the observation and their arswe the questionnaires
and interviews, but also could finish the projediwFinally, all these indi-
cate that implementing project approach is wortmgldy teachers in their
classrooms.
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Abstrak: Studi ini bertujuan untuk mencaritahu keefektifflasdarProject Ap-
proach/PA (pendekatan berbasis proyek), sebagai salah atdrnative metode
pengajaran, dalam membantu siswa meningkatkan kpoembahasainggrisnya,
terutama dalam kemampuan membaca pemahaman. Statkriupakan studi kuas
ieksperimen yang melibatkan dua kelas dengan 3dgosiéswa untuk setiap ke-
lasnya. Data untuk studi ini didapat dari tes, olms partisipan, wawancara, dan
kuesioner. Hasil yang didapat dari t-tes indepedsfalah 0.048. Hal ini
mengindikasikan bahwa Ho ditolak dan berarti bah®a efektif dalam
meningkatkan kemampuan bahasa Inggris para siswtanga dalam kemampuan
membaca pemahaman.Selain itu, dalam merespon pgarhel menggunakan PA,
dilihat dari hasil wawancara, observasi, dan kuesiopara siswa tidak hanya
senang mengikuti pembelajaran, tetapi juga dapahyebesaikan tugas yang
diberikan dengan baik.Pada kesimpulannya, haséljjieim di atas mengindikasikan
bahwa PA dapat diimplementasikan oleh para gurkellis mereka sebagai salah
satu metode pembelajaran bahasa Inggris yang baik.

Kata Kunci: pembelajaran berbasis proyek, siswa sekolah dasembaca
pemahaman

English as one of the foreign languages h@®vernment’s commitment to teach English
got much attention from the Indonesiamt all levels of education; it is even started
government. This can be observed from tfeom the elementary school level.
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Nevertheless, the instruction, especially imstruction are still achieved. Moreover,
elementary school level, is not yetchildren need to learn by hands-on
satisfactory. experiences (Musthafa, 2008), which allow
In elementary school, although Englistihem to be physically contacted in direct
is one of the elective subjects, it is stronglyay with the material that is being learned.
recommended by the government to be One of the alternative fun instructions
taught (see the statement frdbepdikbud that can be used in teaching English is
RI No. 0487/4/1992 and The Decree of thproject approach (PA)/ project method/
ministry of Education and culture No.project-based instruction (PBI)/ project-
060/U/1993 in Suyanto, n.d.). It is in linebased learning (PBL), in which the students
with Hamerly (in Suyanto: n.d.) andare expected to be involved actively by
DeKeyser (2006) who stated that learning asing their English in their English teaching
foreign language will be better if it is startecand learning and by doing the simple
earlier. Moreover, it is similar with the project given. PA is an instruction which
purpose of teaching foreign languages tallows students to learn by doing a project
young learners in America, which is(Thomas, 2000). Moreover, it is an
“preparing even very young children for lifeauthentic instructional strategy or model,
in a broad international community”which gives the students chance to explore
DeKeyser (2006: 1). their various skills (Katz, 1994; Moss and
However, the development of teaching/an Duzer, 1998; Mohan in Beckett, 2002;
and learning English is not good enoughBeckett in Beckett, 2002; Desiatova, 2007),
thus, the result of teaching and learning isuch as plan, implement, and evaluate the
elementary schools in Indonesia is not ygiroject that has real-world applications
satisfactory (Andini, 2007; Prapti, 2008;(Katz, 1994; Thomas, 2000; Eyring in
Listia and Kamal, 2009). Regarding to th@&eckett, 2002; Blank, Dickinson, et. Al,
research site, although sometimes thdarwell in Railsback, 2002).
teachers used some various methods (for It is in line with some previous studies
instance: using songs, total physicalvhich show that the students find the PA as
response, etc.), the instruction was stifun, motivating, and challenging approach
dominated by asking them to memorize thbecause they can play an active role in
English words and the structures as well, aoing the project (Katz, 1994; Challenge
it is experienced by the teachers there. 1t ®000 Multimedia Project, 1999 in
because the goal of the learning was to BRailsback: 2002). In addition, Karlin and
able to do the final test which isVianni (In Railsback: 2002) stated that in
emphasizing in vocabulary and grammaPA, children construct their new ideas or
made by the local government. concepts based on their current and
As a matter of fact, there are manyrevious knowledge. It is also expected that
ways that a teacher can apply to teach tlA can promote student’s reading
language, so that the learning goals can lsemprehension (Anton, 2010); since, they
achieved. Hernowo (2005) states that fuexplore the project independently and get in
learning environment can help student®ouch with the vocabularies relate to the
learn  effectively; that is  highly project. Consequently, they will be able to
recommended for teachers. However, #tay close with the topic that can help them
does not mean they have to make fun all tteomprehend the texts given, which still
time. The word “fun” means the teacherselate to the topic.
use the friendly ways where the students Thus, referring the success of PA in
enjoy studying English and the goals of theome previous studies, it is worth trying to
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implement the PA in teaching English to théarliave, Cahen, Dishaw & Moore in
research site. Moreover, this study idMergendoller and Thomas, 2000: 2).

focused on investigating the effectiveness of In conducting the project approach as
project approach in facilitating the studentthe instruction given to the students, there
in improving their reading comprehensiorare some phases that teachers can apply. In
and the students’ responses toward tlegldition, some experts have provided the
project approach. Additionally, beforephases with various names and numbers.
going further, a brief overview about PAHowever, they have similar idea with

will be highlighted in the following. Katz’'s phases (Katz, 1994), as follows:
AN OVERVIEW OF PROJECT Eha}setl: Getting Started/ Beginning
APPROACH rojec

In this phase, the children and the
eacher discuss the topic. They select and

efine a topic to be investigated. They are
vited to recall their memories and

PA is a method which allows student
to learn by doing a project (Thomas, 20001
Moreover, it is “an authentic instructional.

strategy or model, which gives the student§V!t€C bout the topi q .
chance to plan, implement, and evaluate ggperences about he topic and examine
eir current understanding and

roject that have real-world a Iication§ . : )
EeJond the classroom” (Blank, %ri)ckinson’mlsunderstandlng related to the topic
et. Al, Harwell in Railsback, 2002). (Hertzog, 2007).

Although the word project has many _ Moreover, there are some criteria tha
meanings, in this paper, Katz’'s definitio €ed to be considered in selecting the topic.

(1994) is used; since, this study applies h © begin, the topic *should be closely

phases in implementing the PA. Thus, thi/ated o the  children's everyday

At - 1y experience” (Katz, 1994). At least few of
project is defined as (Katz, 1994: 1): them should have enough familiarity with it.

an in-depth investigation of a topic worth  gecondly, the topic should allow for
Iefarnlng_mct)r_e ?r?otu'tf .. The key:\ea;fur? integrating a range of subjects such as
of a project Is that 1L1S a research elion = g ence  social studies, and language arts.

deliberately focused on finding answers . . .
to questions about a topic posed either by Thirdly, the topic should be rich enough so

the children, the teacher, or the teacher that it can be explored for at least a week.

working with the children (Katz, 1994:  Fourthly, “the topic should be one that is
1). more suitable for examination in school

From the definition, it can be observe(}han at home; for example, an examination

S D f local insects, rather than a study of local
that a project is an activity that can be don%estivals” (Katz, 1994).

by the students by investigating the topi

given to get a valued learning. It can be a In this study, the_ participants of the
i ) : research, the experimental group, were
vehicle for children to move toward literacy:.

o e invited to talk about the farewell party that
and for accomplishing specific outcome

(Helm & Beneke, 2003). Children can d§hey were going to be met in th_e I_ast of this

) . . .semester two. They were also invited to see

the project alone, with their groups or with .

: ) .~ —around their school from the classroom

the whole class. In doing the project given;, . .

: .~ Windows. In front of their classrooms there
children are expected to be activel

) . ) e ere many boards, actually for bulletin
involved in classroom learning tasks; sinc
. . . . oard, that were empty. Afterward, the
without such involvement, little learning

will occur’ (Fisher, Berliner, Filby, students were requested to fill the bulletin
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board. They wanted to do it; thus, making a. increasing social and communication
bulletin board was the topic of the project.  skills;

f. increasing problem-solving skills;
Phase 2: Field Work/ Developing Project g. enabling students to make and see

This phase is also called as the inquiry connections between disciplines;
phase because in this phase children pursieProviding opportunities to contribute to
answers to their own questions, based on th€ir school or community;
the topic, using firsthand resources Increasing self-esteem; L
(Hertzog, 2007). It consists of the direct aIIow_lng children to use their |nd|v_|dual
investigation, which often includes field €arning — strengths — and  diverse
trips to investigate sites, objects, or events. @PProaches to learning; and
This is the core of project where childrerk- Providing a practical, real-world way to
are investigating, drawing from observation, '€arn to use technology. o
constructing models, observing closely and Considering all of the advantages, it is
recording findings, exploring, predicting,soundly to suggest that PA can facilitate the

and discussing and dramatizing their newtudents to learn _Engllsh well. They do not
understandings (Chard, 2000). need to memorize the words and the

Regarding to the study, in this phasegtructgres of English because they
the students of the research site went arouRgPerNence the process—hands-on
their school and noticed the things aroungXPerience (Hertzog, 2007; Musthafa,
the school. After that, they made any008)—which help them understand

writings for their bulletin board. They madeEnglish well.
their project with their groups. RESEARCH METHOD

Based on the research questions,
quantitative method was used to investigate
the implementation of project approach in
facilitating students’ in their reading

Phase 3 includes preparing andomprehension and the students’ response
presenting reports of results in the form ofoward the method. Referring to the
displays of findings and artifacts, talksclassification of research design from
dramatic presentations, or guided tours dfiunan (1992), this research can be
their constructions. Relating to the study, igharacterized as a quantitative design
this final phase, the students presented th&iecause it serves an implementation of a
bulletin boards and stick it on the boardreatment. Furthermore, this study can be

outside the classroom to be read by oth€Ategorized as a quasi-experimental study,
students. which includes experimental and control

In addition, there are some benefitdrOUPS without random sampling (Nunan,
from the implementation of PA. Railsbac 992; Hatch & Farhady, 1982; Hatch &

(2002: 9-10) summarized the benefits aga2araton, 1991).
follows: nstrumentations

. . . The data was collected through some
a. preparing children for workplace; methods: tests (pre- and post-test):

Phase 3: Culminating and Debriefing
Events/ Closing Project

b. increasing motivation; _observation; interviews; and questionnaires.
c. connecting learning at  school  withgoth pre- and post-test items were in form
reality; » of multiple choices. Moreover, the
d. providing opportunities to constructopservation was conducted for observing

knowledge; the treatment in both classes. This research

was held in five meetings, and it took two
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hours lesson per meeting, with 35 minutes The classes were chosen because of
per one hour lesson. In this research, ttreome reasons. The first reason was the
students got a project: making a bulletinwriter is one of the English teachers in the
board. Regarding to the interviews, thischool; thus, she had access easily to the
study involved six students as theesearch site. Moreover, the researcher’s
interviewees, and those who got goodfamiliarity with the situation in the
medium, and low achievement in theesearch site, let alone with the participants,
English lesson. Moreover, after the posto lead to a more natural conduct of
test, the students filled in the questionnairagsearch, in the context that normally
which consisted of nine statements abowtccurs” (Emilia, 2005).
their responses toward the PA. RESULT AND DISCUSSION

The data from pre- and post-test would This section focuses on investigating
be statistically analyzed and compared hihe effectiveness of project approach in
using t-test. The aim was to see th&cilitating the students in improving their
difference between the initial ability of thereading comprehension and the students’
students and their ability after getting theesponses toward the project approach.
treatment. Moreover, the statistical data wadoreover, it covers the findings from the
processed by using SPSS 17.0. Meanwhilebservation, tests (pre- and post-test),
the data from the interview and theanterviews, and questionnaires.
questionnaires would be analyzed by usinghe Students’ Initial skills
a thematic analysis. In this case, the Before giving the treatments to the
students’ comments were categorized intstudents, it was important to investigate
some themes that become the focus of thieeir initial skills; since, the effect of the
research. treatment process was known from the
The Participants comparison of pre- and post-test results. To

The samples of the research were théend out the initial differences between the
fifth graders of one elementary school imgroups (Hatch and Farhady, 1982; Hatch
Parongpong. There were two classes of fiftand Lazaraton, 1991), the pre-test, consisted
grade in the school; one class was af 20 multiple choice items, were given to
randomly chosen the experimental and theoth groups. The following table is the
other one the control group. result of the independent t-test from both

groups’ pre-test means.

Independent Samples Test
Table 1 Independent t-test of pre-test score in expimental and control groups

Levene's t-test for Equality of Meat
Test for t df  Sig. (= Mean Std. Error  95% Confidenct
Equality of tailed) Difference Difference Interval of the
Variances Difference
F Sig. Lower  Uppel
Pre- Equal .82€ .367 -.73i 66 464 -.5882¢ .7984: -2.1823. 1.0058!
test variances
assumed
Equal - 737 64.97" 464 -.5882¢ .7984. -2.1827¢ 1.0063:
variances
not

assumed




That the independent samples tedtont of the classroom, another student said
showed that there is no significantCome on, try, try!” It follows that the
difference between the pre tesr score of ttetudent assimilated what he got from the
two groups. Thus, the ability of theexistence model around him. Thus, here, PA
experimental group and control grougan promote English to the students.
before the treatment was equal. Therefore, In terms of the project used, in this
these two groups could be used for theeatment, the student made a bulletin board
research groups (Hatch and Farhady, 198&s the project. It was chosen by the teacher

Hatch and Lazaraton, 1991). and the students because they had many
empty bulletin boards in front of their
The Implementation of PA classroom. Moreover, the theme for the

Project approach was applied in th&ulletin board was “My School.” The
experimental group for five meetings. In€ason of choosing that topic was because it
implementing this, the teacher used h&Xists around the students. In addition, it is
English, as the classroom language, to tH@ line with Katz (1994) who states that the
students. Besides, it involved one projedPPIC “should be closely related to the

and three phases, as explored in tgdildren’'s everyday experience”. Another
following paragraphs. reason was because they wanted to hold a

In this study, the teacher in thefarewell party in the end of this school year.
instruction process used English td hus, they wanted to introduce their school

communicate and give directions to th&0 the guests who would come to their
students. The decision of using English wachool. .
to provide the target language input and to Regarding to the phases of PA, this
encourage them to use their Engnsﬁ’reatment involved three phases qda_pted
especially in the teaching and learnindfOmM Katz (1994): getting started/ beginning
process. It is in line with Pinter (2006) whdProject; field work/ developing project; and
claims that teachers, who often talk a lot ifUIminating and debriefing events/ closing
the target language, even in the beginnirgfOlect. The first phase, Dbeginning the
stages of learning a language, can provid@olec'[’ is the _phase where the children and
the language input for their students. Thif'e teacher discuss the topic. They select
helps them to get used to the patterns Qf“_j refine a topic to be_lnvestlgated. Asitis
intonation and the sounds of the languagé&l@imed before, the topic was "My School”.
Besides, it is based on one of the principldgoreover, in this phase, they were invited
of PA proposed by Moss and Van Duzelo recall thelr_ memories :_;md experiences
(1998), which states that PA challenge@bOUt the topic and ‘examine the_lr current
learners to use English in new and diﬁered{nderstand_lng and misunderstanding related
contexts outside the class. It follows that thi® the topic (Hertzog, 2007). Thus, after
teacher should provide and model thE€Yy chose the topic, they discussed “what
students with her English. Nevertheless, Rulletin board is; what are the contents of it;
could be seen from the observation that tH¥hat are things that exist in their school’;
students understood and did all teacher®C: This phase was conducted in two
instructions well. Moreover, some of theni"€€tings. Furthermore, in this beginning
followed some of the teacher’s utterances ioJect phase, the students responded to the
the learning process. For example when tigacher well. They answered the teacher's
teacher encouraged a student, who had dofigestions related to the materials of the

her work, to come and read her work iProject, in the apperception session. Some
of them even voluntarily raised their hands

197



Santhi, Project Approach Facilitating Elementary School Students | 198

to answer the questions, every time the The final phase was culminating and
teacher asked questions. It indicated thdebriefing events/ closing project, which
they engaged in the learning processvas conducted in the fifth meeting. In this
However, in some cases, they preferred toeeting, the students presented the result of
keep silent the project in front of the class. Each group
The second phase of this approach wagegan the presentation by introducing their
field work/ developing project where thegroup and then mentioned all of the
students conducted the project, making @ntents of their bulletin board. Although
bulletin board. In conducting the projectevery group presented in a short time and
they were working in groups; there were sixhey looked so nervous, they had tried their
groups in this class. The group works werbest to show their works. In the end of the
preferred because it would be hard for thessession, the teacher gave feedback to the
to finish a bulletin board in two days alonestudents. Afterwards, each group put their
Besides, PA encourages cooperativiaulletin board on the empty board outside
learning (Anderman & Midgley; Lumsdentheir classroom that could be read by the
in Railsback, 2002; Moss and Van Duzemther students from other classes.
1998; Coleman in Beckett, 2002) and In short, the findings in the
incorporates problem solving, negotiatingmplementation of project approach are in
and other interpersonal skills (Moss antine with the previous studies (Katz, 1994,
Van Duzer, 1998). Thus, in finishing theHertzog, 2007; Clark, 2007; helm and
project they could share and learn thingBeneke, 2003; Railsback, 2002; Thomas,
from their peers (Ytreberg, 1990). In2000). From this observation, it could be
addition, based on the interview result, alhoticed that the students enjoyed (Katz,
of the interviewees enjoyed working in1994; Challenge 2000 Multimedia Project
groups because they thought it could maka Railsback, 2002), were challenged (Katz,
the works easier and it could make the tim&994; Challenge 2000 Multimedia Project
more effective. Additionally, this phase wasn Railsback, 2002; Anderman & Midgley;
conducted in the third and the fourtllumsden in Railsback, 2002; Thomas,
meetings. In this phase, most of ther@000), engaged in cooperative learning
enjoyed making their project. It could bgAnderman & Midgley; Lumsden in
observed from their activities in theirRailsback, 2002; Moss and Van Duzer,
classroom. In this phase also, the student998; Coleman in Beckett, 2002) in doing
could express themselves by making theand finishing the project.
own project without teacher’s direction. It is
important for teachers not to direct thdhe Effectiveness of PA
students all the time in doing their works; in = 1 investigate the effectiveness of

order the products were not adult-like inygiect approach in encouraging students’
nature (Clark, 2007). However, in makingeading comprehension, the post-test were
their stuff for their bulletin board, the giyen to the students. The tests consist of 20
students could anytime ask for the teacherigyms with similar difficulty; hence, they
help. The teacher went around thegyd pe used and compared to know the
classroom, not to give some directions, biiffectiveness of the approach, the PA. The
to help and supervise the students if thgy|iowing tables are the result of the post-
wanted to. From the observation, it can bge; analysis calculated by SPSS 17.0.
observed that the students could finish the Ag it"can be seen from the table above

project well. the mean of the experimental group (16.26)
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was higher than the mean of the contra@xperimental and control group. Thus, it
group (14.62)., it can be noticed that theould be claimed that the ability of the
significant value of the t-test was 0.48experimental group after the treatment in
(p<0.05); thus, Ho was rejected. It meanterms of reading comprehension
there was a significant difference inachievement was higher than the ability of
students’ post-test scores between thbe control group
Group Statistics
Table 2 The Groups statistics result on post-test

Std. Error
N Mean  Std. Deviation Mean
Pos-tes  Experimente 34 16.264° 2.7886( A782¢
Contro 34 14.617¢ 3.8534¢ .6608"

Independent Samples Te!
Table 3 Independent t-test of post-test score jiegmental and control groups

Levene's Tes t-test for Equality of Meat
for Equality of t df  Sig. Mean Std. Error 95% Confidenct
Variances (2- Differenc Differenc Interval of the
tailed) e e Difference
F Sig. Lower Uppel
Pos-tes Equal 1.03¢ .31z 2.01¢ 66 .04¢ 1.6470t .8157¢ .0183t 3.2757
variances
assumed
Equal 2.01¢ 60.12¢ .04¢ 1.6470t .8157¢ .01537 3.2787!
variances not
assumed

This result has similarity with thethat the children enjoyed working in the
results of some studies (Katz, 1994project because they had many
Hertzog, 2007; Clark, 2007; Helm andopportunities in first-hand experiences (see
Beneke, 2003; Railsback, 2002). Thuslso Musthafa, 2008), which allowed them
project approach can promote studentsd be themselves and worked independently.
English  skills, especially in readingMoreover, more than half students claimed

comprehension. that the PA was different from the previous
treatment they got. However, many of them
The Students’ Responses to PA had some problems in presenting the

the PA, based on the findings from th&Ut they had limited vocabulary.

observation, interviews, and the Moreover, the students responded
questionnaires, a lot of students gave thegoSitively toward the importance of learning
positive responses: they enjoyed thefengdlish using PA. It was seen from their
English learning using PA because it waguestionnaires and interview results. More
interesting and did not make them bored. fhan half of the students thought that PA
has similar result with the study that wag§ould ~make  their  English  better.
conducted by Hertzog (2007). She statdsUrthermore, it was shown from the
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interview result that PA was also able téAndini, Ayu N. 2007. Smposium
make their creativity skills increase. It was Pembelajaran Bahasa Inggris untuk SD.
shown that PA could engage learners in [Online]. Available at:
acquiring new information that was http://onelthousand100education.wordpr

important to them (Moss and Van Duzer, €SS.com/2007/07/07/simposium-
1998). Consequently, Grant (in Hasan, Pembelajaran-bahasa-inggris-untuk-sd/.

2009: 4) stated that the learning by usin [March 30, 20.08]' .
this approach must be “personall nton. 2010.Projects Approach. [Online].

: T Available at:
meaningful, where individuals are more ) . .
. . ., http://lessays24.com/print/Projects-
likely to become engaged in learning. Apgroach/%/BLhtml [1pg auly, 21011]_

More_over, the students constructgd thel%eckett, Gulbahar H.. 2002. Teacher and
new ideas or concepts based on their current gy ,qent Evaluations of Project-Based

and previous knowledge (Karlin and Vianni  |nstruction. In  TESL Canada
as cited in Railsback: 2002). Regarding t0 joyrnal/Revue TESL Du Canada. Vol.
the motivating method, more than half 19 no. 2. [Online]. Available at:
students agreed that PA could motivate http://www.teslcanadajournal.ca/indexhp
them in learning English. It is similar with  /jtesl/article/viewFile/929/748 [February,
Railsback’s (2002) statement which claims 2010].
that PA can increase the studenthard, Sylvia C.. 2000. The Challenges and
motivation. the Rewards: A Study of Teachers
Additionally, students also responded to Undertaking Their First Projects. In
the teachers role in implementing the Proceedings of the Lilian Katz
project approach well. Nearly all students Symposium. [Online]. Available at:
agreed that the teacher could teach them hitp://ceep.crc.illinois.edu/pubs/katzsym
well and she also could help them do the Pro-html [November, 2010]. _
project given. In addition, more than half of-!ark,  Ann-Marie.  2007. ~ Changing

: Classroom Practice to Include the Project
the class claimed that they could understand X
- . Approach. InEarly Childhood Research
the materials given by the teacher. and Practice Jornal. Vol 8, No 2.

[Online]. Available at:
CONCLUSION AND IMPLICATION http://ecrp.uiuc.edu/v8n2/clark.html[Mar
ch 22, 2011].

To sum up, PA is an effective
instruction for encouraging students
comprehension of the reading given. It is

also a fun, interesting, challenging, and Educational  Research  Association:

motivating approach that can help the poorch Points. Volume 4. Issue 1.
students be more creative. This result is [opline]. Available at:
similar to the results of some other previous hty:/www.aera.net/uploadedFiles/Journ
studies (Katz, 1994; Hertzog, 2007; Clark, a|s and_Publications/Research_Points/A
2007; Helm and Beneke, 2009; Railsback, ERA_RP_Spring06.pdf. [May 13, 2011].
2002). Hence, it can be concluded thabesiatova, Liubov. 2007.Project-based
implementing project approach is worth Learning as CLIL Approach to Teaching

DeKeyser, Robert M.. 2006. Foreign
Language Instruction:Implementing the
Best Teaching Methods. IMmerican

doing by teachers in their classrooms. Language. [Online]. Available at:
http://www.it-
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