TEACHER’'S SCAFFOLDING MOVES IN COMMUNICATION
STRATEGIES IN SECONDARY SCHOOL EFL CLASSES

Wahjuningsih Usadiati

FKIP Universitas Palangkaraya

Abstract: Teachers have their own strategies in communicatiegg messages in

EFL classes. The strategies may be in the formedbal and nonverbal signals to
get the message through to the students. The sesfuhe study show that scaffold-
ing moves were mostly used by the teacher, congisti organizing and maintain-

ing student’s interest and motivation, modelingjeswitching, explaining or elabo-
rating, eliciting student’s response, checking stu@d comprehension, and provid-
ing wait time. Non-verbal signals always occurtlee accompaniment of the verba-
lization of the teacher's messages..
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Abstrak: Guru memiliki strateginya sendiri dalam mengomusikan pesan
pembelajarannya dalam kelas bahasa Inggris sebafasa asing. Strategi tersebut
berbentuk verbal dan nonverbal agar pesan yargrikém dapat diterima siswa.
Hasil penelitian menunjukkan bahwa guru selalu rgangkanscaffoldingdalam
verbalisasi pesan pembelajarannya, dalam hal mendgah memelihara minat dan
motivasi siswa, memberi contoh, mengalihbahasa, jeleskan, memancing
jawaban siswa, mengecek pemahaman siswa, dan ru@gigan waktu tunggu.
Tanda-tanda non verbal selalu muncul menyertai alisdsi guru dalam
menyampaikan pesan pembelajarannya.

Kata kunci: scaffolding, komunikasi, strategi, EFL,

To communicate what is in the mind, a Communication is a continuous process
speaker uses language. Language is usedofoexpressions, interpretations and negotia-
convey meaning; it is used to present ideaspns of meaning, which includes systems of
thoughts, opinions that are in the mind ofigns and symbols of language, accompa-
the speaker. As long proposed by Stemied by body language (Savignon, 1983).
(1983), language is often used with the puifhe ways we stand, smile, listen, nod,
pose of making the recipients do somethingause, and so on all contribute to communi-
(instrumental use), for example, requestingsation to others along with the sound of our
commanding, urging, or in some other wayoice and words to speak. The meaning we
regulating his/her conduct (regulatory usejntend and the meaning we convey are often
Instructing or teaching can be regarded asnat the same that choices must be made of
type of communicative behavior intended tohe symbolic systems we know. The mean-
cause the addressee to do something, fiog we convey also depends on others who
example to learn. share an understanding of these symbols
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and who may or may not interpret them aBeedback is an integral part of the process;
we intend. it may be described as consisting of return

Based on the understanding that verbalgnals or responses which have a continu-
communication is a continuous, two-waying effect on the speaker in the pursue of his
ongoing process, Nadeau (1972) claims thatessage production. As shown in Figure 1
a speaker may be regarded as conceivifgdapted from Nadeau, 1972; Al Mulla,
ideas which he/she formulates into word$991; and Hyland, 1992), the speaker is
(verbal signals) and/or signs (non-verbathown to be receiving feedback from some
signals) which are transmitted in whole oof ‘his/her own’ stimuli (vocal apparatus),
in part to the senses of the listener, whitne sound of his/her voice, and the listener.
translates or decodes the message to coe external source of feedback is the sound
up with an idea which may or may not exef the speaker’s voice. He/she listens and
actly match with the original idea of theuses what he/she hears to rephrase sen-
speaker. Nadeau further stated that fundgences, repeat significant words, increase
mentally, the message really passes betweeslume, change rate and pitch. He/she also
the speaker and the listener, in which thieears the message itself and may, in turn, be
speaker tries, through manipulation of symnfluenced by it. The listener also functions
bols of various sorts, to induce the listeneas a feedback source. Before the speaker
meanings as close as possible to his/hactually keeps an appointment to meet a lis-
own. Sometimes he/she succeeds and sonbener he/she is already (or should be) enjoy-
times he/she does not. ing the advantages of feedback in that

Human communication is, of coursehe/she isbeing influenced in the prepara-
not simply a matter of a speaker’s formulation for the perceptions of the ‘audience
ing a message and hoping that it will meamake-up’ — who will be in it, what their
essentially the same thing to the listeneviews and values are, etc.
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Figure 1 The process of speech-communication
(adapted from Nadeau, 1972; Al Mulla, 1991 andatigl, 1992)

Later the speaker also modifies his/hdne/she is constantly receiving verbal and/or
on-the-scene behavior in the light of the innon-verbal signals from the listener. As the
terpretation of signs from an individual, aspeaker transmits his/her messages, then
group, or an entire audience. At the samwe/she simultaneously receives and inter-
time that the speaker is sending messaggsets signals coming back to him/her, and
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he/she tries to use those interpretations ihe primary source of the data was one
improve the efficiency of his/her communi-teacher teaching English at a senior high
cation. school in Malang, East Java, Indonesia.

A more realistic view of interpersonal  The Procedure followed Miles & Hu-
communication is that it is dynamic (Hyl-berman (1994) in the form of data collec-
and, 1992). Messages are shared rather th#m, data reduction, data display, triangula-
sent. In classroom interaction, an approprtion/verification, tentative conclusion, and
ate model of communication shows thafinal conclusion. Analytical induction was
communication is not merely through amployed in the study based on Bogdan &
‘pipe’ but through an ‘awkward spiral’; aBiklen (1998) with snowballing effects in
message is negotiated between the sendilecting the data, that is, by using exhaus-
and the receiver. A received message caéineness principles. All of these steps were
never be identical to the one sent as it has iepeated until the data were exhaustive and
pass through the recipient's sensory arghturated. When a certain phenomenon oc-
cultural filters. This implies a more receiv-curred, this was pursued further in the fol-
er-oriented approach to communication, anldwing observations of EFL class activities
it means that the sender must consider moi@ verify the occurring phenomenon. The
than ‘getting the words right’. data consist of the transcriptions of the

From the above discussions, it can beacher’s verbalizations compounded by
stated that the function of language is asr@n verbal signals used in the teacher’s
tool to communicate. As also happens in astrategies in communicating his messages in
EFL class, there should be a speaker (in tHi&L classes. These data were taken using a
case a teacher) a message, and a listenertéipe recorder Sony type TCM 313 Cassette
this case the students) in the process Bfecorder and a video recorder Sony Handy-
communication. The teacher tries to concam. They are coded following Allwright
ceive ideas, who formulates them intq1991) with some modifications. Analysis
words (verbal signals) and/or signs (nonwas done by transcribing the data and cate-
verbal signals), which are transmitted imgorizing them based on the verbal and non-
whole or in part to the students, who decodeerbal communication signals to know the
the message to come up with understandingpmmunication strategies used by the
Language, in the forms of messages, funteacher in secondary school EFL classes.
tions as a tool to convey meanings from the In order to maintain the trustworthiness
teacher to be understood by the studentst the data, preliminary observations were
There must be several strategies used by ttiene several times in the teacher's EFL
teacher in his/her communication in order tolasses to minimize biases on the part of the

‘get the words right’ to the students. teacher being observed and to familiarize
the presence of the researcher in the class.
METHOD Triangulation and verification of the study

_ ) ~was done by observing the source of data
This study is classroom research withhany times until he produced the same ex-

the purpose to investigate the aspects gfessions on a certain phenomenon ob-
verbal and non verbal signals used by thged.

teacher in his strategies to communicate
messages in secondary EFL classes. A qua-

litative approach was used to obtain dataLiviall'\“)”\lGS

the teacher’s verbal and non verbal signals The study reveals that the teacher’s
during his teaching and learning processestrategies in communicating the messages
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are mostly in the form of scaffoldingdents step by step until the students really
moves. They are always in congruence withnderstand the teacher’s intention.
non-verbal communication signals. Many of  Scaffolding moves done by the teacher
the scaffolding moves occur simultaneouslin this study are, among others, organizing
with each other in various sets of taking andnd maintaining student’s interest and moti-
giving turns. Learning occurs as a result ofation, modeling, code switching, explain-
inter-psychological support coming froming or elaborating, eliciting student’'s re-
the more knowledgeable other that leads tlsponse, checking student’s comprehension,
learners to internalize what is being learneand providing wait time. Table 1 presents
(Bruner in Koet al, 2003). This is termed the frequency of types of verbal strategies,
as ‘scaffolding’, in which the teacher as theinder the classification of scaffolding in the
‘more knowledgeable other helps the stuteaching and learning process in the class-
room.

Table 1 Frequency of occurrence of the teacherlsalestrategies classified under scaffolding
moves

No. Strateg' Frequenc %
1 Organizing and maintainingu- 20 11
dents’ motivation
2 Modelinc 5 3
3 Code Switchin 34 18
4 Explaining/elaboratin 37 20
5 Eliciting 47 25
6 Providing wait tim 42 42
Total frequenc 18¢€ 10C
DISCUSSION are 20 moves or 11% found in the study for

0q;rganizing and maintaining students’ moti-
ation. The teacher attempted to make his
nguage comprehensible such as by em-
hasizing his pronunciation ‘divide’, slow-
g his speech rate and making pauses,
ooking at the whole class, and pointing to
the intended students. Of the five opening
Organizing and Maintaining Students’ channels observed, no L1 words slipped
Motivation among his utterances. He did that with the

_ intention of maintaining the students’ inter-
Stern (1983) stipulated that language igst and motivation in his English class and

often used with a purpose, among others, fghlighting or emphasizing his message to
make the recipients do something. Findingge students whether they were ready to

of the study reveal that in organizing thgart the lesson, while at the same time ex-
classroom activities, the teacher mostly

used English. As shown in Table 1, there

From the observation on the types
strategies in this study, it is obvious that a
of the above scaffolding moves are used
the  teacher. Discussion  on
communication strategies used by
teacher in EFL classes is presented below.
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celling their agreed commitments to speato facilitate L2 learning in the classroom,

English as much as possible. and according to Schweers (1999) effective
_ teaching means triggering effective learn-
Modeling ing. In order to cause learning to take place,

It is clearly seen that the teacher a|S[;)ommunic_ation st_rategy in_ teaching should
used another scaffolding move, that isl?e effective. This effectiveness can be

modeling. For example, the teacher alsBi@de, among others, by code switching or
modeled several pronunciations of vocabSing L1 in the classrooms. As found by
lary items. Surprisingly, of the total of 185Kasim (2003) in his study, code switching
moves stated in Table 1, modeling ranks thgowed its effectiveness in explaining im-
last with only 6 moves or 3%. Among othPortant concepts or content. The findings of

ers, the data show modeling of the pronudDiS study show that there are 34 code
ciation of a new vocabulary item ‘sophoSWitching moves or 18% as stated in Table

more’. He spelled the word first and therf- COde switching to L1 can be seen to
pronounced it to model. Meanwhile thérave a scaffolding function when it follows
teacher also gave modeling moves by asR- student’s incorrect response. It functions
ing the students to follow after him for pro{0 reformulate non-target utterances pro-
nouncing several words. In congruent takduced by the students. As evidenced, when
ing and giving turns, he modeled and enfl® téacher heard incorrect grammar, he
phasized the sounds of the words to makts€d English in combination with L1 to ex-
them internalized by the students. AlthougR!@n it in congruence with several non ver-
it seemed unnatural to emphasize thal signals like pointing the words and cir-

sounds, it is still permissible, however; t&!ing them. This is in line with Usadiati
make the correct sounds immersed in tH€009) who stated that interchanging expla

students’ mind. If errors in pronunciationation in English with L1 is done to antic-

are let go by without being checked, it maipate the stuqlen_t’s diffic_ulties with _English
interfere the students and the incorrect pré? their beginning period of their EFL
nunciations may considered correct, whicRlaSSes- o _ _ _
in turn may be internalized incorrectly in ~ C0de switching did occur in concomi-
the students’ mind that they may producB"‘nt with the moves to organize the_ class.
them unnoticeably. Modeling is intended td "€ teéacher slipped L1 phrases in his com-
lead to internalization of the correct ones t§1and. However, it seemed that code switch-
the students that they are able to beneffd t0 L1 was not fully intentional as the
from that scaffolding support. It is realized€acher continued his talk by turning back to
that providing an L2 model may be quite/S€ English. His use of L1 was merely to

helpful not only for the students’ productiorfMPhasize his demand for the students and
value, but also for its role in providing usethiS might not impede his commitments
ful input. In other words, modeling canWith his students to always use English. The

serve the students in positive ways for | seacher realized that the students might get
production. bored with the lesson, and to revive the stu-
dents’ attention back on the track he used
Code Switching L1. It is argued that after such a long period

Cod itching i | of taking and giving turns, the class may be
[Code switching Is popular among NONg, tanse that boredom may occur, and the
native speaker-teachers teaching a seco

. e of L1 to organize the class may provide
language. It was believed that the use of g y P

. ) . more relax and permissive environment.
appears to have an increasing effectiveness



Usadiati, Teacher’s Scaffolding Moves In CommumiceStrategieg 236

The teacher intended to use English dan for his students than just being passive
much as possible in his explanations of Bsteners.
certain construction of grammar: compara- Meanwhile, L1 seemed to be used by
tive adjective. Despite this effort, for thisthe teacher with the intention to maintain
purpose in fact he chose a topic in L1, thdahe classroom, get the students’ attention, or
was about the current legislative assembiyonitor their understanding. Code switch-
meetings. In this case, he did not use L1 ing to L1 to get the students’ attention back
explaining the concept of adjective comparto the class was a move done by the teacher
ative, instead, he just took it as an examplghen he realized some students were more
from the Indonesian situation. The teacher’attracted to something happening outside
aim was not so much at provoking a rethe class. This code switching is not to scaf-
sponse from the students, rather, at providisld internalization but to organize students
ing additional input to the students to renewand maintain their motivation.
their interest. It is realized that the use of a It is also shown that the students’ atten-
topic which was still current might boost thedion to still tune into the mainstream of the
students’ interest; moreover, by using a tolass lesson seemed to be sustained by the
ic in L1 as an example it might be cleareteacher’s use of L1. He realized that when a
for them to internalize the concept. Ratheschool errand came, there would be cliché
than explaining the comparative adjectivannouncements that the students disliked,
elaborately in L1, the teacher may use asuch as, among others, announcement about
informal L1 ‘semangkih (means ‘the names of students who were late to pay
more’) instead of the formal oneeémakih their school fee that they were ordered to go
with the intention to provide a clue thato the headmaster’s office. In this situation,
could be reproduced more easily by the stte renew the students’ attention back to the
dents when later they come over the sanotass discussion, the teacher used code
construction. A single clue is more effectiveswitching to L1.
than a full sentence because the latter is in a The data above reveal that L1 was not
greater chunk that is more difficult to me-used intensively, rather, it was used as a
morize. variation among the English utterances. In

Still, another finding of this study doesaddition, the teacher did it by doing kinesics
not show the full use of code switching tas well, such as uttering the sentences with
L1 in the explanation. For example, most ofoft voice, coming closer to the students’
the students have understood the term ‘corew, leaning on a student’s desk, and look-
tempt of court’ because of their familiaritying at the student sternly to accompany his
with that term, which occurred many timewerbal utterances. With all these moves, the
in various newspapers and television broadinal intention is to arouse the students’ wil-
casts at that time. Because the above tetimgness to verbalize their comprehension
was still popular at that time, most of thdy answering the teacher’s questions.
students were able to answer in L1. Al- In other words, it can be stated that for
though L1 was used by the students, thée students to follow the lesson, the teacher
teacher did not want to have the synonym afsed various types of organizing moves
‘contempt’ in L1; therefore, instead of justconsisting of verbal as well as non-verbal
asking them to find it in the thesaurus, héatures. They both occur in congruence,
used a game to have the students partierhich means that the verbalizations of the
pated more. He invited the students to plagrganizing moves always occur with the
Hangman to make English learning moraccompaniment of the non-verbal actions

that function to intensify the demand of the
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teacher. These moves may not be separatdn. This gives the evidence that to make it
from other moves like code switchingmore effective, the verbal strategy of elabo-
complimenting, explaining, and otherration cannot occur by itself; it should be
moves due to the fact that the final purposgsed simultaneously with examples in L1 as
of all of them is to give scaffolding help towell as kinesics in congruent moves.

the students. Expanding or modifying a student’s an-
o _ swer, as part of elaborating move, is another
Explaining/Elaborating communication strategy used by the subject

When considering the teacher’s comtéacher in his classroom teaching. In this
municative functions, other important pat£aseé he responded to a student's vague or
terns also become evident. One importafficOrrect answer by providing more infor-
feature was pervasive in the teacher's veffation, or rephrasing his own words. For
balizations throughout the class activities€X@mple, as evidenced, the teacher gave
explaining and elaborating. This was evil€SPonses to the incorrect productlon of the
denced by 37 moves for explain-StUdemS and elab_orated more. This Iarge
ing/elaborating or 20% in the teaching ang§hunks of elaboration seemed like a thlnk-
learning process as stated in Table 1. Duput loud move of the teacher; what was in
ing explaining the teacher did most of th&iS mind was verbalized with the accompa-
talking while the students did most of théliment of kinesics like drawing boxes and
listening and taking notes. In his elabora®0king around the class. In order that the
tions the teacher talked much with the intertudents still attend to his lengthy elabora-
tion that a long explanation is to make thHon, he used a mock word in L1 ‘ambura-
students internalize the material so th&lul' (means ‘in a mesh’) because he rea-

well-formed productions may be expectedZ€d that large chunks of words in his ela-
later from the students. boration would just come in one ear and

Even a larger chunk of elaboration, wittfisappear from the other ear when there was
the accompaniment of code switching, wagething interesting. Code switching was in-
found in the study. It was used to explain nded to maintain and renew the students’
grammar construction of double comparg@iténtion, and this time mocks seemed to
tive in a similar way with the one statedVork well. And once again, the internaliza-
previously. By taking and giving turns, tion of a concept into the student_s’ mind
singing, code switching as well as doing'@S verl_aallz_ed with the accompaniment of
kinesics teacher intended to internalize thePde switching — mocks in L1 — as well as
concept into the students’ mind.The utter<iN€sics.
ance in L1 semakin cakep seorang cewe
semakin banyak cowok merindukanny
(‘the more beautiful a girl the more boys As cited by Kasim (2003), eliciting is a
come to her) was purposively used t@ommunicative act that intends to invite the
maintain the students’ attentiveness to ben-going speaker to continue talking, or to
still on the route of the lesson; the statemestimulate passive students to take part in the
was uttered jokingly by the teacher. Examdiscussion. According to Rudder (1999),
ples in L1 were shown to be more effectiveliciting is done by taking and giving turns
in the elaboration, since the students reén a talking circle. The talking circle is a
sponded by giggling, which means that thegommunication event with specific de-
were following the teacher’'s elaboratiormands and participation rules. As stated in
and still engaged to the classroom discu3-able 1, of the 185 scaffoldings, there are

liciting
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46 or 25% classified as eliciting moves. Asvell as with non verbal moves like back-
the analyses of this study indicate, when thehanneling, emphasizing, looking at the
teacher assumed the role of initiator, thstudents sternly, walking around the class,
students assumed the role of respondentsyd many others. Several conventional
when the teacher asked questions, the seemprehension checks like ‘Do you under-
dents responded, and their responses westand?’ ‘Right?’, ‘Do you follow?’ occurred
usually brief. Richards & Lockhart (2002)in this study. Some examples show that in
suggested to use questioning move to eliaghecking the students’ comprehension, the
the students’ response. This is with the comeacher used them while at the same time he
siderations that questions stimulate anelaborated his talk using various other
maintain students’ interest, encourage themoves in congruent with kinesics.
to think and focus on the lesson, as well as In checking the students’ comprehen-
enable the teacher to check the studentsion, the teacher also provided moves to
understanding. compliment the student by backchanneling
Almost all of the other data on thefollowed by a question. Another move to
teacher’s elicitation moves reveal that theheck the students’ comprehension, that is,
teacher did much of the talking with the intepeating, also occurs in congruence with
tention to elicit students’ response, whileon-verbal signals. As revealed in the data,
students did much of the listening to théhe teacher repeated and stressed the stu-
teacher's explanations. Most elicitingdent’s answer and nodded to agree with it.
moves were accompanied by elaborations ithe repetition and emphasis of the student’s
prompt the students. Even if the students, asterance ‘correctly’ was with the intention
the respondents, did say something, it wae compliment implicitly the student’s cor-
mostly brief. rect answer. Furthermore, comprehension
Apparently, the above phenomenon ashecks are continuously given by the teach-
sert that the student participation and larer with the intention to elicit the student’s
guage use were restricted or facilitated demderstanding and response.
pending on the questions the teacher asked All of the above examples support the
and the organization of turns. In this casgrgument that in checking the students’
the role of the teacher with his communicacomprehension, verbalization only is not
tion features can be decisive in enhancing enough. It should always be in congruence
constraining the students’ language us&ith other moves, like, among others, com-
they function more as devices to control thplimenting, eliciting, code switching, ex-
interaction. Altogether, these features arplaining/ elaborating, and all of them are
intended to maintain the class in such a wayith the accompaniment of non-verbal
that students understand what the teachmoves like nodding, backchanneling, cir-

explains. cling several words on the board, and look-
_ _ ing at the students. With all of these in tan-
Checking Comprehension dem, full comprehension of the students

Checking the students’ comprehensiof’2y be expected.
is also done various times by the subje . -
teacher to support the students to mo\%rowdmg Wait Time
through. It was found out that this move al- The issue of wait time is obviously im-
ways occurred in tandem with other verbgbortant in language classrooms. This is be-
scaffolding moves like code switching,cause of the two-fold benefits that can be
complimenting, repeating, elaborating, asbtained from wait time: more time re-



239 | BAHASA DAN SENI, Tahun 38, Nomor 2, Agustus 2010

quired to comprehend the question, and ifgusing, filling in the pauses by repeating
facilitation towards the students when thegn expression also provides wait time for
are pushed to the limit of their competencthe students to think harder. So, as wait time
(Panova & Lyster, 2002). As depicted ins, as the definition says, the amount of time
Table 1, moves to provide wait time poseéhe teacher pauses after a question or before
the second rank with 42 moves or 23%. Bpursuing the answer with further questions,
providing sufficient wait time it was ex-then wait time allows students to have better
pected to get an increasing amount of stwpportunity to construct their response. In
dent participation in the classroom activiorder that wait time is not left blank, several
ties. Almost all of the teacher’s questions iexpressions could be used to fill the pauses.
the study reveal several pauses for wait Further analysis of the data led to some
time. On the average, the teacher waitadsight that wait time is important for sever-
more than a second before calling on a stal reasons. First, by extending wait time, for
dent to answer, and a further second waxample, about three to five seconds, there
then allowed either by supplying the rewould be more participation by more stu-
quired responses themselves, rephrasing thents. This is because of the greater
questions, or calling some other students frocessing time required to comprehend and
respond. Several pauses were also providederpret the teacher's questions. Further-
before the teacher commanded a student fmre, during wait time the students have
answer the problem with a purpose to allownore time to think, while the teacher has
him to think first what to respond. Thetime, for example, to move around the class
teacher’s kinesics of looking at the studentb see whether the students are attentive to
also supported his verbalization while at ththe class discussion. In other words, wait
same time waiting several seconds to get thiene is beneficial for both the teacher to
student’s response. manage the class and the students to think
Besides giving wait time to individual harder to produce correct and thoughtful
student, the teacher also provided wait timesponses.
to a group of students. He switched his at- Nevertheless, a lengthy repetition used
tention from a student to the whole clasas a wait time filler sometimes fails to
purposively: he paused several seconds aadoke the students’ response, because it
talked much to provide wait time to invitedoes not contribute anything to make the
other students to participate. In other wordglicitation comprehensible either in terms of
the wait time is not only in the form oflanguage or in terms of content difficulties.
pauses, but also in several expressions aBat sometimes it succeeds because the
filler of wait time with the final intention to complete repetition results in the prolonged
spark the other students to participate. wait time and provides a second chance for
Meanwhile, wait time is also availablethe students especially for those who do not
in another form. An example shows that rehear the elicitation or who do not hear clear-
peating an expression is also used to prty at the first time it was produced. To pro-
vide wait time. The expression in the lattefong wait time, repetition could be used as
part of the teacher’s utterance was a repepause filler to clarify the previous elicita-
tion of an expression previously stated bgion.
the teacher. He repeated the same expres- It can be further phrased that it is im-
sion to refresh the students’ mind so as foortant for the teacher to provide sufficient
give wait time for the students to retrieve. Iwait time for the students to think about the
other words, the expression functions as answers to the questions after they have
filler of wait time; instead of just blank been asked. This allows them time before
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attempting to answer them. As Nunan Findings of the present study also show
(1991) pointed out, if the teachers reallyhat non-verbal signals always occur for the
manage to extend their wait time severalccompaniment of the verbalization of the
seconds after asking a question, then theteacher’'s messages. In other words, nonver-
would be more participation by more stubal signals always occur to accompany ver-
dents. In terms of sufficiency of wait timebal signals, with the final intention to sup-
however, whether it is up to five seconds, guort the verbal signals in the teacher’'s mes-
less than five seconds, it is perceived thagges in order to scaffold the students to do
the length of wait time is not necessarilyetter. When one congruent verbal and non-
fixed, instead, it depends on the degree w@krbal signal is not effective in that it can-
difficulty of the question. not elicit the students’ response, the teacher
All in all, scaffolding, as a method touses other concomitant signals to elicit the
support the students to internalize what istudents’ correct production exhaustively.
being learned, is more preferred than spoon- From the above findings, it is suggested
feeding. In scaffolding moves the teacher ifr the teachers to be able to make advan-
expected to scaffold the students step lgige of their autonomy to select the most
step with the intention to make them undersuitable strategies in communicating their
stand until they do their own self repair fomessage to their own classroom. They
accurate response. These moves need mshould scaffold, rather than spoonfeed, their
time and patience for the teachers. Psychstudents to make them understand until they
logically scaffolding is more beneficial thando their own self repair for accurate re-
spoon-feeding since the students may reaponse.
ize their own error and be willing to correct  Teachers should also realize that non-
it by themselves. In other words, self repaverbal features are not a frill but a must,
scaffolded by the teacher is more profitableshich will greatly enrich the classroom sit-
for their accurate final production. uations and increase communicative compe-
tence. The teachers should be aware of the
CONCLUSIONS AND SUGGESTIONS multi-channeleql nature of communicqtion_ -
o through verbalizations as well as kinesics
The findings of the study show thatgng paralinguistics. When they are able to
scaffolding moves are mostly used in thggse them effectively they will be able to fa-
teacher's communication strategies in EFkjjitate the students toward better compre-
classes. The scaffolding moves include: (Jensjon. That is why teachers should be
organizing and_malntalnlng stud_ent_motlvaaw\,are of not only spoken language but also
tion, (2) modeling, (3) code switching, (4)naralinguistic phenomena if they intend to

explaining/ elaborating, (5) eliciting, (6) consider the total system of communication
checking students’ comprehension, and () the classroom.
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