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ARTICLE INFO ABSTRACT

This study aims to determine the relationship of teacher involvement in the Sub-
ject Teachers Association (MGMP), pedagogical and professional competencies
of civic teachers with the learning outcomes of high school students in Malang.
Data were analyzed descriptively using a correlational design. Hypothesis testing
was done by analyzing the parametric correlation between the independent varia-
bles and the dependent variable partially. The results of this study indicate that
there is a positive and significant relationship between involvement in MGMP,
pedagogical competence, and professional competence of civic teachers and the
learning outcomes of high school students in Malang. All hypotheses show a sig-
nificant relationship.

Article history

Received July 7, 2019
Revised August 11, 2019
Accepted November 16, 2019

Keywords

MGMP

Pedagogical competence
Professional competence
Student learning outcomes

Penelitian ini bertujuan untuk mengetahui hubungan keterlibatan guru dalam
Musyawarah Guru Mata Pelajaran (MGMP), kompetensi pedagogik, dan profe-
sional guru Pendidikan Pancasila dan Kewarganegaraan (Civic) dengan hasil
belajar siswa SMAN di Kota Malang. Desain penelitian korelasional ini
menggunakan pendekatan kuantitatif. Data dianalisis secara deskriptif. Uji
hipotesis dilakukan dengan analisis korelasi parametrik antara variabel bebas
dengan variabel terikat secara parsial. Hasil dalam penelitian menunjukkan bah-
wa terdapat hubungan positif dan signifikan antara keterlibatan dalam MGMP,
kompetensi pedagogik, dan kompetensi profesional guru PPKn dengan hasil bela-
jar siswa SMAN di Kota Malang. Semua hipotesis menunjukkan hubungan yang
kuat.

This is an open access article under the CC-BY license.

I Introduction developing countries, and teacher quality ranks

National development in the field of educa-
tion is an effort to educate the nation's life and
improve the quality of Indonesian people. One
factor that has a strategic role in the field of
education is the teacher. The problem of teach-
ers in Indonesia is directly or indirectly related
to their professionalism, which is still inade-
quate. Whereas the teacher's position as a pro-
fessional serve to improve the dignity and role
of the teacher as an agent of learning that can
improve the quality of national education.

Based on UNESCO data in (Global
Education Monitoring, 2019) Report, education
in Indonesia ranks 10th out of 14
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14th out of 14 developing countries in the
world. Teachers in carrying out their duties as
educators and instructors tested professionalism
with the Teacher Competency Test (UKG).
Competencies tested are teacher's pedagogical
and professional competencies. Sumarna Su-
rapranata, as Director General of Teachers and
Education Personnel (GTK) said that the na-
tional average UKG results for pedagogical
competencies were only 48.94. These results
are below the minimum competency standard
(SKM) 55.

Various teacher professionalism programs
are designed to improve student learning out-
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comes because teachers have the greatest im-
pact on student achievement (Swanson &
Ritter, 2018). As stated by (Shuls, J, 2018), to
improve student achievement, policymakers
must find ways to help improve the quality of
the teaching profession. Teacher involvement
in Subject Teachers Association (MGMP) is
seen as being able to improve pedagogical
competence. The development of teacher pro-
fessionalism requires a forum for cooperation
that gives authority and the availability of time
to hold meetings in carrying out professional
assignments. One of the MGMP activities is
classroom supervision carried out by the core
teacher (instructor) and is a form of peer super-
vision carried out in groups with a collaborative
orientation. Through MGMP activities, teach-
ers will be able to improve their abilities in the
learning process. All forms of difficulties en-
countered in the field will be easy to find solu-
tions from MGMP participant teachers and su-
pervisors.

The facts found in the field show that the
work of MGMP in the high school level, in
general, has not run optimally as expected.
Even in some places, MGMP is not running at
all. It also generally describes the MGMP. It is
suspected that the condition influenced the
learning outcomes of civic. The rationale for
teacher involvement in MGMP activities can
improve the professional and pedagogical
competence of civic teachers.

1. Method

The populations in this study were 19 civic
teachers who came from the seven senior high
schools. The seven high schools are SMAN 1,
SMAN 2, SMAN 4, SMAN 7, SMAN 8,
SMAN 9, and SMAN Taruna Nala East Java,
while the population of class X and XI students
taught by teachers in these seven high schools
is 4,458 students. The determination of the
teacher sample employed a saturated sample
technique because all members of the teacher
population were used as samples. To determine
student samples, researchers refer to Krejcie
and Morgan’s tables. If the population is 4,458
with a significance level of 5%, the total sam-
ple is 354 students.

Data collection methods used in this study
was questionnaire and test. Questionnaires
were given to teachers that were used to obtain
data on Subject Teachers Association in the
MGMP, pedagogical competence, and teacher
professionalism. The test is used to measure
students' cognitive abilities. Making test ques-

Jurnal limu Pendidikan (JIP) 67
Vol. 25, Issue 2, December 2019, pp. 66-72

tions refers to the revised edition of the 2013
Curriculum 2013. The validity test was carried
out before the data collection of 14 teachers, 25
students of class X, and 25 students of class XI,
which were calculated by the SPSS 16. The
reliability test was carried out with reference to
the Cronbach Alpha value if the Cronbach Al-
pha value> 0.60, the reliability of ques-
tions/statements can be accepted.

The data analysis technique was done using
descriptive analysis, prerequisite test, and hy-
pothesis test. The data description includes the
Mean (M), Median (Me), Mode (Mo), and
Standard Deviation (SDi) values. The prerequi-
site test consists of a normality test. The nor-
mality test in this study used the One-Sample
Kolmogorov-Smirnov test with a significance
level of 0.05 to determine the normal popula-
tion distribution or not. Hypothesis testing in
this study uses correlation analysis to find the
relationship between the two variables and the
direction of the relationship. The correlation
coefficient range is from 1 to -1, a value as
close as 1 or -1 means that the relationship be-
tween two variables is stronger, on the contra-
ry, a value close to 0 means that the relation-
ship between the two variables is getting weak-
er. The type of correlation used is the correla-
tion of two variables because, in this study,
independent variables and dependent variables
have been determined.

111. Results and Discussion

A. The Relationship of Civic Teacher
Involvement in MGMP with Student
Learning Outcomes

The first hypothesis is: "The involvement of
civic teachers in MGMP has a relationship with
the learning outcomes of high school students
in Malang." This first hypothesis was tested
using a two-variable correlation analysis. With
the help of the Statistics program (SPSS) for
windows 16 a summary of the results of the
correlation analysis of two variables is obtained
in table 1.

Table 1 illustrates the magnitude of the cor-
relation coefficient of civic Subject Teachers
Association in MGMP with student learning
outcomes is 0.697 at a significance level of
0.001. R-count value of 0.697 shows that there
is a strong relationship between the involve-
ments of civic teachers in MGMP with student
learning outcomes. While the direction of the
relationship is positive because the value of r-
arithmetic is positive, the higher the involve-
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ment of civic teachers in the MGMP, the more
student learning outcomes increase. R-count
value of 0.697 at the level of probability (confi-
dence) 0.05 (95%) obtained r-table 0.433 (us-
ing the r-table guide).

Table 1. Hypothesis Testing |

Involve- Stu-
ment in dents’
MGMP Learning
(X1) Out-
comes
(Y)
Involveme Pearson 1 697"
ntin Correlatio
MGMP n
(X1) Sig. (2- .001
tailed)
N 19 19
Students’ Pearson 697" 1
Learning  Correlatio
Outcomes n
(Y) Sig. (2- .001 1
tailed)
N 19 19

The results of the study prove that the in-
volvement of civic teachers in MGMP has a
relationship with student learning outcomes.
This means that the program to improve teach-
er qualifications through MGMP needs to be
carried out on an ongoing basis. Teachers must
be able to develop their qualities by involving
themselves in MGMP activities continuously.
This is in accordance with the opinion of
(Minarni & Triyaningsih, 2011) that the suc-
cess of teacher performance is influenced by
several factors including a conducive work
climate, education, guidance, and guidance
system that is carried out through supervision,
welfare/salary, participation in upgrading, par-
ticipation in the activities of the Eye Teacher
Consultation Lessons (MGMP), facilities that
can support teaching success, discipline, and
motivation, as well as the principal’s leadership
style. However, there are still other factors that
influence, for example, gender and work cul-
ture.

One that is expected to be the improvement
in professionalism and teaching performance is
owned by teachers who teach in public schools.
This increase was a result of their involvement
in MGMP activities. This institution is a place
that can improve the professionalism and per-
formance of teachers (Anwar, 2011).

Changes in education require changes in
teacher beliefs, attitudes, and values. That is
why there is a need for teacher development
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(Jimenez Raya & Sercu, 2007) because teacher
development is a process of continuous growth,
intellectual, experience, and attitude (Lange,
1983). According to (Marno & Idris, 2010)
improvement of teacher professional abilities
can be done in various ways such as further
education in the position and the establishment
of forums for improving the quality of teachers
such as supervision, Teacher Work Strengthen-
ing (PKG), and Subject Teachers Association
(MGMP). These activities aim to enable teach-
ers to develop and improve their guality, both
in terms of knowledge and skills in teaching.

Teachers will become more professional if
they take a more active role in developing their
work methods and curriculum and collaborat-
ing with other personnel in the education sys-
tem so that school efficiency and productivity
will increase (Ringarp, 2012). Teachers also
have the autonomy to be active and involved in
dialogue with teachers and other administra-
tors, so they can discuss the ideas they have
(Naylor, 2015). In addition, (Hartiningtyas &
Elmunsyah, 2016) also revealed that profes-
sional teachers must always adjust to the times,
requiring teachers to be always up-to-date with
the latest technology.

(Long et al., 2017) call teacher collaboration
called the teacher union seen as a steppingstone
in improving the quality of education. Accord-
ing to him, the teacher union is considered to
protect members who have insufficient
knowledge content and have poor performance
because teachers as state servants should be
able to implement the curriculum well.

B. Correlation between teachers’ pedagogic
competence and students’ learning
outcomes

The second hypothesis states that the civic
teacher's pedagogical competence has a rela-
tionship with the learning outcomes of high
school students in Malang. This second hy-
pothesis was tested using a two-variable corre-
lation analysis. With the help of the Statistical
Program (SPSS) for windows 16 a summary of
the results of the correlation analysis of two
variables is obtained in Table 2. Table 2 illus-
trates the magnitude of the coefficient correla-
tion of teacher civic pedagogical competencies
with student learning outcomes is 0.645 at a
significance level of 0.003. The r-count value
of 0.645 indicates that there is a strong relation-
ship between the civic teacher's pedagogical
competencies and student learning outcomes. A
positive r-count value means that the higher the
pedagogical competence of civic teachers, the
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more student learning outcomes will increase.
R-count value of 0.645 at the level of probabil-
ity (confidence) 0.05 (95%) obtained r-table
0.433 (using the r-table guide).

Table 2. Hypothesis Testing 11

Pedagogic Stu-

Compe- dents’
tence (X2) Learning
Out-
comes
(¥)
Pedagogic Pearson 1 .645**
Competenc  Correlatio
e (X2) n
Sig. (2- .003
tailed)
N 19 19
Students’ Pearson .645** 1
Learning  Correlatio
Outcomes n
) Sig. (2- .003 1
tailed)
N 19 19

The results of the study indicate that the
teacher's pedagogical competence has a rela-
tionship with student learning outcomes. There-
fore, it is important for teachers to be able to
develop their pedagogical competencies as one
indicator of pedagogical competence is the use
of learning technology.

The results of this study are supported by
research conducted by (Weschke et al., 2011)
with teachers as research objects trained to ap-
ply online learning. The results of the study
state that the full online program aimed at train-
ing teachers can provide opportunities for
teachers to gain knowledge of pedagogical con-
tent that can positively influence teaching ef-
fectiveness.

The connection between technology im-
plementation and pedagogical decisions is es-
sential for teaching and learning who want to
move towards transformation. Using special
technology to enhance learning through delib-
erate pedagogical decisions is the foundation
for professional development for transforma-
tive practices of the twenty-first century
(Angeli & Valanides, 2014).

It is undeniable that teachers still have a
limited understanding of the internet, especially
about teaching certain content using web tech-
nology. Therefore it is crucial to provide cours-
es to teachers (Kale, 2014; Koh & Chai, 2015;
Kumar & Vigil, 2011). Teachers also have an
important role in providing efficient content
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that is developed in the form of technology
(Southall, 2013).

Research conducted by (Davies et al., 2013)
informed that there is a significant relationship
between elements of the physical and pedagog-
ical environment with an increase in student
learning outcomes. They concluded, structuring
the physical and pedagogical environment of
teachers will have an impact on students.

C. Correlation between teachers’
professional competence and students’
learning outcomes

The third hypothesis states that the profes-
sional competencies of civic teachers have a
relationship with the learning outcomes of high
school students in Malang. This third hypothe-
sis was tested using a two-variable correlation
analysis. With the help of the Statistics program
(SPSS) for windows 16 a summary of the re-
sults of the correlation analysis of two variables
is obtained in Table 3.

Table 3. Hypothesis Testing I11

Professiona  Students’

| Learning
Competenc ~ Outcome
e (X3) s (Y)
Professiona Pearson 1 .624**
| Correlatio
Competenc n
e (X3) Sig. (2- .005
tailed)
N 19 19
Students’ Pearson .624** 1
Learning Correlatio
Outcomes n
(Y) Sig. (2- .005 1
tailed)
N 19 19

Table 3 illustrates the magnitude of the cor-
relation coefficient of professional competence
of civic teachers with student learning out-
comes is 0.624 at a significance level of 0.005.
The r-count value of 0.624 indicates that there
is a strong relationship between the profession-
al competencies of civic teachers and student
learning outcomes. While the direction of the
relationship is positive because the value of r-
arithmetic is positive, meaning that the higher
the pedagogical competence of civic teachers,
the more student learning outcomes increase.
R-count value of 0.624 at the level of probabil-
ity (confidence) 0.05 (95%) obtained r-table
0.433 (using the r-table guide).

The results of the study are related to the re-
search of (Chang & Kuo, 2011), who observed
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five trends in professional teaching standards.
First, developing teacher professional standards
is a long-term investment that involves a lot of
human resources. Second, the field of teaching
research has transformed traditional teacher
effectiveness research into constructivism re-
search. Third, although the teacher's profes-
sional standards focus on curriculum, teaching
and classroom management, other professional
teacher activities, such as student counseling,
teaching reflection, learning communities, and
professional responsibilities, take into general
account teaching. Fourth, these standards em-
phasize teacher teaching but ultimately consid-
er student learning processes and outcomes.
Fifth, it tends to develop general core standards
for various disciplines and stages of learning
and then to develop standards for specific sub-
jects and stages of learning

In general, student learning outcomes are
influenced by internal and external factors. In-
ternal factors include physiological aspects
(body fitness and sensory conditions) and psy-
chological aspects (intelligence, attitudes, tal-
ents, interests, motivation, and personality).
While external factors that can affect student
learning outcomes include social (friends,
teachers, family, and community) and non-
social environment (conditions of the home,
school, equipment, nature/weather). One factor
that is the focus of this study is the external
social environment, the teacher. Teacher in-
volvement in MGMP, pedagogical compe-
tence, and teacher professional competence has
been proven to have a relationship with the
learning outcomes of high school students in
Malang.

Teachers who have professional compe-
tence must be able to sort and select and group
learning materials that will be delivered to stu-
dents according to their type. Without ignoring
other competencies, professional competence is
a competency that must be possessed by pro-
fessional teachers. Striving for professionalism
is not seen as a condition but as a goal.

Teacher professional development is driven
by the need to expand and renew teacher prac-
tices, skills, and beliefs. Stimuli for such needs
could be due to changes in curriculum, new
classroom technology, advances in pedagogy,
or all of them. However, the underlying effort
is to improve outcomes for students, whether
they are focused on understanding, skills, atti-
tudes, or involvement (Doig & Groves, 2011).

(Avalos, 2011) argues that professional de-
velopment is about teacher learning, learning

ISSN: 0215-9643
e-ISSN: 2442-8655

how to learn, and turning their knowledge into
practices for the benefit of student growth.
Recommended activities to support teacher
professional competence include examining
data about student progress, analyzing student
work, determining effective strategies to facili-
tate learning, designing and critiquing strong
lessons, and developing class-based general
assessments to measure progress (Mindich &
Lieberman, 2012). This activity is recommend-
ed to focus the teacher's attention on student
performance in their classrooms. (Stewart,
2014) also suggests that teachers can develop
professional learning projects targeted in les-
sons when they can take the time to investigate
the work done by their students.

From the results of data analysis that has
been done, the authors recommend that teacher
involvement in the MGMP is the most im-
portant factor in improving student learning
outcomes. This is consistent with the results of
the effective contribution, which shows that the
involvement of teachers in the MGMP is
30.94% greater than the effective contribution
of teacher pedagogical competencies by
23.15% and professional teacher competencies
by 25.14%. Teacher involvement in MGMP
can help teachers in solving problems faced by
teachers in the classroom to improve student
learning outcomes.

According to (Ciaccio et al., 2017), in 2007,
New York changed its teacher evaluation sys-
tem with the first step being to develop a teach-
er evaluation system that links teacher account-
ability to student learning outcomes because it
mandates teacher evaluation based on student
data analysis and evaluation systems needed
throughout the country the part that connects
teacher accountability with student learning
outcomes. Based on the results of research
conducted by (Shuls, J, 2018), students who
have very effective teachers will have high
learning outcomes. Besides, highly effective
teachers also contribute to better life outcomes
for their students.

1VV. Conclusion

From the results of research that has been
done, the authors can draw the following con-
clusions. First, there is a positive and signifi-
cant relationship between the involvements of
civic teachers in MGMP with student learning
outcomes. Secondly, there is a positive and
significant relationship between the civic
teacher's pedagogical competencies and student
learning outcomes. Third, there is a positive
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and significant relationship between the profes-
sional competencies of civic teachers and learn-
ing outcomes.

Based on the conclusions of the above re-
sults, it can be stated that some suggestions are
expected to provide consideration. First, teach-
ers must be active in MGMP activities pro-
grams, both routine programs, and develop-
ment programs, that can improve pedagogical
and professional competence. Second, teachers
must further enhance their pedagogical compe-
tencies, for example, better understand student
characters, develop curriculum well, and im-
prove the use of information and communica-
tion technology, and other pedagogical compe-
tencies. Third, teachers need to enhance their
professional competence further. Some indica-
tors of professional competency, for example,
are more knowledgeable about the material
delivered to students, can adjust the material to
the needs of students, and can use and develop
various tools, methods, and learning resources
accordingly. Various tools, methods, and learn-
ing resources are more relevant to be applied
with a variety of variations because of the abil-
ity of students, and the way they understand the
subject matter also varies.
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