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Abstract 

This study examines the teachers' perspective on the implementation of blended learning by 

analyzing the opportunities and challenges in social studies learning and focusing on the 

teachers' experiences by combining the two in a blended learning model. A descriptive 

qualitative approach was used with in-depth interviews with semi-structured techniques and 

reinforced with open-ended questionnaires. This study involved at least 23 social studies 

teachers from several junior high schools in Bandung City spread from each region starting 

from the east, west, south, north, and central areas of Bandung City, which include public 

schools and private schools. The results of the study were analyzed descriptively using thematic 

analysis techniques. Based on the teachers' perspectives, the results of the study showed that 

the advantages of implementing the blended learning model include being more effective and 

efficient, increasing students' enthusiasm for learning, learning being more flexible, more 

practical, especially in implementing assessments, and learning being more enjoyable. 

Meanwhile, the disadvantages of learning with the blended learning model include students 

being less focused while studying, cheating easily, and difficulty controlling students. In 

addition, technical constraints in implementation and the availability of inadequate facilities 

and infrastructure are separate problems. Nevertheless, teachers still believe that the blended 

learning model is quite effective and efficient to be used in social studies learning at the junior 
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high school level in Bandung City because it can provide a fun and up-to-date learning 

experience for students, which is closely related to the use of digital technology. 

 

Keywords: learning models; blended learning; social studies; teachers' perspective; digital 

applications. 
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INTRODUCTION 

The blended learning model is a learning model that combines conventional learning with 

online-based learning (White, 2024)). With this learning model, teachers can provide a more 

varied learning atmosphere, although teachers need extra time to design and prepare learning 

(Li et al., 2017). Students can move between situations, from face-to-face learning with 

teachers to online learning with the help of digital applications that utilize computers or gadgets 

(White, 2024). Therefore, learning will be more flexible and dynamic because students can 

gain access to unlimited digital resources, collaborate actively with other students, and interact 

and receive instructions both outside and inside the classroom (Y. Wang, 2023). 

The implementation of the blended learning model has a significant impact, both positive 

and negative. Based on previous research, it was found that the blended learning model affects 

student learning satisfaction (Prifti, 2022), increases student learning motivation (Rafiola et al., 

2020) and increases student learning effectiveness (Topping et al., 2022). Student involvement 

in learning provides flexibility and self-confidence to students (Bouilheres et al., 2020), can 

improve students' cognitive learning outcomes in social studies (Utomo, 2021), teacher skills 

in developing learning (Thaariq & Anggraini, 2021), and student participation in learning 

(Sholihah, 2023). 

However, implementing blended learning still has  problems and obstacles in its 

implementation, such as the ability of teachers to use technology, the availability of learning 

facilities, self-discipline problems, and policies (Rasheed et al., 2020; L. Wang et al., 2020; 

Yaw Koi-Akrofi et al., 2020). In addition, there is concern that the role of teachers will be 

replaced because there is a shift in learning patterns from conventional to modern, where 

learning can be carried out independently with the help of digital technology (Baucum-

Manross, 2016). 

Based on the findings above, there is a contradiction in the research literature. On the one 

hand, blended learning has a positive impact on the development, results, and psychology of 

student learning. On the other hand, negative impacts and problems still exist in its 

implementation. This is natural because each study has its own objectives and research 

objectives, as does the research we conducted. We try to fill the gap in blended learning model 

research. We focus on the teacher's perspective in implementing the blended learning model in 

junior high schools by looking at the advantages and disadvantages of the learning model. The 
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value of this study lies in how teachers view the effectiveness of the model when implemented 

in social studies learning. 

Although many studies from the teacher’s perspective do not discuss the implementation of 

blended learning models, only a few focus on the learning model aspect. The novelty of this 

study lies in its emphasis on explicitly analyzing teachers’ experiences in implementing 

blended learning models in schools for social studies learning. We try to see how teachers view 

the effectiveness of the model based on the shortcomings and advantages that may be found 

during its implementation; teachers’ views can be interpreted. Previous studies have focused 

more on the impact or influence of blended learning on students; for example, research from 

(Bouilheres et al., 2020; Ratnawati et al., 2022). Meanwhile, this study aims to analyze 

teachers’ perspectives on implementing blended learning models in junior high schools in 

social studies subjects, reviewing the advantages and disadvantages of the learning model. We 

will explore their experiences in implementing blended learning models, the possible 

shortcomings and advantages they feel, and culminate in teachers’ perspectives on the 

implementation of the model. We hope that this research can provide practical knowledge for 

teachers as developers and implementers of learning models or for policymakers in supporting 

and optimizing the implementation of blended learning models, especially in junior high school 

social studies subjects. 

 

METHOD 

This study attempts to analyze the implementation of the blended learning model and its 

advantages and disadvantages based on the teacher's paradigm. An interpretive qualitative 

approach is used to answer research questions and understand the reality in the field (K Denzin 

& Lincoln, 2000). The study was located in the city of Bandung and involved at least 23 social 

studies teachers from various areas of the city of Bandung, covering East, West, South, North, 

and Central Bandung. Participants came from public and private schools, with a gender 

composition of 15 women and eight men aged 25 to 55 years. The determination of participants 

was based on the results of interviews with the head of the Bandung City Social Studies 

Learning (musyawarah guru mata pelajaran/ MGMP) by considering experience and 

educational background. Research participants were divided into two groups. The first group 

consisted of 6 people who became key informants to be interviewed in depth. Respondents in 

this group were social studies teachers who were considered more experienced because they 

were active in managing the social studies teacher association in the city of Bandung. The six 

respondents were the Head of the Social Studies Subject Teacher Group in Bandung City and 

senior teachers who had been teaching Social Studies for a long time. The six key informants 

were given codes to facilitate data analysis. The codes given were R1 for the first informant 

and R6 for the sixth informant. The second group is supporting informants, consisting of 17 

teachers; the code for this group ranges from R7 to R23. The technique for determining 
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informants was purposive. The determination of informants must consider various factors such 

as experience, knowledge, and teacher specifications. 

 The data collected in this study were collected in two different ways.  For the key 

instrument, semi-structured interviews were conducted. This aims to make the interview 

process more flexible and still measurable. In-depth interviews are used to strengthen or 

confirm the validity of the data. In this way, data from respondents can be more specific, in-

depth, and more accurate, so that research questions can be answered more clearly and broadly, 

and allow respondents to show their true attitudes and feelings in their answers (Beck, 2024). 

Meanwhile, for supporting participants, data was obtained using an open questionnaire. Open 

questionnaires were used to explore initial research information related to "whether the blended 

learning model is still being implemented in schools, and also to see the tendency of using 

digital applications in blended learning. The research was conducted from June to August 2024 

and continued until February 2025. The interview guidelines and questions in the open 

questionnaire had the same theme. The difference is that if the interview guidelines only 

contain essential things, then the formulation in the open questionnaire is in the form of 

questions. The themes of the research questions include the use of learning applications in the 

classroom, the intensity of the application of blended learning, digital applications used in the 

learning and assessment process, and the advantages and disadvantages of blended learning, 

especially in e-learning. Thus, it can be interpreted and concluded that the teacher's views on 

the application of the blended learning model. Data analysis follows the steps of thematic 

analysis, which include familiarizing yourself with the data, generating initial codes, searching 

for themes, reviewing potential themes, defining and naming themes, and producing the report 

(Braun & Clarke, 2012). This aims to reveal the perspectives and experiences of teachers in 

implementing the blended learning model, as well as its weaknesses and strengths. The author 

describes the data inductively by identifying and grouping them based on the same theme and 

then providing codes to facilitate data processing from research questions. 

 

RESULTS AND DISCUSSION 

As is known, blended learning is a learning model that combines traditional learning with 

online-based learning. Of course, teachers and students need learning applications as 

supporting facilities in online learning. Related to this, the research question to reveal the 

implementation of blended learning begins with identifying the supporting elements of the 

implementation of the blended learning model, such as the intensity of the use of digital 

applications in learning and the types of digital applications used in blended learning as well 

as the weaknesses and strengths of the implementation of the blended learning model from the 

teacher's perspective. The results of the study can be seen in the description below. 
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The Intensity and Types of Digital Applications Used by Teachers in Blended Learning 

Models 

The first thing the researchers did was to find out how digital applications were used in the 

learning process to assess social studies learning. Open questionnaire data showed that all 

teachers had at least used digital applications for learning and assessment. More specifically, 

we examined how often teachers used digital applications in learning. The results showed that 

16 of 17 respondents often used digital applications in social studies learning, and only one 

person sometimes used digital applications. This shows that using digital applications in 

learning is very much needed. Next, we explored how often teachers used blended learning 

models. Most of them, at least 12 people, answered that they used blended learning models in 

more than 70% of meetings. In other words, the remaining 30% used other learning models. 

After that, we asked about the applications used for the learning model. The answers varied; 

most felt comfortable using the Google Forms and Quizizz applications. In addition, some use 

LMS (Learning Management System), Google Meet, Zoom Meeting, Kahoot, and others. 

 

Table 1. Quotes illustration theme 1 
 Utilization of digital applications in blended learning models 

R7  Very often. Because it can help, and I think it's more effective. 

R8 Yes, often. Children also like to use applications. 

R9 Often, sir. Usually, they like to use Quizizz or Google Forms, I've also used Kahoot. 

R10 Very often. Now is the era of learning like that. 

R11 Depends, sir. If the internet is good, yes, often. Usually using Google Forms or a school LMS. 

R12 Often, sir. Even now, if studying like before, children get bored easily. 

R13 Yes, very often. It's become a habit. 

R14 Sometimes. Because of something, children become less focused and have difficulty using 

applications. I have to study first. 

R15 Often. It's become a habit. The good thing is that we can be more flexible. Especially using applications 

like LMS. Khoot, or assessments with Quizizz. Children become more enthusiastic. 

R16 Often too. More than 80%, I think I study like that compared to studying normally. 

R17 It's become a habit now. So quite often. 

R18 Because it's very helpful, I like it. Especially if there are activities. So, children can blend their learning. 

R19 Often. Because I think it's crueler. It doesn't make children bored with learning. Because they have to 

dare to go to class. Then, meet the teacher again. It's different compared to the old learning model. 

R20 Often too. But I don't know if it's true or not. But the children seem happy. 

R21 Ehm... often. More often in my opinion... 

R22 Most of my learning uses digital applications, sir. Mixed too. Sometimes I don't dare to meet face to 

face. According to the needs and interests of the child. 

Source: Data Analysis 

 

Regarding using digital applications in learning, respondents from the interview group 

stated the same thing. All participants stated that using digital applications in education is a 

necessity now. There is a tendency for today’s students to be separated from digital technology, 

as noted by four respondents (R2, R3, R4, and R6). 

We had asked whether there was a ban from the school on the use of gadgets at school; the 

head of the community emphasized that the school had no right to prohibit students from 

bringing gadgets to school, and even other respondents also expressed the same thing. What 
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they do is only limit their use. For example, in schools (R3, R4, and R5), gadgets are only 

allowed during breaks or if they are used as a learning tool. Of course, it must be with the 

teacher's permission. There is also a school R2 where, during class hours, cell phones are 

collected by each class coordinator, after which they are collected by the teacher on duty and 

stored in each locker. 

Next, we asked about digital applications that are widely used in learning. This is interesting 

because respondents apply digital applications in learning quite variedly. For example, RI, R2, 

and R5 often use LMS (Learning Management System), and Google Forms (R3) are also the 

same, but add the Quizizz application, and Exambro (R4) also uses the application, plus Kahoot 

and others. They revealed that they are trying to find the proper application that can increase 

the spirit of learning. Even R3 and R6 allow students to study in class with the application or 

manually. All are intended only to provide learning comfort for students. This is like the quote 

from the illustration of theme 1 below. 

 

Table 2. Quotes illustration theme 1 

Topic 1 

Utilization of Digital Applications in the Blended Learning Model 

Intensity of use of digital applications in blended learning 

R1 “We often use it for learning or assessment.” 

R2 “Yes....we can't get away from that.” 

R3 “Very often, and can help learning become more active.” 

R4 “Yes, of course...”  
“I think teachers use.”  
(...)I believe that every school is using this model right now. But maybe some teachers don't realize they 

are using a blended learning model. Every school uses digital applications and often conducts online 

learning." 

R5 “Yes, and students are more interested. It’s just different. Like they are more enthusiastic about 

learning.” 

R6 “.... what else can we do; it has become a necessity too. And it is more practical, especially during 

learning assessments.”  
Digital applications used in learning 

R1 Yes, quite a lot, but I mostly use LMS and Google Forms, Quizizz too. 

R2 Yes, it's normal... for example, LMS, Edmodo, and Google Forms often too. 

R3 I've tried quite a few, but the ones I use most often are probably Google Forms, Quizizz, Exambro, and 

others. 

R4 “Um... Quizizz, Google form seems to be more frequent than the others.” 

R5 “I have used Google Forms, LMS, and Quizizz too.” 

R6 “Various. For example: Edmodo, Google Forms, Exambro, LMS, or WhatsApp Group also have.” 

Source: Data Analysis 

 

The use of gadgets in the school environment is identical to learning by utilizing digital 

applications or simply requiring an internet connection. This is a phenomenon in itself in the 

digital era. We realize that the potential weaknesses and negative impacts of all this are still 

found. For example, the results of research from Lemay et al. (2021) revealed that online 

learning can increase stress and add to students' learning burdens. The most fundamental 

problem related to online learning or digital application-based learning lies in the lack of 



Teachers’ perspectives on blended learning: opportunities and challenges in social studies 

education   

25 

 

schools' ability to prepare gadgets, which has an impact on the difficulty of accessing the digital 

world (Rasheed et al., 2020). For the first problem in this study, we did not find any potential 

in that direction, but for the third problem, we still found it. What can be done to overcome it 

is the commitment of all school residents to solve it. 

Apart from these problems, the use of gadgets in schools for educational and learning 

purposes is increasing, which shows that technology, especially gadgets, has become part of 

students' daily lives. This is natural because junior high school students are students who are 

mostly Alpha generation, where, since birth, they have been familiar with digital technology, 

especially gadgets (Crindle, 2020). These student habits can be used as opportunities to support 

the success of the learning process because learning with the help of gadgets has more positive 

and negative impacts (Mawah et al., 2021; Marpuah et al., 2021) and can improve student 

achievement (Mabaroh & Sugianti, 2021; Madarcos et al., 2024). 

Gadgets are used to run digital applications in learning or assessment. This aims to provide 

convenience. In addition, gadgets are used in blended learning models, where the model 

attempts to combine conventional learning models with internet-based online learning (Dakhi 

et al., 2020). In this study, it was found that the use of digital applications among teachers and 

students was very high. This is by research from Madsen et al., (2018) which said "in the last 

ten years, the use of gadgets among teachers has increased significantly". This is because digital 

applications can help teachers change traditional learning models. 

If analyzed further, the blended learning pattern applied by social studies teachers in 

Bandung City results from learning adaptation during COVID-19. All schools were closed 

during the pandemic, and distance learning was implemented. Like it or not, online learning 

was implemented. The positive impact is that it helps the evolution from conventional learning 

to online-based distance learning (Pokhrel & Chhetri, 2021). Even though COVID-19 is over, 

online learning habits have not been completely stopped. This is where the blended learning 

model emerged, where this learning provides flexibility for teachers and students to learn more 

flexibly and provides space to foster student learning independence (Kumar et al., 2021) and 

improve students' academic achievement (Utomo, 2021; Rafiola et al., 2020; Galimova et al., 

2020) and this is what gives teachers the strength to keep moving forward. 

The high use of digital applications in learning among teachers is a form of adaptation 

(Madsen et al., 2018). Adaptation to digital technology is essential in the era of digital learning. 

Teachers' digital competence must be improved to keep up with all of that  (Tsz et al., 2023). 

Adaptation is needed so that humans can survive in the ever-changing world. This is by the 

theory that states that biologically, humans will adapt to other cultures so that every different 

individual can interact (Tomasello, 1999). Humans must adapt to the times, otherwise, there 

will be a cultural lag, and it will be difficult to develop. At this level, teacher and student 

adaptation is seen as an important point for the success of the learning process using a model 

that is considered new. Based on the results of the study, both students and teachers have 
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adapted to the new learning order. This can be seen from the increasing use of the blended 

learning model as discussed in the previous paragraph. 

 

Challenges and Opportunities in Implementing Blended Learning Models in Social 

Studies Learning 

Challenges in Implementing Blended Learning 

 Based on the research results, respondents stated that the problems that often arise in the 

implementation of the blended learning model lie at the dare or e-learning stage. Meanwhile, 

at the conventional learning stage, teachers do not experience obstacles. The obstacles or 

shortcomings felt by teachers at the e-learning stage in implementing learning with the blended 

learning model are described below. 

1) Inadequate Equipment 

Based on collected data, respondents revealed that the main problem is often the lack of 

equipment for implementing the blended learning model, especially during E-Learning. All 

respondents agreed that issues such as students’ gadgets not supporting, students not having 

gadgets/ laptops/ computers, schools being less able to facilitate the equipment needed, and 

poor internet networks or even no network are problems that often occur in online learning 

sessions. This is illustrated in Table 3. 

 

Table 3. Illustrative quote dimension 2 
 Disadvantages of Online Learning 

R8 The difficulties lie in limited equipment, taking turns with other teachers, the signal, difficulty 

accessing the link, and students’ inadequate cell phones. 

R9 Not all students can have internet access 

R11 School equipment often competes with other teachers. 

R10 Depends on the internet. 

R7 Sometimes, some children don’t have cell phones. 

R12 Internet connection problem. 

R15 Wifi problems tend to cause lag or slow down for a long time suddenly. 

R23 network constraints. 

R13 Student cellphone ownership and quota.  
Internet Network 

R16 Unsupported devices, limited quota/Wi-Fi, 

R19 Many students do not participate in learning because they do not have a cell phone, do not have a 

quota, their cell phone is broken, etc. 

R18 Students who do not have a smartphone. 

R21 Limited internet quota, student ownership of mobile phones, PCs, or laptops, and network constraints. 

R20 Children do not bring cell phones or do not have an internet quota 

R21 Internet Network 

R22 A small number of students do not have a quota 

R14 Students need an internet quota that is not facilitated by the school (Wi-Fi is only for teachers, while 

students use personal internet data) 

Source: Data Analysis 
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2) Lack of Students’ Ability to Use Technology 

Second, problems occur due to students’ lack of ability to use digital technology. At least 

60% expressed this. The issues include students’ inability to use learning applications, 

computers, or gadgets for learning. This can impact students’ ability to attend class when the 

blended learning model is implemented. This problem can be seen in the respondents’ answers 

in Table 4 below.  

 

Table 4. The disadvantages of online learning in terms of students’ lack of understanding of using technology 

 Disadvantages of Online Learning 

R8 Students cannot use gadgets. 

R10 Some students are still lacking in technology. Not all students can use it. 

R7 Children do not follow all. 

R15 

Indifferent students do not want to open their cameras; children do not understand how to use 

computer technology 

R14 Sometimes, not all students follow 

R13 Children do not understand the application or website they are using. 

R19 Many students do not participate in learning. 

R18 don't understand the application 

Source: Data Analysis 

 

3) Lack of Awareness and Honesty of Students 

Apart from the lack of students’ understanding of using technology to implement a blended 

learning model, the next problem is related to students’ awareness and honesty. The research 

data related to these problems can be seen below. 

 

Table 5. Disadvantages of online learning (Student Honesty)  
Disadvantages of Online Learning 

R8 Allows students to open new layers 

R10 Fraud 

R12 Student honesty  
Sometimes, children play games instead of paying attention to learning. 

R20 Children fill in the questions quickly (considered a game) 

R14 Today’s children are intelligent; sometimes, they can get the correct answer just by copying and pasting, 

especially in terms of knowledge. 

R23 For assessment, "Smart" students can easily access answer keys from applications available on specific 

platforms, so the answers or scores obtained are not valid under the students’ actual conditions. 

Source: Data Analysis 

 

From the data above, problems related to student awareness and honesty can be identified. 

Cheating often occurs during evaluations or assessments based on digital applications. 

Problems with student honesty include cheating by opening new tabs to cheat, filling in 

questions carelessly, and even hacking the answer keys that the teacher has prepared in the 

assessment application. As the teacher has expressed, the validity of the student's answers is 

sometimes doubtful. The value can be greater than the actual condition. This is according to 

the research results from Judi (2022), who said, “that unethical practices in learning and 

assessment are often found because of weak supervision.” Therefore, online learning should 
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be carried out more carefully by considering the prevention of such situations (Dhawan & 

Shivangi, 2020; Hoi et al., 2021). This should be overcome with better supervision strategies 

from teachers or schools, because this situation occurs because there are still gaps that students 

can exploit. 

4) Other Challenges 

In addition to the three aspects above, the problems that often occur in implementing 

learning with the blended learning model are diverse, especially in the online learning phase. 

They are pretty eclectic. Respondents stated that during blended learning in the online learning 

phase, students’ focus decreased, and students were not critical because they always used 

technology. Some students opened social media or even played games during online learning; 

this was easy and difficult for teachers to discover because the gadgets or computers used were 

not specifically for learning, and could only access learning applications, but computers 

without limitations and protection were used daily by students. 

The next is related to the level of student acceptance. Respondents said that sometimes 

teachers find it difficult to control students, and whether students understand the learning 

material is a problem. In addition, teachers are also constrained by their understanding of the 

learning applications used. It is not only students who have difficulties, but it also turns out that 

teachers experience this. One respondent said that teachers must upgrade themselves to learn 

new things related to learning applications and to find learning applications that do not confuse 

students. The applications can be more varied, so students do not get bored using the same 

learning applications. 

Learning with the blended learning model also requires extra preparation and time 

compared to conventional learning. Respondents said teachers must take time to prepare 

materials and learning applications. This is necessary because online learning is more 

challenging in attracting students’ attention. Learning materials and applications are prepared 

so that learning can be more exciting and increase students’ enthusiasm for learning. These 

shortcomings can be seen in Table 6 below. 

 

Table 6. Constraints and disadvantages of online learning  
Constraints, Disadvantages of Online Learning 

R10 Students lack focus 

R15 can damage your eye health if you use digital or physical applications too often, which can cause you to 

hunch over if you sit in the wrong position 

R14 Students are not critical because they rely too much on technology. 

R13 Controlling during the process 

R16 Teachers' understanding is still limited 

R19 It is not monitored whether the students understand and comprehend the material given.  
The assessment is only for students who actively work on and submit assignments. 

R18 The difficulty of preparing materials or assessments that are interesting to students  
There are shortcuts that students take by utilizing AI so that their cognitive abilities and creativity are 

not honed enough. 

R22 The disadvantage of written tests in descriptions is that they must be checked manually. 

R7 Teachers need a particular time to prepare digital application-based materials. 
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Constraints, Disadvantages of Online Learning  

Teachers must continue to upgrade their understanding and use of various digital applications to avoid 

student boredom with the same applications. Meanwhile, teachers' time to study is very limited due to 

the density of teaching and learning hours and other additional tasks. 

Source: Data Analysis 

 

Meanwhile, the interview data also showed the same thing, where the shortcomings of 

blended learning were more apparent in the E-Learning phase than in the face-to-face phase in 

class. These shortcomings lie in the many obstacles found during implementation (R1, R2, R4, 

and R6). For example, it stated that the availability of equipment and internet connection were 

obstacles that often emerged. The head of the teacher community, or R4, emphasized that. 

“.... Yes, not all students have gadgets that support online learning. But actually, schools 

have tablets provided by the government. Each school is given 70 pieces. However, that is 

not enough. Teachers sometimes fight. You have to take turns. Meanwhile, learning cannot 

wait for others. The solution is to use student gadgets temporarily, those that are not 

available or not supported, then use the school tablet if another class is not using it.” 

(R3, R4 and R5) also said that not all parents of students can facilitate their students. In other 

words, not all parents of students can provide gadgets that support online learning. 

In addition to equipment problems, obstacles encountered in Blended learning, especially 

in the e-learning stage, are related to human resources (R1, R2, R4, and R6). They stated that 

the lack of experts, teachers not understanding the applications used, and students not using 

them for the learning process are problems that sometimes cannot be avoided. Not to mention 

the time. (R3) emphasized that we must prepare more time for online-based learning than for 

face-to-face learning. This is because it requires preparation for materials, setting learning 

applications, and setting online classes. It is not easy and requires a lot of time (R3). 

 

Table 7. Illustrative quotes  
Disadvantages of Online Learning 

R1 “Oh, that... there are many. Children's cell phones can't be used; children don't have cell phones, there is 

no internet connection, or the connection is slow. Sometimes, children can cheat by pretending to study 

when they open social media. Sometimes, they can open Google first and browse the answers when 

taking a test. So, we have to be careful. There are often errors, too. There must be an operator. There are 

not enough operators. 

R2 "Bad network, lack of computers or gadgets; children play games instead. If there is an error again, it's 

hard to fix if the teacher doesn't understand. 

R3 "Most often, the child's cellphone doesn't support it. Then, the school gadgets are often fought over by 

other teachers. And sometimes, the children are present, but when called, they are nowhere to be found. 

Yes. It's because they don't see the rest directly." 

R4 “There are many obstacles, sir, for example, frequent errors, cellphones do not support it, and 

insufficient people understand it. Not to mention students who cannot operate their learning tools or 

applications. It is not only students but also teachers who are sometimes the same. Even students are 

busy playing games, opening social media accounts, etc. So those obstacles are the shortcomings. Um ... 

parental support, too.” 

R5 is cut off. Not to mention the equipment that does not support it, all of that can be a hindrance. It would 

be better if every child had a cellphone that supports it. That is the problem. 

R6 Sometimes, students do not understand the applications used. Some are busy opening social media or 

even playing games, and others are. So, sometimes, they are less focused on learning. 
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Every program implementation will undoubtedly have shortcomings and weaknesses, 

including applying the blended learning model in Social Sciences Lessons in Bandung City. 

We can see that the problems that often arise in implementing blended learning occur in the e-

learning or e-assessment section. This is contrary to the condition of schools geographically 

located in the middle of the city. Ideally, the availability of technology and equipment can be 

better than in schools in rural and remote areas. To note that the condition of education in 

Indonesia still has an imbalance between schools in urban areas, rural areas, and incredibly 

remote areas, especially in terms of facilities and infrastructure (Ulfa, 2023). Unlike in 

developed countries, all schools in urban and rural areas have good standards. 

Although digital technology has touched all aspects of human life in cities and villages, its 

use for education and learning has not been fully distributed. According to a study from 

(Kormos & Wisdom, 2021). Although schools in rural areas have used digital technology for 

learning, access is still limited compared to urban areas". Not all schools in rural areas receive 

modern services, unlike schools in urban areas, which are more evenly distributed in terms of 

modern education services (Zhang et al., 2018). What’s more, if the villages are in poor 

countries, many aspects, such as economic conditions, parental support, human resources, and 

the availability of quality teachers, are major challenges in implementing education. (Plessis & 

Mestry, 2019). 

In general, the problems or shortcomings of implementing the blended model are focused 

on the e-learning phase, not the conventional learning phase. We see that these problems are 

not significant; they are more technical problems that can be solved if the learning model 

continues to be implemented, evaluated, and improved. For the issue of students’ lack of ability 

to use learning technology, over time, students’ abilities will increase. This is where the role 

of teachers becomes essential. Teachers must be able to encourage students to adapt to new 

learning models, methods, or techniques. This is related to the duties and functions of teachers, 

who can be agents of change for students (Muhammadiah et al., 2022). Teachers must act 

professionally and adhere to the principles of learning, and must always develop themselves to 

upgrade their skills (Tatto, 2021). 

 

Opportunities For the Blended Learning Model 

Based on the questionnaire results, the advantages of implementing learning with the 

blended learning model are pretty diverse. 11 of the 17 respondents who filled out the 

questionnaire stated that the blended learning model is more flexible because it can organize 

parts of offline learning with online ones. In addition, the advantages felt by teachers, especially 

in the online learning section, include the teaching and learning process being more practical, 

saving stationery, being more exciting and fostering student creativity, being more flexible, 

training student learning independence, and creating a student learning environment with their 

world. This is based on the results of the questionnaire below. 
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Table 8. Illustrative quotes  
Benefits of Online Learning and Assessment 

R8 make students more focused with the variety of questions and answers given 

R9 Faster in assessment 

R11 Faster in processing values 

R10 Ease of conveying ideas, summaries of learning outcomes in the form of work or evaluations 

R7 More practical 

R12 The advantages are more practical, engaging for students, and increase creativity. 

R15 The value advantage can be obtained immediately. The weakness is that the child's honesty is 

doubtful. 

R14 Not too tired of processing values 

R13 More effective and efficient 

R16 The advantage of natural learning is that students become enthusiastic and motivated, and the results 

are immediately visible in the assessment. 

R19 More flexible, don't have to talk much 

R18 Train students' creativity and independence, and learn according to the students' world or according to 

their times. 

R21 Faster in conducting evaluations and does not use much paper or manual checking time. 

R20 faster and more practical 

R17 easy and fast to get the results, and zero paper saving 

R22 Faster 

R23 1. According to students' interests and preferences  
2. The material is more accessible for students to access and understand  
3. Facilitate teaching and learning activities according to students' learning styles  
4. Makes it easier for teachers to deliver exciting and varied material  
5. Motivate students to be more creative and innovative 

Source: Data Analysis 

 

Interview respondents also felt the same way. In addition to these advantages, another 

advantage lies in the assessment process. Especially multiple-choice questions. As stated by 

(R4), "Yes, that's right, the assessment results come out immediately, but if the essay questions 

are complex, it can't. It's possible, but it's a bit difficult. Maybe if you match, short answers are 

still possible, but other than that, it can't be done" (R2) added that we still have difficulty 

implementing assessments in essay form if we want to use the application. We have to be 

careful. R3 said. "Blended learning based on digital applications can make the learning 

atmosphere more enjoyable. It can be more interesting if it is related to technology. Especially 

if learning with educational games. It's more exciting and doesn't make students sleepy". 

 

Table 9. Illustrative quotes, benefits of online learning, and assessment  
Benefits of Online Learning and Assessment 

R1 "More flexible, mh... if the assessment results are directly visible, we don’t need to come to school; it 

can be done anywhere." 

R2 "It is definitely time efficient. It can be accessed anywhere. Assessment makes it easier for teachers to 

summarize student results. Um... and of course, it is more interesting. One more thing, the creativity and 

enthusiasm of students increase." 

R3 “A lot for sure. And I prefer blended learning. What I feel remains more enthusiastic when studying 

online, especially by making educational games. They are enthusiastic because the value is immediately 

visible. It could be said that creativity and motivation to learn also increase. Because learning is 

following their world, they are always side by side with gadgets." 
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R4 "Yes, it is undeniable that although there are many obstacles, there are also advantages and benefits. 

Fast grades and more mastery of technology, mainly digital. And yes, they are more excited if they 

learn using digital applications. 

R5 Which I think is more effective and flexible. And, of course, it is easier. Especially for learning 

assessment. More paper-efficient. Economical, right? Of course, it is more interesting for students. They 

are very enthusiastic when learning in a blended way, especially in the e-learning or e-assessment 

section. 

R6 Which I think is more effective and flexible. And, of course, it is easier. Especially for learning 

assessment. More paper-efficient. Economical, right? Of course, it is more interesting for students. They 

are very enthusiastic when learning in a blended way, especially in the e-learning or e-assessment 

section. 

Source: Data Analysis 

 

The advantages of learning with the blended learning model are more focused on the 

benefits of digital applications that have been felt by teachers and students. Teachers are of the 

view that blended learning is more effective because it is more flexible, the assessment process 

is based on e-learning, especially in checking student answers and recapitulation of grades, it 

is faster, builds a pleasant learning atmosphere, and it creates a learning environment according 

to the world of students. The results of this study are in line with the research (Topping et al., 

2022) who found that blended learning models can improve learning effectiveness.  

The use of digital applications in learning is an effort to create a modern learning 

atmosphere, which aims to attract students’ attention because the learning media is in its era. 

Today’s students are a generation that is already attached to technology, especially gadgets, 

known as Generation Z and Generation Alpha. It is no longer the case if learning in this 

generation only uses traditional lecture methods (Nicholas, 2020). Teachers cannot be selfish 

by applying traditional learning methods to students in front of gadget screens every day. 

Innovation and adaptation of technology in learning are a must (Crindle, 2020). The way 

students search for and interpret information no longer comes from print media but from social 

connections and social media that are integrated into the digital world (Ziatdinov & Cilliers, 

2021) 

In practical terms, digital technology functions to facilitate learning (Clark-Wilson et al., 

2020). Teachers should be able to facilitate students through the use of renewable media and 

learning devices. Of course, the guidelines for the use of media and learning devices must first 

be understood by teachers and students. At this level, a special strategy is needed to improve 

competencies related to the use of digital technology in learning. Especially for teachers as 

learning facilitators. In addition to creating fun learning, it can also foster student skills that are 

following the demands of the 21st century. 21st-century skills are needed so that students are 

ready to face problems or challenges in life in a career in the 21st century (Trilling & Fadel, 

2009). With easy access like today, of course, it is an opportunity for every teacher to find the 

right strategy in its application. Therefore, digital literacy competencies are needed for teachers 

to shape and direct students' digital literacy competencies. 
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CONCLUSION 

Blended learning implemented by junior high schools in Bandung City has been running 

well. Teachers consider that the implementation of blended learning is more effective than 

conventional models because it can increase the flexibility of learning and the effectiveness of 

calculating student work assessments, create a pleasant learning atmosphere, and increase the 

creativity and interest in learning of junior high school students in Bandung City. Although in 

its implementation there are still various obstacles, such as technical obstacles to 

implementation, lack of digital competence of students and teachers, and limited supporting 

facilities, seen from the relatively high intensity of its use, as well as the advantages of the 

blended learning model that emerged, this has given rise to the perception of teachers that the 

blended learning model in social studies learning is better implemented compared to the 

conventional model. In addition, the blended learning model is a learning model that follows 

the demands of the times because it is oriented towards the use of digital applications, so that 

it has the potential to improve student skills that are required by the demands of 21st-century 

education, especially in the aspect of digital literacy. As a recommendation, the obstacles and 

shortcomings that arise can be overcome if all school stakeholders can commit to evaluating, 

improving, and continuously implementing the blended learning model in social studies 

learning. A real example is that schools can allocate special funds for the procurement of 

supporting goods for online learning. In addition, training is needed for teachers, such as 

blended learning design, the use of digital devices, or strategies to increase student engagement 

in online learning.  

This study has limitations, where the results of the study, both advantages and 

disadvantages, are still general and can change over time. Therefore, we recommend that 

further research examine the long-term impact of blended learning on student achievement, 

compare the effectiveness of different digital devices, or examine how blended learning affects 

social interactions between students. 
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