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Abstract. The needs of being vocational teachers is still very high. One of the factors that mostly causes students' 

reluctance to choose a career as a teacher is the unfulfilled needs based on Abraham Maslow's hierarchy to become 

a vocational teacher. Another factor is implementing field experience practice and preparing 21st century skills 

for prospective teachers of the Vocational High School. This study aimed at determining the effects of Abraham 

Maslow's hierarchy of needs, field experience practice, and 21st century skills on career choices to become 

vocational teachers on the state university students of Informatics Engineering Education in Malang City. A 

correlational approach with a sample of 123 students was used in this study. The results of the multiple regression 

analysis showed that Abraham Maslow's hierarchy of needs, field experience practice, and 21st century skills had 

an influence of 0.515 or 51.5% on career choice to become the vocational teacher. It is concluded that there is an 

influence between of three factors and the career choice to become vocational teachers.  
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INTRODUCTION 

Education is one of the pillars in building the human resources of a nation. One of the important 

components that manage education is the presence of teachers. Similarly, in vocational schools, the 

needs of the teachers must be fulfilled. Based on the Government Regulation No.19 of  2017 concerning 

Amendments to Government Regulation Number 74 of 2008 concerning Teachers which defines 

teachers as professional educators who have the main task of guiding, educating, directing, teaching, 

training, evaluating, and assessing students in early childhood education through formal education, 

primary education, and secondary education. According to Darmadi (2015), Heriyansyah (2018), and 

Warsono (2017) that teachers and educational staff are important parts in the world of education, having 

a noble role and duty in carrying out activities with the aim of creating success and ease of learning for 

students. 

Vocational education in the Government Regulation No.19 of 2017 concerning Amendments to 

Government Regulation Number 74 of 2008 concerning Teachers defines vocational education as the 

implementation of vocational education at the secondary education level which is one form of further 

formal education of SMP, MTs, or the equivalent level of Junior High Schools. The main function of 

vocational education according to Nurtanto (2015) is to provide students with competencies in order to 

obtain jobs according to their field of expertise, while the second function is to make students contribute 

to change and adapt in the achievement of national development goals. 

Bukit (2014) states that the characteristics of vocational education are preparing for work or 

additional education in work, being in the formal and non-formal education, and being oriented towards 

certain fields of work. Nurhadi (2020), Wibawa (2017), Grafura and Wijayanti (2014) assert that 

vocational school is secondary education that prepares students especially to work in certain fields and 

to be ready to enter the working world. 

The needs for vocational teachers absolutely must be fulfilled. However, the large number of the 

graduates of vocational education in university is contrast with the reality of the insufficient number of 

vocational teachers who have taught in vocational schools. Based on the data of the Directorate of 

Secondary Education Teachers in 2016 in the Ministry of Education and Culture stated that the number 
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of productive teachers in vocational schools in 2016 was 40.098 teachers with retirement data as many 

as 627 teachers, while the needs of the educators was 335.821 teachers, resulting in a shortage of 

productive teachers as many as 296.350 teachers. From this data, it is also stated that the needs for the 

teachers until 2020 will increase by 500.000 productive teachers (where the data is made without 

considering the existence of a pandemic outbreak that is endemic throughout the world, including 

Indonesia). 

One of the factors that can encourage someone to choose a career as the vocational teacher 

(productive teacher) is one's own needs in implementing the suitable courses based on what they have 

learnt in the university. According to Iskandar that Abraham Maslow's hierarchy theory states that 

humans are motivated to do something as a reaction to an individual's perception of five basic needs. 

Sari and Dwiarti (2018), and Waluyo (2013) state these five basic needs include: (1) physiological 

needs, (2) safety needs, (3) love and belonging needs, (4) esteem needs, and (5) self-actualization needs. 

The implementation of Abraham Maslow's needs theory on the teacher's career is important to 

discuss because of the needs of vocational teachers in vocational education. On the other hand, 

graduates need to be aware of their needs to become teachers. Therefore, it is necessary to conduct 

research related to Abraham Maslow's hierarchy theory variables in its implementation to encourage 

graduates to become vocational teachers. 

Ardyani and Latifah (2014) state that several factors that influence the interest of university 

students of Faculty of Economics in becoming accounting teachers are teacher welfare, family 

environment, and personality. The factor of the teacher welfare is 18.69% related to teacher salaries 

(including the fulfillment of basic physiological needs), the factor of the family environment is 4.32%, 

in the form of having attention and support from families to become teachers so that the students have 

the enthusiasm and responsibility to realize their interest (including the fulfillment of the needs), and 

the factor of the personality is 2.62% covering the ability in completing, explaining, and teaching the 

vocational subjects, the patience, and the discipline in teaching which are all considered as challenging 

activities for vocational teachers (the fulfillment of self-actualization needs) . 

One of the higher education programs to prepare the students to become vocational teachers is 

conducting Field Experience Practice program. Based on the instructions for implementing the program 

in vocational education of Universitas Negeri Malang, the program aimed at: (1) making the students 

competent in carrying out the direct practice in schools including the preparation of learning tools, the 

teaching practices in the classroom, and the assessment activities, (2) making the students competent in 

conducting case studies of learning difficulties which are in line with the field of the study, (3) making 

the students competent to understand school education management, and (4) making students competent 

in carrying out other related educational tasks. Generally, field experience practice forms the students 

to be ready to become professional educators.  

Foster (in Devischa and Mukzam, 2018) asserts that there are three things that determine whether 

a person has experience or not in a job. Those three indicators are: (1) the length of time/duration of 

work; (2) the level of knowledge and skills possessed; and (3) the mastery of work and equipment. 

Yuniasari and Djazari (2017) state in their research that there was no effect between students who 

had good or bad experiences in doing the field experience practice on their interest in becoming 

teachers, because both of them had a high interest in becoming teachers. In addition, a research 

conducted by Kurniasari (2016) states that field experience Practice had a positive and significant 

influence on teaching readiness. 

The 21st century skill is used to face the demands of the industrial revolution 4.0. Makhrus 

(2018), Nuraini (2017), and Wijaya (2017) state that the 21st century learning content should be able to 

adapt to current changes. Hence, the 21st century skill should cover (1) learning and innovation skills, 

(2) digital literacy skills, and (3) career and life skills. 

The skills provided by universities to produce a competent teacher in his/her fields are very 
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essential to be realized based on the previous explanations (Putro et al, 2017). The teachers are expected 

to have good skills in managing the learning process and mastering the subject in terms of critical 

thinking, communication, and collaboration skills as well as providing a new innovation in education. 

In addition, teachers need to improve their abilities in the field of digital literacy, in terms of compiling 

learning through online media, enriching their knowledge by accessing information through the internet, 

and many more. Moreover, teachers need to have insight and skills related to the world of teaching 

careers and the ability to adapt in the workplace to realize life skills. 

Suyanto (2019) in his journal concludes that teachers in the era of the industrial revolution 4.0 

need to master several things, namely: (1) the 21st century education, (2) pedagogic and content 

knowledge, and (3) various 21st century literacy. Prayogi and Estetika (2019) state that the 21st century 

skills require educators to always actively develop their skills so that they are able to bring active 

learning in the class by completing the learning process that is making learning designs that empower 

the literacy of the students to solve complex problems and making more meaningful learning. 

Career as a series of experiences at work that make a person have hope to move forward. 

According to Rahayu (in, Iswahyuni, 2018) there are six aspects that are considered by students in 

choosing a career, namely: (a) financial rewards, (b) professional training, (c) professional recognition, 

(d) social values, (e) work environment, and (f) labor market considerations. 

From the previous explanations, this study was conducted to determine the effects of the 

Abraham Maslow's hierarchy of needs theory, the field practice experience, and the 21st century skills 

on the students’ career choice to become vocational teachers conducted in state universities in Malang. 

It is hoped that the results of this study will be able to provide an overview of the variables studied and 

their effects, to be used as a basis or literature materials for further research and an input to the university 

both for the lecturers and the stakeholders of the university, especially in developing the students' 

potential to increase their career choice to become vocational teachers.  

 

METHODS 

The research paradigm used in this study is a dual paradigm with two independent variables 

where there are two independent variables (free) and one dependent (bound). This research is an ex-

post facto research with a quantitative approach. The ex-post facto research aims to find the causes that 

allow changes in behavior, symptoms or phenomena caused by total changes in the independent 

variables. 

The purpose of using the design in this study is to determine whether there is a contribution 

between the Abraham Maslow's hierarchy of needs theory, the field practice experience, and the 21st 

century skills of the students at public universities in Malang and their career choice to become 

vocational teachers. The design of this study can be seen in Figure 1. 

 

 

 

Notes: 

X 1 : Abraham Maslow's Hierarchy Theory 

X 2 : Field Practice Experience 

X 3 : 21st Century Skills 

Y : Career Choice to be the Vocational Teacher 

: Partial relationship 

: Simultaneous relationship 

 

Figure. 1 Research Design 
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The population in this study were taken from Informatics Engineering Education or Informatics 

Technology Education of State Universities in Malang as many as 188 students. While the decision of 

the number of the samples followed Issac and Michael in Sugiyono (2013) in which for a population of 

188 with an error rate of 5% or 0.5, the number of the samples obtained was 123 students. The details 

of the number of the samples were 70 Universitas Negeri Malang students and 53 Brawijaya University 

students. 

The questionnaire was spread in four classes in which the respondents were asked to choose one 

answer out of four options provided. The scores of this questionnaire can be seen in Table 1. 

 

Table 1 Scores of the Questionnaire Used to Collect Data 

Positive Statement Negative Statement 
Information 

Answer Score Answer Score 

A 4 A 1 Strongly agree; Always 

B 3 B 2 Agree; Often 

C 2 C 3 Weakly Agree; Sometimes 

D 1 D 4 Disagree; Never 

 

Validity testing was used to determine serial correlation using the similarity of the person product 

moment calculated using SPSS Statistics. The instrument considered as valid if the value of r > the 

value of r table at degrees of freedom (db) n-2 with a significance level of 5%, and invalid if the value 

of r < the value of r table at degrees of freedom (db) n-2 with a significance level of 5%. Cronbach 

Alpha technique using SPSS Statistics was used to test the reliability of the instrument. The test criteria 

according to Basuki and Haryanto (2014) is each question item is reliable if α > 0.06. Hypothesis testing 

was carried out using multiple linear regression analysis. Priyatno (2013) states that multiple linear 

regression analysis is used to predict or estimate the value of the dependent variable if the value of the 

independent variable is increased or decreased. The F test can also be used to test the hypothesis for the 

regression coefficient simultaneously or in other words to test whether the variables of the Abraham 

Maslow's hierarchy of needs theory, the Field Practice Experience, and the 21st century skills 

simultaneously influence the variable of career choice to become the vocational teacher. 

 

RESULTS AND DISCUSSIONS  

Descriptive Analysis 

Descriptive analysis was carried out to provide information and visualization of the results of the 

research from each variable which included the average score, the standard deviation, the maximum 

score, the minimum score, and others. The results showed that the average scores of the Abraham 

Maslow's hierarchy of needs theory was 32.56, the field practice experience was 30.66, the 21st century 

skill was 22.15, and the career choice to become the vocational teacher was 28.68. In addition, the 

standard deviation of each variable was 3.647 for the Abraham Maslow's hierarchy of needs theory, 

3.494 for the field practice experience, 2.433 for the 21st century skill, and 3.624 for the career choice 

to become the vocational teacher. While the maximum and the minimum scores from the results of the 

respondents for each variable were 42 and 23 for the Abraham Maslow's hierarchy of needs theory, 40 

and 22 for the field practice experience, 28 and 16 for the 21st century skill, and 36 and 20 for the career 

choice to become the vocational teacher.  

 

Abraham Maslow's Hierarchy of Needs Theory 

The research data for Abraham Maslow's hierarchy of needs theory variables was grouped based 

on the highest and the lowest ideal scores which were then divided by four; very low, low, high, and 

very high score categories. The variable of the Abraham Maslow's hierarchy of needs theory had the 
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lowest score of 11 and the highest score of 44. The results showed that the score in the very low category 

with an interval of 11 to 19 had a frequency of 0. This indicated that there were no students whose score 

in the very low category. Next, the low score category with an interval of 20 to 28 had a frequency of 

16 which showed that as many as 16 students had a low value category. In addition, the high score 

category with an interval of 29 to 37 had a frequency of 96 in which it indicated that the majority of the 

students as many as 96 students, had a high score category. Last, the very high score category with an 

interval of 38 to 44 had a frequency of 11. In other words, there were 11 students who were in a very 

high score category. 

 

Field Practice Experience  

The research data for the variable of the field practice experience, it was grouped based on the 

highest and the lowest ideal scores which were then divided by four in which the field practice 

experience variable had the lowest value of 10 and the highest value of 40. It was known from the 

results of the study that the score in the very low category with an interval of 10 to 18 had a frequency 

of 0. This indicated that there were no students in a very low score category. Then, the low score 

category with an interval of 19 to 27 had a frequency of 17. This can be concluded that there were 17 

students who were in a low score category. In addition, the high score category with an interval of 28 

to 36 had a frequency of 96 or it could be said that the majority of the students, i.e. as many as 96 

students, had a high score category. Last, the very high score category with an interval of 37 to 40 had 

a frequency of 10. This showed that 10 students had a very high value category. 

 

21st Century Skills  

The research data for the 21st century skills variables was grouped based on the highest and lowest 

ideal scores which were then divided by four. The variable of the job field information had the lowest 

score of 7 and the highest score of 24. It is known from the results of the study that the score in the very 

low category with an interval of 7 to 12 had a frequency of 0, this indicated that there were no students 

who had a very low score category. The low score category with an interval of 13 to 18 had a frequency 

of 8. This indicated that there were 8 students who had a low score category. Moreover, the high score 

category with an interval of 19 to 24 had a frequency of 94, this showed that the majority of the students, 

as many as 94 students had a high score category. The very high score category with an interval of 25 

to 28 had a frequency of 21. This showed that there were 21 students had a very high score category. 

 

Career Choice of Becoming a Vocational Teacher  

The research data for the career choice variable to become the vocational teacher was grouped 

based on the highest and lowest ideal scores which were then divided by four. The variable of the job 

field information had the lowest score of 9 and the highest score of 36. 

Based on the results of the study, it was known that the score in the very low category with an 

interval of 9 to 16 had a frequency of 0, this indicated that there were no students who had a very low 

score category. The low score category with an interval of 17 to 24 had a frequency of 12. It showed 

that as many as 12 students had scores in the low category. Then, the high score category with an 

interval of 25 to 32 had a frequency of 93 or we can say that the majority of students, as many as 93 

students had a high score category. Last, the very high score category with an interval of 33 to 36 had 

a frequency of 18. Therefore, this showed that 18 students had a very high score category. 

 

Hypothesis Testing  

Hypothesis testing was done by using multiple regression with three predictors. The results of the 

multiple regression analysis showed that the variables of the Abraham Maslow's hierarchy of needs 

theory, the field practice experience, and the 21st century skills were 0.515 or 51.5% toward the career 
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choice to become the vocational teacher, while the other 48.5% was influenced by other factors not 

being examined in this study. The F value is 42.059 with a significance of 0.000, because the 

significance of 0.000 ≤ 0.05, then there is a simultaneous and significant relationship between the three 

independent variables and the dependent variable, namely the choice of career as the vocational teacher. 

The third hypothesis testing could be strengthened by comparing between Fcount and Fcritical, if Fcount 

> Fcritical, then H0 was rejected so that the dependent and the independent variables had an effect 

simultaneously. The results of the F test showed that Fcount (22.449) > Fcritical (2.680). Therefore, the null 

hypothesis was rejected, and it could be said that the variables of the Abraham Maslow's hierarchy of 

needs theory, the field practice experience, and the 21st century skills simultaneously affected the career 

choice to become the vocational teacher. 

In the fourth hypothesis, it could be summarized that there was a positive and significant 

relationship among the variables of the Abraham Maslow's hierarchy of needs theory, the field practice 

experience, and the 21st century skills simultaneously toward the career choice to become the vocational 

teacher for the Informatics Engineering Education students at state universities in Malang City. In Table 

7, the value of r was 0.717 with a strong relationship level and Fcount (22.449) > Fcritical (2.680) and pcount 

(0.000) ≤ pstandard (0.05) so that H0 was rejected, and Ha was accepted. It indicated that there was a positive 

and significant relationship among the Abraham Maslow's hierarchy of needs theory, the field practice 

experience, and the 21st century skills simultaneously toward the career choice as the vocational teacher 

for the Informatics Engineering Education students at state universities in Malang City. 

Based on the results of the multiple regression test in Table 7, it was obtained the following 

equation: Y’ = -0,846+ 0,330X1 + 0,101X2 + 0,708X3.  From the regression equation above, it could be 

interpreted that: 

1. The Y score simultaneously increased -0.846 when the scores of Abraham Maslow's hierarchy of 

needs theory, the field practice experience, and the 21st century skills were increased 

simultaneously. 

2. The constant b0 = -0.846, this showed that when the scores of the Abraham Maslow's hierarchy of 

needs theory, the field practice experience, and the 21st century skills were zero (0), the score of 

the career choice to become the vocational teacher was negative at -0.846. 

3. The coefficient b1 = 0.330, this indicated that if the variables of the field practice experience and 

the 21st century skills were fixed and the Abraham Maslow's hierarchy theory was increased by 1, 

then the career choice to become the vocational teacher increased by 0.330. 

4. The coefficient b2 = 0.101, it could be said that if the variables of the Abraham Maslow's hierarchy 

of needs theory and the 21st century skills had a fixed score and the field practice experience was 

increased by 1, then the career choice to become the vocational teacher increased by 0.101. 

5. The coefficient b3 = 0.708, this could be concluded that if the variables of the Abraham Maslow's 

hierarchy of needs theory and the field practice experience were fixed and the 21st century skill 

was increased by 1, then the career choice to become the vocational teacher increased by 0.708. 

 

If the 21st Century skill of the 14th student was increased into 23, and the Abraham Maslow's 

hierarchy of needs theory and the field practice experience were the same as that of the 18th student, 

then the career choice of becoming the vocational teacher could be calculated as follows: Y' = -0, 846 

+ (0.330 x 35) + (0.101 x 32) + (0.708 x 23) = 28.704. So, the career choice of becoming the vocational 

teacher was predicted that it would increase the score into 30.22 from the previous score which was 22. 

If the field practice experience of the 15th student was increased into 28, and the Abraham 

Maslow's hierarchy of needs theory and the 21st century skill were the same as that of the 60th student, 

then the career choice of becoming the vocational teacher could be calculated as follows: Y' = -0, 846 

+ (0.330 x 35 ) + (0.101 x 28) + (0.708 x 27) = 32.648. Therefore, the career choice of becoming the 
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vocational teacher was predicted that it would increase into 32.648 from the previous score which was 

27. 

If the Abraham Maslow's hierarchy of needs theory for the 7th student was increased into 28, and 

the field practice experience and the 21st century skill were the same as the 2nd student, then the career 

choice of becoming the vocational teacher could then be calculated as follows: Y' = -0, 846 + (0.330 x 

28 ) + (0.101 x 37) + (0.708 x 22) = 27.707. Finally, the career choice of becoming the vocational 

teacher was predicted that it would increase into 32.648 from the previous score which was 27. 

 

Predictor Contribution 

The contributions of the independent variables (predictors) were used to determine the 

contributions of each independent variable. There were two types of predictor contributions, namely 

relative contribution (SR%) and effective contribution (SE%). The results of the calculation of the 

relative contribution (SR%) and the effective contribution (SE%) showed that the relative contribution 

of the Abraham Maslow's hierarchy of needs theory with the choice of a career as the vocational teacher 

was 35.13%, while the relative contribution of the field practice experience with the choice of a career 

as the vocational teacher was negative 7.61%, and the relative contribution of the 21st century skills 

with the career choice to become the vocational teacher was 57.06%. Then, the SR total was 100% or 

equal to 1. 

The effective contribution of the Abraham Maslow's hierarchy of needs theory was 18.09%, the 

effective contribution of the field practice experience was 3.92%, the effective contribution of the 21st 

century skill was 29.40%. However, there was a lack of each of those three effective contributions 

(48.58 %) caused by other factors or variables not being examined in this study.The  variable of the 

21st century skills had a more dominant influence on the career choice of being the vocational teacher 

than the variables of the Abraham Maslow's hierarchy of needs theory and the field practice experience. 

The SE total was 51.42 or same as the coefficient of determination (Rsquare) in the regression analysis 

which was 51.5%. 

From the results of the study, it can concluded that the relationship among the Abraham Maslow's 

hierarchy theory, the field practice experience, and the 21st century skills toward the career choice to 

become a vocational teacher is positive and significant with a strong relationship level. The relationship 

is positive means that if the Abraham Maslow's hierarchy of needs theory, the field practice experience, 

and the 21st century skills are high, the career choice of becoming a vocational teacher for the 

Informatics Engineering Education students at state universities in Malang City will have high score as 

well. The relationship is significant which means that the collaborations between the three dependent 

variables and the independent variable have right answers in the research result or a confidence level of 

95% and the wrong ones as much as 5%. The level of a strong relation in this relationship means that 

the correlation among the variables is correct and the relationship among the four variables is strong. 

The results showed that among the Abraham Maslow's hierarchy of needs theory, the field 

practice experience, and the 21st century skills which had the most influence factor on the career choice 

to become the vocational teacher was a professional training and a professional recognition when 

becoming the vocational teacher. 

The highest indicator of the career choice of becoming the vocational teacher was professional 

training related to the students' expectations when they become vocational teachers to upgrade the 

teacher skills by having a teacher training. In accordance with Law no. 14 of 2005 concerning Teachers 

and Lecturers Article 20 states that in carrying out professional duties, teachers are obliged to develop 

and improve academic qualifications and competencies continuously and sustainably in accordance 

with the development of science and technology and the arts. The existence of this law is the basis for 

the vocational teachers to receive training to upgrade their skills on an ongoing basis, so that prospective 

students are increasingly enthusiastic about their career choice of becoming the vocational teacher. 
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The professional recognition in terms of awarding teachers according to their expertise was the 

second highest indicator of the career choice to become the vocational teacher. Most of the Informatics 

Engineering Education students at state universities in Malang were quite enthusiastic in choosing their 

career as vocational teachers because they got professional recognitions in the form of rewards when 

they become vocational teachers in the future. 

A Research from Mardiana, et al (2019) states that improving individual and organizational 

performance can be done by giving rewards as they can motivate someone to increase involvement, 

contribution, and attractiveness to a job. According to Schuster in Sudja and Kusmaningtyas (2013) the 

existence of a reward system is the key or the main basis of the HR (Human Resources) management 

subsystem. 

The lowest indicator of the career choice was in a work environment where the students felt the 

workload of being the vocational teacher was burdensome. According to Anoraga in Sudja and 

Kusmaningtyas (2013) the work environment includes work regulations, work atmosphere, and other 

conditions that can cause isolation at work. The work environment is an encouragement for individuals 

to be enthusiastic and work efficiency so as to increase work productivity. Hence, it is very needed to 

create a healthy work environment physically, psychologically, and socially. Likewise, a healthy 

working environment in the vocational schools was also the reason why the Informatics Engineering 

Education students at state universities in Malang City chose a vocational teacher as their career so that 

it needs to be improved, mainly related to the provision of teacher workloads that need to be readjusted 

with the capacity of the teachers as educators. 

The comparison of the independent variables that affected the career choice to become the 

vocational teacher was different. The 21st century skill variable had the highest contribution score, 

compared to the other two independent variables, which was 57.06 % (for relative contribution) and 

29.40% (for effective contribution). The 21st century skills needed to be maintained and developed to 

always have an influence on the career choices to become the vocational teachers for the Informatics 

Engineering Education students at state universities in Malang City. The variable influencing the career 

choice to become the vocational teacher was the Abraham Maslow's hierarchy of needs theory with a 

contribution value of 35.13 % (for relative contribution) and 18.09% (for effective contribution). Thus, 

the fulfillment of the teacher needs in accordance with the Abraham Maslow's hierarchy needed to be 

improved in order to increase the students’ interest to choose a vocational teacher for their career. 

The variable of the filed practice experience was known to have the smallest contribution score among 

the other two variables, the relative contribution value was 7.61 % and the effective contribution was 

3.92%. It is necessary to conduct further analysis and research related to this matter, because the 

majority of the researchers found a good relationship between the field practice experience and the 

teacher career. 

 

CONCLUSION 

There is a positive and significant relationship among the understandings of the Abraham 

Maslow's hierarchy of needs theory, the field practice experience, and the 21st century skills toward the 

choice of a career as a vocational teacher in Indonesia for the Informatics Engineering Education 

students of state universities in Malang City. For that reason, the understandings of the Abraham 

Maslow's hierarchy of needs theory, the field practice experience, and the 21st century skills are related 

to the career choice to become the vocational teacher and can influence the career choice to become the 

vocational teacher. It is known that the contribution of the 21st century skills is much more than the 

contribution of the Abraham Maslow's hierarchy of needs theory and the field practice experience with 

the relative contribution score of 57.06% and the effective contribution of 29.40%. 

This research is a means to develop knowledge and experience so that it can be applied in real 

life, especially when entering the world of vocational education. Even though some obstacles might 
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occur during the pandemic era, we can say it is part of a test for all humans, including for the researchers; 

it is a challenge in the research process. As a consequence, being patient, honest, painstaking, hard-

working and not easily being discouraged should always be possessed while completing the research. 

 

REFERENCES 

Ardyani, Anis & Latifah, Lyna. (2014). Analisis Faktor-Faktor Yang Mempengaruhi Minat Mahasiswa 

Menjadi Guru Akuntansi Pada Mahasiswa Prodi Pendidikan Akuntansi Angkatan 2010 

Universitas Negeri Semarang. Economic Education. Analysis Journal, 3(2), 232–240. 

Basuki, I. & Haryanto (2014). Asesemen Pembelajaran. Bandung: PT. Remaja Rosdhakarya. 

Bukit, Masriam. (2014). Strategi dan Inovasi Pendidikan Kejuruan; Dari Kompetensi ke Kompetensi. 

Bandung: Alfabeta. 

Darmadi, Hamid. (2015). Tugas, Peran, Kompetensi, dan Tanggung Jawab menjadi Guru Profesional. 

Jurnal Edukasi, 13(2), 161–174.  

Devischa, D. C. &  Mukzam, M. D. (2018). Pengaruh Pendidikan Dan Pengalaman Kerja Terhadap 

Kemampuan Kerja Dan Kinerja Karyawan (Studi Pada Karyawan BRI Syariah Cabang Kediri). 

Jurnal  Administrasi Bisnis, 63(1), 107–114. 

Grafura, Lubis dan Wijayanti, Ari. (2014). Strategi Implementasi Pendidikan Sesuai Kurikulum 2013 

di Jenjang SMK. Jakarta: Pustakaraya. 

Heriyansyah. (2018). Guru Adalah Manajer Sesungguhnya Di Sekolah. Jurnal Manajemen Pendidikan 

Islam, 1(1), 116–127, doi: 10.30868/im.v1i01.218. 

Iswahyuni, Yetti. (2018). Analisis Faktor-Faktor Yang Mempengaruhi Pemilihan Karir Menjadi 

Akuntan Publik Oleh Mahasiswa Program Studi Akuntansi Stie Aka Semarang. Jurnal 

Akuntansi, 5(1), 33-44, doi: 10.30656/jak.v5i1.501. 

Kementrian Pendidikan dan Kebudayaan. (2016). Revitalisasi Pendidikan Vokasi. Jakarta: Kementrian 

Pendidikan dan Kebudayaan. 

Kurniasari, Istiana Dewi. (2016). Pengaruh Minat Menjadi Guru dan Praktik Pengalaman Lapangan 

(PPL) Terhadap Kesiapan Mengajar Mahasiswa Calon Guru Program Studi Pendidikan 

Akuntansi Angkatan 2012 Fakultas Ekonomi Universitas Yogyakarta. Yogyakarta: Universitas 

Negeri Yogyakarta. 

Makhrus, M., Harjono, A., Syukur, A. B., & Muntari, S. (2018). Identifikasi Kesiapan LKPD Guru 

Terhadap Keterampilan Abad 21 Pada Pembelajaran IPA SMP. Jurnal Ilmu Profesi Pendidikan, 

3(2), 124–128. 

Mardiana, Riza, et al. (2019). Pengaruh Kepemimpinan Transaksional dan Penghargaan terhadap 

Kinerja Guru SMK Negeri Bisnis Manajemen di Jakarta Pusat. Jurnal Visipena, Volume 10, 

Nomor 2, Hal. 303 s/d 323. 

Nuraini, N. (2017). Profil Keterampilan Berpikir Kritis Mahasiswa Calon Guru Biologi Sebagai Upaya 

Mempersiapkan Generasi Abad 21. Jurnal Pendidikan Biologi, 1(2), 89–96. 

Nurhadi, Didik. (2020). Quality Improvement Needs for Vocational High School Teachers in Indonesia. 

Jurnal Teknologi, Kejuruan, dan Pengajarannya, 43(1), 35-40. 

Nurtanto, M. (2015). Implementasi Pembelajaran Berbasis Problem-Based Learning Kompetensi 

Dasar Sistem Pengapian Konvensional untuk Meningkatkan Hasil Belajar Kognitif, Psikomotor, 

dan Afektif Siswa SMK Ma’arif Salam. Thesis. Yogyakarta: Universitas Negeri Yogyakarta. 

Peraturan Pemerintah Republik Indonesia Nomor 19 Tahun 2017 tentang Perubahan atas Peraturan 

Pemerintah Nomor 74 Tahun 2008 tentang Guru. (2017). Jakarta: Menteri Hukum dan HAM RI. 

Prayogi, Rayinda Dwi dan Estetika, Rio. (2019). Kecakapan Abad 21: Kompetensi Digital Pendidik 

Masa Depan. Jurnal Manajemen Pendidikan - Vol. 14, No. 2, Hal. 144-151, ISSN: 1907-4034. 

Priyatno, Duwi. (2013). Analisis Korelasi, Regresi, dan Multivariate dengan SPSS. Yogyakarta: Gava 

Media. 



Jurnal Teknologi, Kejuruan, dan Pengajarannya 117 

 

 

 

Putro, Setiadi Chayono, et al. (2017). Pengaruh Aspek Sosial Psikologis terhadap Kesiapan Menjadi 

Guru SMK di Jurusan TE FT UM. Jurnal Teknologi dan Kejuruan, 40(1), 59-68. 

Sari, Elisa dan Dwiarti, Rina. 2018. Pendekatan Hierarki Abraham Maslow pada Prestasi Kerja 

Karyawan PT. Madubaru (PG Madukismo) Yogyakarta. Jurnal Perilaku dan Strategi Bisnis, Vol. 

6, No. 1, Hal. 58-77. 

Sudja, I Nengah, dan Kusmaningtyas, Amiartuti. (2013). Pengaruh Kompetensi, Kepemimpinan Diri, 

Sistem Penghargaan, Lingkungan Kerja, Terhadap Komitmen pada Profesi dan Profesionalisme 

Guru SMA Negeri di Bali. DIE, Jurnal Ilmu Ekonomi & Manajemen, Vol. 9 No.2. hal. 94 – 102. 

Sugiyono. (2013). Metode Penelitian Pendidikan. Bandung: Alfabeta. 

Suyanto, Slamet. (2019). Pengembangan Kompetensi Guru Menghadapi Era Revolusi Industri 4.0. 

Prosiding Seminar Nasional  Pendidikan Biologi dan Saintek ke - IV 2019. Yogyakarta, pp. 23–

31. 

Undang-Undang Republik Indonesia Nomor 14 Tahun 2005 tentang Guru dan Dosen. (2005). Jakarta: 

Menteri Hukum dan HAM RI. 

Universitas Negeri Malang. (2015). Juklak Pelaksanaan PPL Kejuruan Universitas Negeri Malang. 

Malang: Universitas Negeri Malang. 

Waluyo, Minto. (2013). Psikologi Industri. Jakarta: Akademia Permata.  

Warsono. (2017). Guru: Antara Pendidik, Profesi, Dan Aktor Sosial. Jurnal of Society & Media, 1(1), 

1-10, doi: 10.26740/jsm.v1n1.p1-10. 

Wibawa, Basuki. (2017). Manajemen Pendidikan Teknologi Kejuruan dan Vokasi. Jakarta: Bumi 

Aksara. 

Wijaya, E. Y., Sudjimat, D. A., & and Nyoto, A. 2016. Transformasi Pendidikan Abad 21 Sebagai 

Tuntutan. Jurnal Pendidikan, 1, 263–278. 

Yuniasari, Triana & Djazari, Moh. (2017). Pengaruh Minat Menjadi Guru, Lingkungan Keluarga, Dan 

Praktik Pengalaman Lapangan (PPL) Terhadap Kesiapan Menjadi Guru Akuntansi Mahasiswa 

Pendidikan Akuntansi Angkatan 2013 FE UNY. Jurnal Pendidikan Akuntansi Indonesia, 15(2), 

78-91, doi: 10.21831/jpai.v15i2.17220. 


